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"6,ooo Kids from 46 States", all strangers to each ;ther and ; 

to the community' passed through the schools in . ~hi_·Jou;r;"'Y 
c{f a year. . ·-,~·''::/ff ~ i 'f: 
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What could and should the schools do to help meet:·_the .._~ 
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D E D I C A T I 0 N 
To the Many Who Shared the Experience 

THIS WAS AN ADVENTURE unique in public education. \Ve witnessed 

the building of an entirely new city in the quick span of a year. 
We saw 40,000 people come from all states and adjust or try to 
adjust to new ways of living. We worked to get schools built, 
equipped, and staffed in all haste to care for 6,000 youngsters. We 
worked together on problems and policies, and most important upon 
defining our direction and generating the will to move forward along 

the course. 
We did not achieve all of our hopes. \Ve did not suffer from the 

sterile contentment which comes when such is thought to be true. 
When the war ended and the exodus began it looked as though 
Vanport had served its time and there was still much we wanted 
to do. There was never a feeling of settled security in Van port. It 
is remarkable how all have kept on building in the face of constant 
uncertam ty. 

When we came we knew that Vanport had no future except what 
we built into the children and into ourselves through the experi
ence here. For most of the staff this has been incentive enough. 
To those who have gone elsewhere and to those who still will carry 
on may this booklet serve as a reminder of some of the values we 
tried to achieve. 

JAMES T. HAMILTON, 

Superintendent. 
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The Community Background 
Vanport City, Oregon-out of the nowhere of 1942 into a 

bustling city of around 40,000 in less than a year. An alive, 

pulsating city with a few gaps, but no sham or pretense. Started in 

the summer, families moved in on December 12th and have kept 

coming and going ever since. Besides new apartment houses, there 

were new stores, new schools, new concentrated shopping centers; 

and new restaurants, a new post office, hospital and library; a new 

bright and shiny fire department; a new police force in gaudy green 

uniforms, on the lookout for offenders for the new streamlined ;ail. 

There were new streets, new lawns, new landscaping; new neighbors, 

new friends and new babies. New customs sprang up of necessity, 

new habits within family folds, new chances, new outlooks and 

new hopes. All this newness spelled Vanport City. 

Prior to 1942 the swampy plain outskirting the pens of the 

Portland stockyards gave small promise as a residential boom area. 

These flatlands were across the tracks in every sense of the word. 

The switch lines to packing plants and factories edged them to the 

north and west. Just beyond flows the Columbia River. Its backwater 

formed the swamp which is the present site of Vanport. Supposedly 

chosen because it lay midway between the many shipyards of 
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\ THE JOB 
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1: -
Vanport was not everyone's idea of heaven. It

I was heaven for the tough-minded who thrilled at 
doing a tough educational job. It attracted many 
who sought active and varied experience for the

I values which that can give. It was a challenge to 
the creative teacher who wanted freedom of de
cision and who was willing to accept the respon

I sibilities which this entails. It was not heaven for 
the tender-minded, the unimaginative, the secur
ity seeker and the lover of the unchallenged life.

I The way ahead at times was hard to see; the ruts 
were never deep. We moved along on the day-to
day decisions made by many and actively shared.

I Blue-Printing the Problem 

One of the satisfactions of any new undertak
ing is the greater opportunity of choice. :\.t Van
port, we thought we would be relatively free to 
set up a good traditional school or we- could aim 
at something radical. The first would be easy and 
safe; the latter risks making a fetish of just being 
different. We avoided both as an aim. We sought 
schools which would meet the unique problems of 
this community without blind allegiance either 
to tradition or to novelty. 

We accepted the idea that schools derive their 
function from the needs of children Ii ving in a 
community. We clearly saw that this community 
would involve us in unique problems. 

We could see the large problems before Vanport 
had come into being. Children would be coming 
from everywhere in .-\merica: from the farms and 
small tow'ns and cities; from all sections of the 
country; from uprooted homes. Parents and 
children would find themselves crowded together 
in constricted quarters, strangers to other family 
groups and to the community. Families would 

[ 
1: have no choice as to neighbors and neighbor

hoods. They would find themselves surrounded 
by standards and habits of living different from 
accustomed ways. The social life of the parents 

-. .. 

CHAPTER 

I· 

would center mostly around friendships formed 
on the job rather than in the neighborhood or 
community. Vanport would largely be a living 
place without common interests. 

In many cases both parents would be employed. 
There would be limited family time for these 
children. Family and community controls would 
be less effective. The pattern of living would not 
be set. For adults, the community would be 
chiefly a place to eat and sleep; inter~st would be 
in their work, away from the community. But 
the youngsters would be living in this commun
ity. · Their life must center somewhere - either 
around gangs of their own making or in the 
school. We felt strongly that the child would 
have to find his chance at wholesome social life 
predominently within the school, rather than 
through the home or neighborhood. 

Therefore, we sought to make the schools the 
center of living for children. 

We wanted the physical plant of the schools to 
be attractive, so as to counteract the repeated 
sameness of the housing units. 

We wanted teachers who would have sincere in
terest in children and who would provide much 
needed affection and general counsel. 

We foresaw our added responsibilities for phys
ical care in case of accident, illness, fatigue, mal
nutrition. Who else would care for these? 

We wanted many activities for hands and legs 
and tired minds and confused hearts: we knew 
that merely a sitting, bookish school would not 
be an adequate living center. 

We tried to get Federal agencies and others to 
see that standard schools with standard plans and 
standard programs were for standard communi
ties - which rarely exist anywhere, and certain
ly not at Vanport. 

Vanport was built from a master plan, but it was not a 
planned community. The physical building of it was done 
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• . Portland and the one ac~oss the bridge at Vancouver, Washington, 

· the place had little to offer as a homesite. Sunscorched in summer 

and windridden in winter, it had none of the beauties near at hand 

· ·of which the Northwest boasts. In the distance were vistas of snow• 

capped St. He/~ ·and Hood, and fir-faggoted skylines of rolling 

hills dividing wide fertile agricultural volleys. As compared with 

neighboring areas, its heritage was meager and its chances lean. 

But with the war came t,he genius of Henry Kaiser, which recog

nized no obstacles of time, curtailment of supplies or shortage of. - . . 
labor. The shipyards and housing projects were conceived ond built 

0 

so wddenly that mi~/P~rl/~:xiers, offer three and a half years ore 

-.- ~:B~'-
sti// wont to ask, "Just where is Vanport, is it in Wa!!'ingfon or 

Oregon?" Aware of its rapid rise, they still misunderst~od its char• 

acter. The Federal Authorities failed to provide a new~per ;he~eby 

Vanport would have an opportunity to explain itself to _its _neighbors 

and the world. The Portland papers were none too hospitable to 

the newcomers and soon led the older inhabitants to conclude that 

shipyard workers were shiftless itinerants or ex-jailbirds. 

Portland had never been a boom town in the sense that San 

Francisco, Seattle or Spokane has been. All evidences pointed to 

the fact that she had no desire to be. She lacked the aggressiveness 

which attracted new business. In the good old days, professional 



I 
I rapidly and efficiently; the social engineering was weak. 

People came before stores, schools, post offices were ready . 
1Nhen these were readv, there were not enough to meet the

I need. When this was ~orrected, the need wa; gone. 

No one kn ows the value of the savings in human frustra
tion that could have been made had foresight been more

I acute. 

I 
I neon veniences, disappointments and frustrations affect

ed the mood of many families and these could not help but 
spread to the children. It was more than ever the task of the 
schools to give satisfaction to the children in their own 
living experiences. 

I 
I Thus the choice did not lie between a tradition

al school and an ultra-progressive one. ~o pre
patterned style of school would fit here. Our de
cisions had to be made in terms of forwarding the 
welfare of children caught in a situation with 
many abnormalities. 

I Children Fill the Streets 

I The housing of people could not wait on the 
completion of a city for forty thousand people, 

I 
even though that was done in a year. :\s housing 
units were complet~d, families filled them. On the 
streets and around the apartments more and 
more youngsters appeared. We hastened to fill 
schools nearby temporarily, but youngsters were 
coming faster than space could be found. 

.-\ small school near Vanport was doubled in 
size, but that took care of only a hundred. The 
nearest elementary school in Portland was filled 
with a hundred more. 

We sought apartment units to be used as 
schools, but recruitment of war workers was 
active and apartments were wanted for family 
living. Children had to wait - while more child
ren came. Four apartment buildings could house 
fifty-six families; in them we could teach 800 

youngsters.. .. In March, 19+3, we opened the 
first Vanport school in four apartment buildings. 

This was ge nerous I~- featured in the Portland papers. The 
opening oi sc hool is usu all~-commonplace, but this was news. 
:\ press photographer had much t rouble posing the convenI tional picture oi the youngster who comes "unwilling! y to 

II school." These youngsters had experienced weeks of mid
winter con finem ent in small apartments or in boring play in 

I 
I the mud and rai n. We had to divide up the alphabet to keep 

them from all pouring into the place in one fres het of child
re n. 

'i Still the families continued to move in,- more 

I rapidly than their children could be accommo
dated . .-\ccordingly, the names of children tern-

poraril y excluded for lack of space were added to 
the waiting list. These youngsters considered 
themselves put-upon. 

The first of the new buildings was ready on 
.-\pril 7, 1943. Youngsters and teachers moved in 
one day, carrying their books and furniture, be
fore formal government acceptance. There was a 
big furor, but nobody was evicted. The kids en
joyed the excitement. Our Upper Grade Building 
was in use at last. But we had to hold tight to 
the apartments, too. 
•- The schools did not close for the summer..-\s 
the buildings were completed we filled them with 
youngsters, somehow found a staff of teachers in 
the midst of the teacher shortage, got the supplies, 
and began to operate a "living-center." ' 

The waiting lists still outgrew construction. 
Then construction won the race, when, on July 13, 
1943, pupils walked in to the classrooms of the 
fifth and final building planned for Vanport. We 
could now get them all in to school - on a two
shift schedule! 

Still the children came - and many left. But 
the accumulated total was always greater than 
the losses. By fall there were +,ooo, then 4,500 
and then the peak of over 5,000 in the elementary 
schools. Four hundred nurserv school tots were 
in the Child Care Centers and 800 adolescents en
rolled in the Portland high schools. 

By the fall of 1943 the community itself was 
nearly full: almost forty thousand people on 700 

acres. Only a year ago it had been farm and 
swamp land - the haunt of the occasional duck 
hunter. In so short a time it had been planned, 
graded and built. Streets blazed by the bull-dozer 
had been gravelled and finally covered with black
top. Mud was the well-publicized theme in the 
construction days. So thoroughly was this broad
cast in word and picture that many in near-by 
Portland never knew that the streets were eventu
ally paved and much of the land seeded. In the 
fall of 19+3 Vanport City was a living reality. 
These slogans appeared: 

The world's largest housing project. 
The second largest city in Oregon. 
The city with everything but a future. 

For many it was still a city of mud - and other
wise under suspicion. 

How did the people in this community feel? 
How would vou feel if vou arrived in a town of 

near! y 800 ap~rtmen t b~ildings, all painted the 
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:Tli~ ' i1~f~1"'people check out stoves an a~k-;h·.~ --~~~ t~n--~b~~he~king~i~: A 

\The map _on the counter helps direct__them to their apartments. . . · .:1,r~~-- '-.; --:;.'$-;f:'-t, 
.... ,.. •• • ,,_ ... ,; ..... ' :. ."" ·-· .• ....... .,....... . . , .....4 , , - • ·- i- , • • - '\·· - --· ' ,..;.

"Th• enhance proceclure at Vanport City is simple, considering the sin of the 
'project and the tum-over._ The heed of t_he family must ~11. ou~ 1 reasonably brief 
-entrance-form and prove that he or a member of the family 1s a bona fide war• 
,worker already employed. H_e is 111i9ned to an apartment, pays his rent, and then 
must wait on I st.ff member whose function it is to see that the arrival gets his 
allotted number of blankets and his ~hower curtain. The family is then escorted 
to its new home. The same st.ff member checks on the equipment of the· apart• 
inent and writes out a requisition for any item which is missing. If that item is 
reasonably small, the newcomer must go to the house.furnishing counter in lhe 
Maintenance Building, and pick up the article himself. ·_.·;:;/· : :·- ' _; ;; ' _-:: 
On the whole, the ' checking-in -pr~c'esi"ten-.-ddo be s~ift,-a·n·d -•s·cursory as it i~ • 

speedy. :-'~~--~_2t ~?!~;.~f--~~)~~~~~~ _J~f~~-::~~-~;.~--~-'._~~i{?··:(: :- ·- <r 

Where Ti,:t:,~lt.\,-;:;r~!J~iiit--tff~Jt jf\0.~H;~~iltf~ f. c'"?\, ~ 
At first the narrow ·,idewalks filled with tricycles, wagons, end children wound 
angularly through the mud and brickbats of the unfinished yards. ·._'. ·. _, . 

,Bus-W~m·;;=· '~~:,-·t<"~t;:,;}t~~tif{f:{\~~;~;,:;'.:~\-_:°·-ttt'··2~){ 
'Lady-Welders, White Collar Men, and 111, complete with lunch boxes and the 
Inevitable newsboy, gather on the steps of the Administration Building until the 

:;:::::s t~'.ttnd rolls ~n. ~ ~; }~ff{ -i~J~\-~<'·,::?::~ .:~:- -. 
Autos splash into the log-defined parking lots end their occupants climb stifAy 
out to untie the impedimenta and carry their possessions into the new apartment. 
Extra furniture is a boon, especially I comfortable upholstered chair such as is 
here enthroned in reverse on the roof of the car. An ironing board is another .. 
lndispensible which could not be purchased in the war-depleted shops. The 

:. : ··:;, ~ BUS WAITING _Junior High School boys made1 durin~ the first term of school alone, in their 1 

_Industrial _arts shop, 152 ironing _boar~s-for their families. . _;_;/: . , .,· ~~~"UM;: AW~:: 
~ .- :.... 1.. ..'... ';.,,i,l.1.:.'~f -·~,~;, ~·~:":- ~ ...-....:.,,,, ;..~...,.__;~~...£.,........, ~- ............. u . :,,. . •~ ·;,. _ ....,.·"""""" ·" • ._ . .. t- ...., ., ... .... ... .·.·· ~:;-~~ . ~- , )~- ;-, , _ 

people often chose to retire here to enioy the moderate climate and 

beautiful scenery, where living costs were commensurate with 

moderate incomes. Came the war and overnight the pulse of big 

business began to throb in Portland's conservative veins. Scarcely had 

the cornerstones for the shipyards been laid before front pages 

began to carry launching stories. Although Vancouver had provided 

some housing proiects and hotels to take care of the newcomers, she 

soon outgrew her boundaries and her workers backed into Portland 

to find living quarters. Every day trains and buses arrived, packed 

and iammed with workers. Cars of all vintages, groaning under fhe 

loads of passengers and high piled trailers, rolled in from Nebraska 

and Minnesota and points south, east and west. Even the first of 

these newcomers w;re doubtful of finding safisfacfory lodging. 

Eventually, anything fo cover their heads was acceptoble .•• shocks, 

trailers, attic rooms, cabins, empty stores and even fenfs were 
of a premium. 

Port/anders watched them come with misgivings. They were quite 

used fo the deluxe tourist, bent on skiing, fishing and mountain 

climbing; the come-and-gone-again sight-seer or the fruit picking 

caravans carrying wash tubs, goats and numerous children. But this 

new invasion of people who would work, live and vote among them 

wos a molter for deep concern. There seemed fo be no way to stop 



l l same pale gray-green and all about the same size jectivc. Each child was considered as an individual and all 

and shape? If you saw no church steeple to draw 
your eyes upward, no massive stone or brick 
structure to give you the feeling of stability that 
a courthouse or city hall gives? If you had to 
walk in muck or gravel, with but few street lights 
to show you the way, between rows and rows of 
living quarters all having an identical pattern of 
doorways and windows? 

ll 
How would you feel if most of the people you 

met were dressed in heavy work clothes, heads 
ensconced in the different colored helmets of the 
sh~pyard workers? If every man, woman, or 
child you met was a stranger to you? If the 

1: voices you heard sounded queer to your ears? 
How would you feel if you had left behind you 

all of your friends, your pets, your bicycle, your

II 

ll 
I favorite books, your most precious toys, your 

skates, your grandmother and all your cousins? 
Wouldn't you be restless, insecure, disturbed 

and more than a little unhappy? Wouldn't you 
feel that your whole world of familiar faces and 
things had dropped right out from under your feet? 

ll 
Teachers newly arriving to live under these same 

conditions were feeling these things. They guessed 
that parents and children must feel the same way. 
It helped them to see the job to be done. 

I! 
The Schools Shoulder the Load 

As the schools gathered more of the children 
under their care, a constant appeal went out to 
the staff: keep your eye on the individual child1· 

I 
and his needs. The first fundamentals are heal th, 
security, and affection. Without these, the "fund
amental subjects" are water in a sieve. No one in 
this community objected to this as dangerous 
doctrine. 

I Continuously we studied the needs of these 

I 
children and learned better to think and act in re
gard to them. Many teachers came with the idea 
that teaching was primarily an affair of text books, 

I 
courses of study, of subjects and set plans, of ad
ministrative routines. They came with the notion 
that these, rather than the needs of children living 
in this community were the fundamentals of edu
cation. Realities, rather than theoretical argu

I ments, opened up new visions of the teachers' role. 

I 
"It was truly a school where the welfare and development 

of the child was the paramount interest. I know that this 
is intended to be the purpose of all schools. However, in 
Vanport it really was, in practice, the chief purpose and ob-

else was subordinate to the mental, physical and mor~l devel
opment of the child." 

"The teacher was placed in the position best suited to her 
particular talents. So many times a teacher is fitted in where
ever a vacancy exists, regardless of her particular capabili
ties. In Vanport it was recognized that teachers were hap
pier and contributed more by being placed where thev 
could do their best work." · 

So said Vanport teachers, of the beginning days. 

There Were the Special N~eds of all the Children 

' How could we help children find anchors in 
1!this community? How c9uld we be sure that the .I 

child who particularly needed the frequent nour i 
I 

ishment of a friendly word would not be lost I: ., among the hundreds? We sought to provide many 
,1 
I , 

opportunities for natural activity, but how could 
we answer the important need to be alone, to rest 
and even to sleep? How could we share, and fin
ally build upon, the wide contrasts which vastly 
different _past environments had made, and yet !i 
not handicap the more fortunate by pulling them ii 

I 

down to the average level? 

Individual incidents mirrored these needs clearly at times. 
A little girl stood hesitatingly before the teacher and finally 
said, "I guess I don't know what I want." The teacher 
smiled, then hugged her gently. The youngster looked up 
and said, "That's what I wanted, but I didn't know it." 
There was the negro boy who during his first day in school 
came to the teacher with tears, muttering, 'Tse never been 
mixed before." Or the small first grader who constantly 
threatened to "knock the hell" out of everybody. 

There were other fundamen ta! needs, to be iden
tified and met as part of policy and procedure. 

There were basic problems of feeding. Everv
where schools are faced with the undernourished, 
but here the situation was exaggerated. Parents 
workin~ on day, swing, or graveyard shifts were 
neglecting normal routines and responsibilities. A 
survey sho~ed that many children were coming 
to school without breakfast. The school cafeterias 
began serving breakfasts and such children were 
urged to come. In mid-morning and mid-after
noon, "snack carts" visited everv room, with milk 
fruits and sandwiches. Well pl;nned meals wer~ 
served to many hundreds at noon. 

But a satisfactory attack on the problem car
ried us beyond these. Paren ta! ignorance and neg
lect had to be reached, if possible. Parents to 
busy to plan good meals were given suggested 
menus for a week in advance. Many parents, new 

I 9 
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~~the invasion, yet despite evidences of need and forecasts of future 

growth, Portland was slow to awaken to the inevitable. She and 

environs built a bit here and repaired a bit there, but still newcomers 

were obliged to squat in shacks, houseboats and_ tents. Finally the 

answer to the need was the development of the nation's largest 

federal housing proiect, Vanport City. In less than a year it grew to 

be the second largest city in Oregon. 

Surveyors began marking the lines of streets, building units and 

parking lots by the time plans for the new town were announced. 

Hot on their heels were capable crews with bulldozers, tractors, 

trucks and cranes. These were shoved by gangs of carpenters, 

plumbers, el«tricials, painlen, dreel and sidewalk build~;~ 

landscape g~s. As jf by a WUYe ·of a wand, apartme~t~ ~;r~ 

completed and families -etJ in. f\'.L_~·; . 
. j ~,t"~ .• ~... ;:.~ • . .. 

Throughout the Finl winier and spring all travel and work were 
,,...... 

carried on in a mire of aud. Apartment house construction took 

precedent ove,- all ott- conshvction to assure roofs over workers' 

heads. C~, sireels ond sidewu&s had to come later. Since 

Oregon rain is ne,,er foiling, the first families learned to carry 

boards froai the evap,ewil condrudion areas to bridge the 

slumiest puddles. Con fwTvwed thrvugh the potential ~tr~ts, 

splattering rodce#s of -J in en:rr dndion. The facilities ..,;.hich 

••·· ·•.·. ..... ; -
~;.(~f 
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ll to this area, were unacquainted with and unwill
ing to use the vegetables and other unfamiliar 
foods on the store shelves. Perhaps they had

11 never seen fresh fish for sale. They had money 
with which to buy, but they clung to the habits 
of other days. Family prejudices were in the 
child. Manv of them would not eat the balanced 
meals avail~ble at school. Vegetable displays in 
the classrooms, diet experiments with white rats 
(Federal auditors were shocked to find that the 
Director of Child Feeding was buying rats!), 
teacher hosts at the eating tables, all were used. 
The schools took on the job of teaching children 
- and their families - how to eat. This was not 
a fad or frill; it was a necessary thing for us to do. 

Ii 

In disease prevention, too, we were faced with 
compelling realities. Teachers and nurses were 
daily on the job, inspecting every child as he en
tered his room. In this well-filled community, a 
changing cross-roads of humanity, prevention was 
the first aim. Vigilence kept the record good, but 
tragic cases of neglect were also found and efforts 
made to start improvement. Many left before re
sults were known, some parents were unconcern

ll 
ed; but enough children gained health to keep us 
thrilled. :\ staff of nurses was constantly at work 
with child and home on problems of health, a staff 
of visiting teachers on problems of adjustment; 
and together on the problems that were of com
mon concern. :\s a result, the teachers became 

I: 
I'. more conscious of health - in relation to child

ren, not mere! y to books. 
Pupil turnover was high. One aspect was the 

I 
problem of the children who arrived each day to 
enter the schools: fifteen to twenty were new to 
each school each week throughout the year. They 

lj 
were not "registered" and sent to their room as 
they came. Instead they went to a "reception 

I 

center." This was their school home during their 
first week. While the reception teacher learned 
about them, the youngsters learned about the 
communitv, the schools, and made friends with 

I 
each othe;. Their common feeling of strangeness 
was their initial bond. By this orientation proce
dure, the shock of entering a large and strange 

I 
school was reduced and their special needs were 
discovered and made known to the teacher who 
was to receive them. The child himself could 
choose, from the various rooms at his grade level, 
which particular room he would prefer to be in. 

I We made much of special events and special 
days. In many of these the role of the family was 

ours to play..-\ turkey dinner was served through
out the schools the day before Thanksgiving, and 
on Thanksgiving day, for those whose parents 
were at work. Doughnuts, apples and cider helped ,,. 
celebrate the gaiety of Hollowe'en . One hun I 
dred and thirty Christmas trees, a surprise bag :j 

ii put up by the cafeterias for each of four thou · i 

sand children, with parties and pageants, all help
ed to make Christmas an event in their lives. The 
schools were living centers for children. 

Opportunities to be physically active were 
more urgently needed than usual. The small apart
ment homes restricted these. There were no han
dy basements with ha~mers and saws, no pianos 
and no trumpets (for the hours of sleeping and 
living were different for the family on the other 
side of thin walls), no chickens to feed, no cows to 
milk, no lawns to mow. Music and dramatics and 
dancing and the other arts were not frills; they 
were not taught to satisfy the urge to be a modern 
school; they were not academic routines. They 
were taught to fulfill active desires and to meet 
impelling needs. 

Community Efforts 

In this city of strangers, there were community 
problems of vital concern to the schools. We con
ceived it our job to contribute directly to better 
community living. What higher tests could there 
be as to the effectiveness of educational effort? 
The schools could not assume responsibility for 
all actions of children in a community so lacking 
in supporting controls, but we did make such 
problems a part of our interest and our effort. 

The annual problem of Hallowe'en vandalism 
could be serious in this concentrated area. We did 
not use parties as a bribe. Children are generally 
smart enough to see a substitute for what it is. 
Instead, youngsters were given a job to do. The 
older ones made talks, throughout the schools, to 
the younger. . -\t night older youngsters were on 
assigned patrol. We tried to drive in the idea that 
human energy is too precious to waste in repairing 
what vandals have wrecked. Editorials in the 
Portland Oregonian recognized the results. 

NO VANDALISM IN V.-\NPORT 

"Vanport, second largest city and newest oi the Oregon 
sisterhood, hung up a record on Hallowe'en that never can 
be beaten..-\s you know, Vanport's population comprises 
shipya rd workers, other deiense workers, and their families. 
The estimated number oi people now dwelling there is ap-

II I 
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provided food were given secondary attention, neither were there 

buslines, ex~ept those to ond from the yards. Few people had cars 

and of those a minority had "C" cards which permitted unscheduled 

driving to and from marlcets. Consequently, the only way to get 

supplies was to wallc a mile through the mud to Kenton, a nearby 

shopping district, iust within the city limits of Portland. As a rule, the 

entire family went, and every member old enough to carry a laden 

shopping bag, broom, mop, ironing board or pail, was pressed into 

service. The amazing reaction during those first months was that no 

one seemed to mind. There were smiles and hellos for every friend 

nnn .t,nnaer. Everybody seemed geared to the enioyment of a new 

and unique experience. As time went on and the completion of 

necessary services seemed doubtful, gripes became commonplace. 

A, one drives north along Highway 99, one is lilcely to overloolc 

the new city which lies, far-reaching to the west, in the Flot below. 

Despite Vanport's newness, it has none of the gaudiness oi a shiny 

real estate venture. The vast stretch of low, grey-green buildings 

nestle into the setting as though they had been shoved up from 

Mother Earth. Row on row of apartment houses, schools, stores and 

civic buildings are similar in design and identical in color. Tall briclc 

smolce staclcs, briclc entrances and buttresses of the civic buildings 

relieve the monotony and give a tone of permanency to the con• 



I: 
proximately 35,000. Yet on Hallowe'en, according to Albertl l 

I: 
H. Pierson, FPHA area engineer, not a single incident of van
dalism occurred in all Vanport. Her neighboring sister, our 
Portland, could not advance such a claim, nor ever, so far as 
we recall, has been able to say that Hallowe'en passed with
out at least a few hoodlums having a riotous outing. Van
port has set all other communities an example to emulate..." 

I Portland Oregonian, November 8, 1943 

Again a year later .. . 
"The housing authority reports that youngsters of Van

1· port have done it again. This Hallowe'en, as last, no van

I 
dalism or rowdyism could be charged to the 7,500 children 
among the 41,000 persons who came from all over the nation 
to build ships for war. The youngsters realized the vital ur
gency of the war program and were unwilling to cause any 
worker to lose an hour in repairing needless damage.. .. We 
commend the good citizenship of Vanport juniors."

I Portland Oregonian, November 10, 1944 

I 
A year later the war was over, but the record 

was maintained. 

Another situation provided opportunity to 
stress the policy of the schools toward community 

I problems. An appeal from the Chief Inspector's 
Office, U. S. Post Office, reported "numerous in

I 
stances of theft of mail and tampering with mail 
boxes in which children of school age are in
volved." Would not the schools do something to 

I 
"wa.rn them of the serious consequences?" Teach
ers were urged to use their ingenuity as to the 
most effective approach to this problem. "How 

I 
you do it will be interesting material if you will 
write it down for us." 

A month later another communication came 
from the Inspector's Office. 

I "I have just received the copy of the statements of your 

I 
teachers, which sets forth the action taken by them in con
nection with your campaign to impress upon the children in 
your schools the seriousness of an offense involving the 
theft from mail boxes. 

I 
"A study of this matter leads me to the belief that the co

operation extended by you and the action taken by your 
teachers could not have been better .. . The number of com
plaints received has been materialiy reduced. 

I 
"Your brief setting forth of statements made by your 

teachers is also enlightening, and as such excellent results 
were obtained, I am transmitting this brief with a report to 
the Department, in order that they will have all facts for 
their information and be aware· of the cooperation extended.'' n These and other gratifying results with commu

I 
nity matters indicate what can be done by schools 
to influence conduct, but they are not intended to 
distort the picture. In general , the delinquency 

I 
record at Vanport was excellent, but there were 
problems never solved and children never reached. 
Loss in broken windows was heavy, particularly 

in empty buildings. Great contrasts in family 
standards were shown in the upkeep of apart
ments. Very little success was achieved with the 11 
adolescent problem. Lack of facilities for high '. j 
school education in the community allowed little ! 
direction in activities of 'teen agers. Only the em
ployment of a great many of this age group during 
the war period prevented more serious delinquen
cies than occurred. 

Because of the double shift there were always 
youngsters on the streets. Any youngster wishing 
to "skip" school did not lack playmates.We aimed 
athigh attendance, but the Vanport schools on 
the double session could not get much above So%, 
Parents were often unaware of a child's truancy 
habits un ti! informed by the school after much I
effort. They could not be reached by telephone Iand it often took many trips to the home by the 
visiting teacher before the problem could be dis
cussed with them. Even then the parents were 
nften helpless or unconcerned. 

There was much tendency, too, to exploit 
children. They were kept away from school to 
care for younger children, to prepare the family 
meals and wash the dishes, or to do the food buy
ing, the laundry, and other family chores. Much 
of the energy of the visiting teacher staff was 
expended on such problems. 

Besides such problems we were fully conscious 
of the "academic" responsibilities of school. The 
children came from all the states. There were wide 
differences in learning achievement. ~ever was 
the ingenuity of teachers so thoroughly tested in 
their efforts to find where the children were - and 
to build from there. Added to this were the con
stant comings and goings of youngsters. We 
could measure by standard tests the progress 
being made in the fundamen ta! learning skills. Such 
tests were given in October of the first fall of oper
ation and a comparable test was given in .-\pril, 
after six months had passed. We found that dur
ing this six months period every grade level on 
the average, except the eighth, was exceeding the 
normal rate of learning. 

The average level of achievement in the fourth grade had 
been improved 9.7 months; fifth grade, 6.5 months; sixth 
grade, 8 months; seven th grade, 9 months; eighth grade, 4.3 
months - all in six months time. 

With the exception of the eighth grade these 
results were hard to believe. Was it the stimulus 
of a new environment - new books, new build-
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struction. Twelve large, sturdy, high water tanks lower over the city 

in different areas. The redeeming feature of the endless repetition 

is that each unit, simple and unpretentious in itself, is pleasing; so in 

multiple frequency they yield an agreeable effect. 

The genera/ plan of the city is one of charm and distinction. The 

streets follow the genera/ direction of the lazy streams which loiter 

through the town. As the summer nears, the waler disappears in 

spots, leaving musty pools, surfaced with green scum from which 

clouds of mosquitoes arise. In the spring, some small boys use them 

as a supply for the cal-fish business, while their playmates lake 

duckings from the capsized crate-rafts which are paddled from· Jior~ 

to shore. ·: :'~ \'/}~
• .,.-; ?,"'; ~•(. 

The houses were barely finished and not many of the walks_,and 

streets laid when zealous landscape gardeners arrived to beautify 

the town. Rumors floated of the dredging of the sloughs a~ of 

streamlined banks planted in park-like beauty. Evidently, funds or 

enthusiasm ran out, as none of these plans was ever realized. But 

all dooryards were planted with new trees, flowering shrubs and 

lawn. As soon as the fine, downlike grass appeared, optimistic 

/awn-beauty operators mowed it as though the plots were of ma~y 



ings, new teachers, new incentives? Was it due to 
their first real chance in a modern school after 
previous work in some sub-standard school? We 
did not know. :\t any rate, we concluded that we 
were not retrogressing in meeting the typical res
ponsibilities of the school. However, problems 
were too many to rest on our laurels. 

In our efforts to care for the needs of all the 
£hildren, we received much generous appreciation 
from the parents. Yet, efforts to form an organ
ized parent-group to aid and advise us failed each 
time we tried. Only after the end of the war did 
we begin to have success. This lack of organized 
support from the home was an added handicap, 
but it also intensified awareness of our own res
ponsibilities to the children. 

There Were the Special Needs ol Children 
Whose Parents Both Worked 

There were a great many "temporary orphans" 
of elementary school age;750 out of 5,000,or about 
I 5%- In order to give these children essential 
care, a twenty-four hour program was necessary 
and during the peak of war production it operated 
seven days a week . .-\ t any time, day or night, we 
were prepared to take a child and give it care. 

At 5:45 A. M. parents left for the first day 
shift and dropped their children at the schools in 
the dark and cold of that early hour. Others would 
come at later morning hours. Ten to eleven hours 
later they would leave our care. During this time 
thev would attend "normal" school for four hours 
and have in addition six or seven hours of "ex
tended" care. In the late afternoon and early 
evening other parents would start for the "swing" 
shift and their children were left at the night cen
ter. Parents on the "graveyard" shift were urged 
to leave their children at the night center by 8 
P. 1\1. In this complicated schedule of living, 
children attended school, received extended care 
with chance for recreation, meals and sleep, and 
spent but a few hours out of the twenty-four at 
home with the family. Living under such strange 
conditions had its problems for child and school. 

There was the constant battle for personnel, for 
space , for facilities to meet such needs . . -\ war
pressed government, sensitive to critical materials, 
had built the schools for double session use, with 
a four hour " normal" school dav. Where would 
space be found for children who ~eeded six addi
tional hours of care? The battle for stoves and cots 

and sheets and blankets, in a restricted market 
and against military priorities, was a major cam
paign. The search for trained personnel, accom
panied by our efforts in further training, was 
another battle against heavy odds. These were 
part of the administrative problem. 

There was also the educational problem of iden
tifying the special needs of these children and of 
doing our best to meet them. For such children 
the school was home and family; yet we knew we 
could never fulfill this role. We could only make 
a determined try, with no illusions as to our 
limitations. 

Through experience a pattern of care emerged. 
We found that the children who came at 6:oo A. 
M. most needed an hour and a half of sleep before 
breakfast..-\ story hour or quiet games appealed 
more to those who came at 7:00. Breakfast was 
at 7 :30 and then these children entered the regu
lar morning session of school at 8:00. At r2 noon 
the morning session ended, lunch was eaten in the 
cafeterias and they were ready for extended care 
activities during the afternoon and un ti! the par
en ts called for them or we were instructed to send 
them home. 

Many of the children going to school in the 
afternoon were on extended care in the morning. 
They were given a snack at 9 :30 .-\. M. and then 
entered scheduled activities - among them, tap 
dancing, crafts, art, library, gym, room-games 
and free play..-\tr I :15 A. M. they washed their 
hands, picked up their coats and books and went 
in a group to the cafeteria . . -\fter lunch they had 
a half-hour to play before the afternoon session 
of school. 

In the extended care program we faced the issue 
as to whether children should be encouraged to 
choose activities most interesting to them or 
whether they should be divided into groups with 
a variety of activities, but with group-identity 
preserved. We found the latter preferable, so the 
groups were formed on the basis of social age and 
natural affinity. We found, too, that a better 
group adjustment was possible by a separation of 
boys and girls - the regular schooling provided 
sufficient co-educational experience. 

.-\t the night-center, children came for dinner at 
6 P. M., followed by a variety of recreational ac
tivities until bed time at 8 P. l\I. If the parents 
slept in the morning after a night of work, child
ren left the night center and reported to school 

. ! 
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seasons' growth . During the first year colorful Scotch broom, 

azalias and rhododendrons burst into a shower of blossoms, before 

their roots had nestled well into the soil. By the second summer only 

a few twigs showed signs of life. The trees could not withstand the 

constant climbing and swinging to which they were subjected and the 

shrubs had been trampled down by playful children and their dogs. 

Grass had no chance to survive in the small dooryards or along the 

parking which separated the narrow, one-man walk from the street. 

The multiple dwellings, called units, were each planned to 

accommodate fourteen families. These were built in groups of four 

around a combined washhouse and heating unit. Adjacent to each 

~~.;.·-.~:,..,..~~·1.~•~ ~ :...: .·u ..~ ,.:·/S 
• + ., 

two groups of units is a graveled parking lot, marked off from the 

street and driveway by large round logs. Each apartment normally 

contains a combination living-room and kitchen, a small bath with 

a shower, two closets and a bedroom. The bed-room of any apart

ment may be shut off from its living room and opened into the 

adjacent bed-room, thereby providing lodging for the childless 

couple or the live-a/oner in the living room, and giving the larger 

family two bedrooms with their living room. "Housing"-as the 

governing body is called-requires that families provide separate 

sleeping quarters for children of opposite sexes. In some case, per

sons who rented the apartment failed to register all those who lived 



ll for the morning session and then spent a few hours 

11 
of their afternoon at home. If the parents post
poned sleep until the afternoon, their children 
spent the morning hours at home and attendedI 
the afternoon session of school, then went to the 
night-care center for supper and a night's sleep. 

11 Saturday and Sunday care provided special 
problems, for no school session broke into the 

- day's routine. Our aim was to make the program11 for these two days as much like home as possible. 
The schools were used for church and Sunday 
School, so these children could easily attend, if 
parents consented. Hikes, out-door play, a good 
Sunday dinner, and rest made these days as nor
mal as they could be. 

Such was the general group pattern: a pattern 
woven in to that of the double session school and 
the odd routines of family-living in a war commu
nity. In addition, up to four hundred pre-school 
youngsters followed a similar routine in the child 
service centers. 

Besides these general needs, there was the in
dividual youngster whose needs were his and his 
alone. Who could blame some youngsters for 
getting tired of constant group stimulation? They 
wanted a rug on the floor, their own toy wagon, 
and a chance to be alone. Only inadequate sub
stitutes could be found for them. 

:-\t the end of the first year of experience, those 

17 

connected with this phase summed it up as follows: 

We have tried to complete the child's day by providing 
snacks, rest hour, free play, group activity, and skill im
provement. 

We have tried to build sound health habits by being alert, 
kind and suggesting, rather than coercive. 

We have tried to give as much individual attention as the 
size of the groups and the space would allow. We have had 
conference hours in which individual problems are talked 
over and suggestions made. 

We have tried to make these children feel that they be
longed to the school and the community, through caring for 
their equipment, policing the school yard, and improving 
thei!: own habits of citizenship. 

"We have tried" ... it was a modest claim 
for what they did! 

These were the general needs of children in 
this war community which concerned the schools. 
From them came the direction and the challenges, 
and out of them through common effort came a 
program. Our freedom was that of purpose. This 
was unchallenged by vested interests and myopic 
power. Limitations were many, but they were 
mostly within reach of the intelligence and effort 
of all who shared the purpose. There were prob
lems of facilities, equipment, supplies, personnel, 
and administrative routine to be solved, but with
out a forced appeasement of the purposes to be 
served. Frustrations were few among the staff, 
because the problems were wide! y shared and : 

there were few occasions for viewing them with 
feelings of hopelessness. 

' 
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in it, thus crowding was commonplace, a/though it was not officially 

permitted. For example, one living room-both single, serves to 

house a ·man and his wife and their two babies, the husband's sister 

and her seven year old son and the wife's mother. Conversely, many 

a couple or live-a/oner called forth the ghosts of departed relatives 

to share the register, thereby gaining a two-room apartment. In a 

few cases, the families were so large that they were obliged to rent 

two two-room apartments. This was before East Vanport, across the 

Interstate Highway (99) was built, with accommodations for the 

larger families . The rent depends upon the number of rooms 

occupied. Originally the base cost was $1.00 per day for the /iving

room-kitchenette and twenty-five ce,1ts o day for each additional 

bedroom. This cost included heat, light and an endless supply 

of hot water. 

One who likes simplicity will find the apartments attractive. The 

walls are of a wood-grained plaster board. Three large windows 

reach across the front of the living room , and a large single window 

at the farther end lights the bedroom. These windows do not open, 

but a hinged door below covers the louvred screened opening, which 

is supposed to let in ample air. In the winter the firemen lay on the 



STAFF RELATIONS 

[twas a tough problem in getting a staff for the 
new school system. The war-time teacher shortage 
was developing and, besides, staff was needed in 
the middle of a school year. There was a general 
assumption that teachers could be found, (anyone 
can teach!) but the responsibilities peculiar to this 
community called for a staff with greater thanI 

ll usual courage and effectiveness. Could a staff 
adequate for the task be found? What was in our 

I favor and what stood against us in recruiting one? 

We could offer·no unusual salarv inducements 
for salaries better than those in the region were 
contrary to federal policy in war-financed schools. 

We could offer no future security, for Vanport 
was not built for permanence. 

I 

We could promise none of the comforts of cus
tomary living in this war born city; nor could we 
offer classrooms filled with children schooled in 
similar background. 

We could not offer the prospects of a normal 
school routine, for our plans foresaw responsibili

I ties which would carry us into a twelve months 
school vear and a seven day week - teachers 
were toid to plan on a forty-four hour week indi

I vidual work schedule. 
But we could offer: 

I New buildings and new equipment. 

Fewer restrictions on teaching and teacher 
living. 

I The thrill of witnessing a new community in 
the making, with the chance to share in build
ing a new school system and in meeting many

I situations which would test and strengthen the 
the art and skill of the teacher. 

I The Appeal to Teachers 

I 
In October, 1q4-2, a three member school board, 

whose responsibilities were confined to the opera
tion of a small rural school for a hundred pupils, 

I 

CHAPTER 

was shocked to learn that the schools in the new 
~jlr town were to be theirs to sponsor. Vanport 
was being built on unoccupied land adjacent to 
Portland, but outside the city limits. It was with
in the boundaries of this small school district. 
Who could blame the board for being fearful, even 
though this added load was legally theirs to carry? 
In a few months, they were told, they would need 
buildings, staff and equipment for 4-,000 to 5,000 
youngsters. 

The U. S. Office of Education came to the aid 
of this board by sending an adviser out from 
Washington. Under his direction, offices were es
tablished in down-town Portland,steps were taken 
for the location and planning of school buildings, a 
tentative budget was prepared and an application 
made for federal funds ..-\n advisory committee of 
leading state educators was formed to aid the dis
trict school board in selecting a superintendent. 

.-\ start was made on the staff problem through 
half page advertisements in the Portland papers 
outlining the personnel needs of the new school 
system. This brought quick results. Letters and 
applicants in person poured into the down-town 
office. There was no time to interview or to hire. 
Instead, an examination was hastily devised to 
serve as a screen..-\bout seven hundred took it. 
This was in December, and on January I the new 
superin ten dent took office. 

.-\s the results of the examination became avail
able, thev confirmed its etfectiveness as a screen. 
The outl~ok was not encouraging. Fifty out of the 
seven hundred who did best in the examination 
were called for interview and onlv thirtv-tive of 
these were employed to open the te~porary 
school in the apartment units. The possibilities ot 
getting competent personnel looked hopeless. 

The examination had indeed proved to be a 
quick aid to selection, but had not this require
ment screened out manv whose talents were need
ed? Perhaps we could do better at selecting a 

I 
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coal with a heavy hand in order to heat the floors of th~ downstairs 

apartments. It is then, as well as in the summer, that the upstairs 

dwellers ore unsuccessful in trying to cool off the place. •· 

The living room is furnished with a daveno, hard, but nicely 

covered with homespun type material; a blond wood, peasant-type 

drop-leaf .or trick extension table; four hard, straight chairs to 

match, and a good looking, but not very easy occasional chair. The 

kitchen, which is along one side opposite the window end of the 

room, has a sink and working surface, under which are built two 

small drawers and two storage cupboards, and a make-shift icebox. 

A two-shelf, open dish-cupboard is above the sink. A two-burner 
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electric plate with portable oven and an electric light bulb hanging :· e · :Ji, 
from the.c~iling c~mplet~ th~ equipment -~; thi/ room. The ~ ;~~;;;· . ·_ _:,;_.. '. 
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contains a chest ~~ drawers of the some light wood and eil'"!f '? . :.· :--•~•-
• ·. . . ... . .. . ... . . . --:,;.a ·' . . ..-

double or twin beds, as the ocrupants prefer. The hard bumpy : ... . 
. . .· '; .:..:-~ · 

mattresses of the first year were later replaced by comfortable innef'• · 

spring ones. Two blankets we;e issued for each bed, cou~ting th: = . -

daveno as one. The ten~nt is responsible for all the items check~ to -. -· 
j. ,\ •. , , '\;: -~-~ -

his apartment. Woe be unto those few who couldn't decamp in the··· 
0 

night, as some of the slick ones were wont to do, before Maintena~~-·. : • 

found that the entire set of furnishings had been ~ken~~.~~~~ --:::~,-....J 
gay parties, or that the children had carried the major part o l tfie ;' ;:: .·,:: 
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staff if applicants were not compelled to submit to 
examinations and other barriers? We could only 
hope that this was the case. Hence, we quickly 
abandoned the examination procedure and gave 
consideration to other ways of attracting the type 
of personnel we so badly needed. 

There was an appeal in the Vanport opportu
nity in spite of its disadvantages. We believed 
that this appeal would capture the imagination 
and gain the interest of many competent persons 
throughout the land, if we could but reach them. 
We made our own efforts to bring Vanport to 
their attention on a national basis. Newsweek pub
lished an early story which brought many inquir
ies. Progressive Education carried an article which 
aroused interest. Before the Van port schools 

I 
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opened, a member of the administrative staff 
visited many of the leading colleges and univer
sities on the East coast. In these and other ways 
we reached out over the nation with the story of 
the new Vanport schools. · 

In this we were careful to follow an honest poli
cy. We set forth fully and frankly the advantages

I and disadvantages in coming to Vanport. For 
those who could look beyond the safe harbor of 
traditional security there was the pull of adven

I ture..-\s we stressed the challenge to creative 
effort, exphasized the absence of typical restric
tions, and expressed faith in the combined enthu

I siasm and intelligence of the staff to see the job 
through, some would scoff at such intangibles, but 
in others the spirit would quicken. Not all who

I came to Vanport did so in response to such an 
appeal, but as we set to work to make these things 
real, we found it increasingly easy to maintain the

I staff we needed. 

I 
A principal from a New York City suburb came across the 

continent at her own expense to look Vanport over. She went 
home, resigned her position, and returned to us two months 
later. 

I 
A long distance telephone call came one morning from New 

Mexico. "\Ve have just read about Vanport and are attracted 
by what is goi ng on. There are two of us. We have a car and 
can be there in a week . Will you give us a job at least for the 
summer?" In a week thev drove in. Before the summer was 
over thev were aiter a lea~e from their school svs tem so as toll] 
continue· through the year. · 

I Employment Practice 

I 
\Ve were aware that our employment practices 

must give support to our efforts to interest good 
personnel. Delays, red-tape and bottle-necks 
must not stand in the way of getting the person 

wanted. Employment responsibilities were not 
centralized. The school principals, the directors 
of the various phases of the operation had full 
authority to employ personnel within the limits 
of salary policy and of their budgetary allot
men ts. No referrals were necessary to the super
intendant, no recommendations had to be passed 
on to the school board before action was taken ..-\ 
Director ~f Pe~so?nel gave aid in finding appli
cants and m bnngmg them to the attention of the 
proper person, but full freedom of choice and 
action belonged to the administrative heads. This 
pol.icy proved its worth in many ways: it placed 
both authority and responsibility on the depart
ment head, it was a factor in attracting a compe
tent administrative staff, it created the founda
tion of staff loyalty, and it was an effective way 
to meet the urgent and changing needs of this 
situation. It worked with outstanding success. 

It was fortunate that construction delays made 
it unnecessary to get a full staff together in the 
spring months of 1943, as at first was anticipated. 
Thus we had time to cultivate interest in Vanport 
more widely and to entice many away from other 
positions for the summer months and the new 
school year. Also many who came had time to 
urge friends to join us as they found conditions to 
their liking. As a staff was assembled we became 
increasingly aware that full and frank portrayal of 
the Vanport situation had been effective in select
ing the personnel we wanted. Those who joined us 
came in Iarge measure with at ti tu des fortified for 
the hardships, but they came with a strong desire 
to help in spite of them. We were constantlv re
minded of this, for manv remarked that it wa; not 
as "bad" as they had e~pected. Those who came 
from the near-by region had added resistance to 
overcome. Many in Portland and elsewhere in 
the state reacted to Vanport with the quick re
sponse, "that place!" Thorough! y publicized as a 
mud-hole in the construction davs - where is 
there not mud in Oregon, during m.id-winter con
struction! - it later became in many minds a 
city of riff-raff and quite unfit for persons of re
finement and sound mind. l\fanv teachers re
ported how they faced the discour~ging ad vice of 
friends or the "counsel" of former supe rintendents 
and then made their own independent choice -
and came. 

A prospective teacher arrived at one of the buildings 
before walks had been built. She lost her shoes in the m~d 
and had to be carried in by the principal. She was inter-
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Tfurniture out under the trees and left it there during the rainy season. 

Some who found themselves in this fix, had to stay until they earned 

enough money to pay the breakage bill. 

"Maintenance" and "Rentals" are deportments which function 

out af the main administration building of the Housing Project. 

Maintenance men check each apartment os one moves in or out. 

They decide how much one owes above the expected wear and tear. 

In the majority of cases, the tenants receive all or most of their ten 

dollar deposit back. Maintenance is also called when the faucet 

drips, the sink clogs, the roof leaks or the washing machine refuses 

to work. The trouble is then relayed to plumbers, electricians and 

carpenters, who travel from call to call on little three-wheeled, red I 

motor tricycles (Cushman wagons) with boxes attached in "which 

they carry their tools. Other special crews ore busy on jobs of 

collecting the garbage from the everfilled cans which ore on the 

walk adjoining the wash house. Other crews clean public buildings 

and vacant apartments. The cleaning crews are dubbed the 'Bucket 

Brigade'. Particularly early in the history of Vanport they were.very 

much in evidence, traveling dude fashion, from one apartment to 

another, carrying brushes, brooms, mops, pails and cleaning cloths, 

as ·they readied the apartments for new occupancy. They were under 

the direction of a 'lead-woman', feminine for foreman. An out-



viewed in bare feet as shoes and stockings were cleaned 
and dried! 

We found several of the staff here in Vanport. 
The mothers of many Vanport youngsters had 
once been teachers, but had dropped out of the 
profession. Here they were in Vanport with their 
husbands and children. The husbands were ship
yard workers. These were persuaded to return to 
teaching; where they could render such essential 
service in the war emergency. Because they had 
children of their own in Vanport, they were espe
cially understanding of the childrens' difficulties 
here. 

A few teachers were found in the shipyards. 
They knew the life of the war-worker parents 
from their own experience as workers in the yards. 
They, too, ~new what the Vanport youngsters 
were up against. 

As a result, we drew together a staff which ex
ceeded early expectations and was a surprise to 
the skeptical. Many visitors would remark, "How 
did you find the teachers you have - why are 
they here?" When told that salaries were not the 
chief attraction, they were even more puzzled. 
This is not to minimize the importance of ade
quate salaries and proper security in attracting 
and holding good teaching personnel, but there 
are other factors which can challenge professional 
capacity, elevate personal respect and contribute 
to a heal thy morale. 

Making Vanport a Common Adventure 

vVe made such factors a conscious concern. 
They were the expectations which brought many 
here and it became an added obligation on us to 
fulfill these expectations if we could. There were 
also the incentives and opportunities inherent in 
the Vanport situation because of its newness, its 
uniqueness, and because tradition had not yet 
hardened in to form. 

I We wanted the Vanport experience to be a 
common adventure, built on the solid foundations 
of shared intelligence and democratic principles.

ftl The obstacles would be manv, the task would test 

11 
Ul perseverance, but high po;sibilities lay in '?ur 

being able to develop a method of attack which 
would challenge and effectivelv use the combined 

ll 
resources of those who had ch~sen to come. How 
q uickl v, how enthusiastically, how extensively 
would ·over two hundred teachers acquire a feel
ing for the whole job and contribute their best 

11 
Ill 

initiative and resourcefulness to it? This was the 
promise of Vanport - and the uncertainty. 

Building a basic community-mindedness among 
the staff was a first essential. But here there was 
no friend! y and experienced core - all were strang
ers to begin with. This was true of the staff and it 
was also true of the community at large. The need 
for group friendship and support was basic and 
particularly so in a setting which had so little 
community cohesiveness of its own. 

One of our early and persistent concerns was 
with living arrangements for members of the staff. 
We found it necessary to recruit teachers from 
afar, but we had great difficulty in establishing 
their eligibility for suitable living facilities. This 
was one of several matters which brought us in 
touch with government "directives"and local in
ability to deviate even slightly from them. 

First we had to get teachers classified as "de
fense workers" before they could live in Vanport. 
The first eligibility lists included no teachers. 
Such a decision was not within local jurisdiction, 
so days passed while this problem was passed up 
the "line" and before a new directive came. :\t 
last we were told, "Yes, teachers who teach in 
Vanport can live there!" 

The next matter was more difficult. Could we 
have housing units reserved exclusively for teach
ers? Teachers were living on the other side of thin 
walls from swing shifters whose recreation began 
at I :oo :\. M. For most there was no escape from 
children day and night. It was rugged living and 
many teachers came to school with heavy eyelids. 
For the sake of better teachers and better schools 
we asked for better living arrangements. We had 
to battle hard to get them and after that to keep 
them reserved for the teacher we expected next 
week. Once a family moved in, no one could move 
themout - andcl~ricalmistakeswereoftenmade. 

As the project filled, new directives specified 
the number of persons entitled to various size 
apartments. Maximum housing was the aim, re
gardless of personal convenience or willingness to 
pay. For example, a single apartment - one 
room with a daveno for sleeping - required two 
people - usually husband and wife; larger fam
ilies were entitled to two and three room apart
ments. \Ve discovered that the teacher just ar
rived could not move in without a companion. 
Time after time we made this appeal -"Let this 
teacher have a few days to find a room-mate -



No. l 's PRIMARY BUILDING 

standing feature of Vanport was the prevalence of the woman 

worker. Women interspersed 'the landscaping crews, the sidewalk 

laying, road building and garbage collecting gangs. One was 

inclined to wonder if he should believe his eyes when the garbage 

truckman drove up to the line of 20-go/lon garbage cans and sat 

idly back while a couple of women alighted and wrestled with the 

big cans as they unloaded them into the truck. 

A reporter in LIFE magazine stated that the difference between 

Russian and American Women Defense Workers was that the 

Russian women looked as though they belonged to the job. This 

writer had never seen Vanport. During the war, women of all ages, 

from maidens to grandmothers, fell into line to make the most of 

their working hours. Men were available For the executive and 

Foremen jobs, but the women performed a major port of the manual 

labor. Slacks one/ dungarees, taut over fat fannies and jiggly 

tummies, far outnumbered traditional dresses. In fact, man 's a ttire, 

Fram straw or felt hots to heavy boots, was mostly in feminine 

favor. Frequently freshly curled coiffures showed that the women 

still attempted to retain their feminine charm. The dexterity with 

which a middle-aged worker could raise her knee and scratch a 

match for her ever-ready cigarette on her light trouser seat threw 

her completely out of the traditional role as a wife one/ mother. I 

I 



I 
I after all, sharing a daveno with a stranger the 

fl 
first night is rushing it, and we have no stranger 
to suggest." 

"But the directive says-" 

" .-\re you bound hard and fast by Washington

I. directives? There are vacant apartments in the 
teaching units. Let's use them in a way that is 
satisfactory and sensible-these regulations were

I not intended for teachers, many of whom are 
single women. 

If this appeal did not work, there were other 
ways..-\ few, schooled in the ways of sidesteppingI , 

I: 
such issues, called up old ghosts to lay claim to the 
other half of the daveno. Grandmothers and 
aunties long since gone to their rewards were 
registered as participants in the communal house
hold. 

I i 
I 
~ Gradually, headway was made in getting rea

sonably satisfactory living arrangements for 
teachers. Without these Ii ving conditions, re
cruitment of an adequate staff would have been 
impossible, and turnover would have been far 
greater. In the living units the new arrival was 

1. 
welcomed to Vanport, invited across the hall for 
the first breakfast, given a loan of pots, pans, 
sheets, lamps, rugs and other items, told more 

I 
about the schools, and helped to find friends who 
would relieve the pain of initial home-sickness. 
No prior thought had been given to the housing 
of teachers in planning this city of 4-0,000 people! 

I 
Participation in Policy Formation 

ll 
Opportunity for participation in the policies 

and problems of the Vanport schools began with 
the weekly meetings of the administrative staff, 

I! 
which included the superintendent, the assistant 
superin ten den ts, the principals, the directors of 
child feeding, child health and child care. This 
group was the chief policy-making body and in
tegrating center of the Vanport school operation. 
Here were centered most of the responsibilities of 
a school board in the normal communitv and in 
addition those of the administrative staff in a 
democraticallv conducted school svstem . . -\ctual
ly this group · was the administrative authority; 
all statf members including the superintendent 
felt responsibility to this body in the excution of 

Ii 
I: adopted policies. Thus, all who were responsible 

for an administrative area shared in the making 
of the major policies and decisions of the entire 
operation, felt its common aims and hopes, and 

each worked out the policies and decisions agreed 
upon in relation to his particular phase of the 
operation. 

Careful records were kept of these meetings 
and copies sent each week to all in administra
tive capacity. Once each month all in administra
tive position met for common review and dis
cussion of central staff decisions. Decisions of the 
administrative staff became the basic code of 
school operation. 

Here are some of the general kinds of decisions 
made by the administrative staff group: 

Approval of salary schedules and pay rates, policies of sick 
leave, working hours, standards of promotion, and all 
matters of personnel adjustment. 

Preparation of the budget, together with determination of 
the staff required to fulfill adequately the educational needs. 

Evaluation of the work of all who serve an inter-school 
function, such as the coordinator of libraries, visual educa I 
tion, clinical testing. ! 

Approval of general policies relative to curriculum, holi i 

days, community relation~, promotion and failure, with en
couragement of individual initiative by each school in find
ing solutions to its own problems in these areas. 

Responsibility for the selection of personnel 
rested with the department heads, and so did di
rect responsibility for stimulating interest and 
providing channels which would encourage full 
participation of the staff in each area. Creative 
sharing began within the various schools and 
other operational areas. Our first task was effec
tive functioning of each part of the system. Meet
ings of the en tire staff were never possi hie as there 
was no time, day or night , when all could come. 
The administrative staff group determined the 
larger policies, the administrative head in cooper
ation with his staff applied these policies to his 
own sphere of operation. Suggestions, complaints, 
problems of his staff were his to adjust within his 
own sphere of responsibility, or if they were re
lated to larger policies, modifications and adjust
ments could be quickly considered in the weekly 
administrative staff meeting. Policies and pro
cedures were outcomes of daily experience and 
they were kept flexible and workable because they 
were internal, rather than external, in origin. 

During the first year of operation, much was 
done in the various schools, in the areas of child 
feeding, child guidance, health, an<l extended 
day care, to establish basic principles and pro
cedures satisfying to joint effort and effective in 
result. Earlv in this first vear the teachers in each 
school werc:i ·asked to fill ~ut a questionnaire, ad-

I 
I 
i 
I 
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The administration building is across the street from the first 

shopping center, and near the post office, jail, library, hospital and 

three large schools. This group is usually termed Center I. This ad

ministration building is the center of one's first experiences in the 

city. One has to go there first. in order to make application and pay 

a deposit for an apartment. II is also the place where one goes to 

pay the rent, on or before the tenth of every month. In case one 

is lardy he finds a padlock on his door when he comes home, and is 

not admitted until he pays up and in addition pays the fine for being 

delinquent. Many newcomers park their loaded cars outside this 

building and watch a curious world pass by in their tin hats and 

:,-.r :~..."·~= 

outlandish outfits, on their way shopping, to the bus shelter which 

is catty-cornered across the street, or to the post office or library. 

After the first worrisome months, buses, though ever crowded, ran 

to Portland every 15 minutes. The fore was a dime, but no transfers 

were issued to other Portland buses. Eventually, four shopping 

centers were opened in various parts of the city. 

The first summer was well on its wuy before the stores and the 

fen ice stations opened. The supervisors of federal architectural 

plans had overlooked the need for food storage space. Con• 

sequently, food had to be bought from day to day and the treck 

to Kenton through either the mud or summer sun was wearisome 

·.· 

I 



I 
I ministered to hide the identity of those respond

ing, in an effort to measure the degree of demo
cratic participation encouraged by the various 

I 
m principals. The giving of the questionnaire was 

approved by the administrative staff group, with 
the willingness of the principals to "take it" re
gardless of the results. 

I Evaluating Initial Results 

I 
One of the attractions we had emphasized was 

that the building of the new school system would 
be a "common adventure" in which, to quote the 
first staff bulletin: 

I 
We must examine ourselves and our program continuously 

and critically. Old ways that do not work must challenge us 
to search for new wavs. Ideas must be our most valu'ed re
source, no matter fro;,, whence they come, but to encourage 
unity, ideas should pass the test of group thinking before 
being carried into action. When action comes it must be 
vigo;ous action, but always contingent upon and subject to 
the modification of better ideas and altered circumstance. 
This means much working together, much joint planning, 
and much cooperative doing. This is the democratic way and 
it will guide us in all of our relations in Vanport. 

II We wanted to know if we were making head

I 
way in this. 

The results were compiled by schools and the 
interesting variations between schools were dis

ll 
cussed by the administrative staff group.:\ gener
al summary of the results went to the entire staff 
without breakdown by buildings. Here are some 
of the results of this survey: 

Do the teachers oi Vanport want to be active participants 

I! 
II in solving school problems? 93.6 % oi the staff said "yes," 

I +· 5'l said they would rather be told what to do in most 
circumstances, 1.9 ';'o wanted to be let alone to carry their 
individual responsibilities without being bothered with over
all problems. 

I: 
In general, are members of the staff being encouraged to 

express ideas, to give suggestions, to offer criticisms? 73.3clo 
of the statf indicated that their ideas and suggestions were 
warmly received, w. 1 <;0 thought that they were only pas
sively accepted, 6.6•;~ thought thev were not wanted at all. 

What channels most successfully encouraged exchange of

1· ideas and iull participation in the policies and problems oi 
the schools? Four channels were included in the question
naire, with the following comparisons: 

ff Informal Co nfer- Commit-
Sc hool rel ations ences tee 
Statf with with meet-

meetings colleagues principal ings1 

I ~ ,. r ·Unsatisracton· ,a.9 ,.,c ~. :, r 2. I';~ JI. I ,·c 
........ ...,{ .Fairlv satisiacton· 16. 5('~ . ), ) •.) ( I 5·4 ';c 5+·5 ',c 

Highiv satisiacton· 62.6c; 6 1.1 1 ; 81. 5I; 14.4 ',c 

I: 1 :\t tirst many tt:arht:rs wc:rc: inc:xpc:rient: c:d in rommittc:c: partiripatiun 
and leadership. !letter techniques ol co mm ittee leadership had to be devel
oped as part of the in-service program.' 

Were the responsibilities being placed upon teachers for 
initiative and judgment too heavv? 1 1. 1 'lo believed that the 
principal left too much to the in.dividual teacher, 4.7 ¼ be
lieved that there was too little freedom , ~4.2',c thought 
teachers h~d the right amount of freedom and respon~ibilit~·. 

What ot'the general morale? The schools had been in oper
ation at iull capacity for six months only, many problems 
and inconveniences were before us. There was much justi
fication for frustration and discouragement. The teacher 
opinions by buildings grouped themselves thus: 

I believe the morale among the teachers in this building is: 

2 3 4 5 
low 7.1 ',~ o 'lc I 8.2 'ic 13.sc;~ 7.9 % 
high 25.0 62.3 33.3 51.7 47,o 
average 67.9 . 37.7 ,1-8.5 34-5 45-1 

These were interesting variations in the "mo
rale" level of the various schools, which became a 
source of administrative challenge. But the gen
eral results indicated that headway was being 
made toward making the Vanport school system 
the product of common effort, common in telli i 

I • gence, and common concern. \Ye needed time to I 

refine the methods and techniques of democratic Ii 
participation and much needed to be done to in
crease general group effectiveness in coping with 
our problems. For this we looked ahead to the 
summer months·. 

Plans for the summer considered how best to 
take the next step toward enlisting the wider en
thusiasm and energy of the staff. Problems which 
needed cooperative attack had become clearer 
during this first year of experience. :\ lighter 
teaching load in the summer would give us more 
chance to reflect together. We decided to keep the 
full staff on salary and schedule them for a half 
day teaching and the other half day in the work
shop. We made plans to find qualified leadership 
who could aid us with our particular problems 
and who would give additional nourishment to 
the spirit of common el'ldeavor that was develop
ing. \\'e began a search for three leaders for our 
first summer "workshop" with the following 
qualities: 

The Summer Workshop 

Communir_v L'nderstanding -

We conceive the school responsibility at Vanport as evolv
ing out of the communit1· situation . . -\s a result of the com
munitv situation, the children's needs here ditfer, at least in 
degre~, from those of the more normal co mmunity. This fact 
must be kept in mind in considering the tvpe oi experience 
which the schools are to provide. The workshop leader 
should have a training, experience and outlook which recog
nize the fact oi community differences and the ability to help 
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and depressive. It was a happy day when the ice houses opened and 

dad could stop on his way home from work and bring a 25-pound 

cake of ice home on his shoulder. Usually there was no one at home 

to do this chore, as every one, no matter how halt or old, was• 

drawing big wages in industry. 

As Vanport grew, certain personalities left their imprint, from 

time to time-on memories and sidewalks. One Lothario, obviously 

deep from the heart of Texas, rode a scraper and clod breaker 

during the early construction days. His attire was a wide sombrero, 

the brim ruffled from much doffing in salute and brow mopping, a 

gay knotted scarf, ploid shirt, studded belt, tight dungarees revealing 

)if:ti~ 
slim hips and thin legs; and fancy topped, high heeled boots. A pair '' · · · · · 

of tortoise rimmed dark spectacles shaded his eyes, on both su,.;,/ ~·, 

and rainy days. Although his delegated iob was mud scraping, his· 

self-assumed one was that of a greeter-particularly of skirts. He 
played no favorites as to age, curves or attires. Once a woman 

loomed in sight he wheeled his tractor-mount and jiggled at full 

speed to present himself with a swooping bow and full blown, gold

toothed smile. If one wished to find his way, as all people did in 

those early days, he threw his charger into reverse, right-about

faced and gave escort to the very door. Enroute, he lost no time in 

making plans for future meetings. He was heedless of drying pave-
r · i.- .. 

I 



the staff analyze such factors and weigh them in any plan
ning of children's experience. 

Creatiue Thinking -
The method of the workshop should be that of creative 

thinking cooperatively done. We do not expect the leader 
to have the answers to our problems, but the leader should 
have superior resources of training, experience and view
points, and high skill and enthusiasm for stimulating and 
guiding group thinking so as to help us find a better answer 

_ to the problems. The leader should be one who likes to think 
with the group and who will inspire confidence in his judg
ment and understanding. 

Sociability -
The workshop leader should appreciate the workshop as a 

total experience for the teacher. Such a person should be one 
who will enjoy close relationships with the teachers in both 
work and play and will quickly fit into a living experience for 
the six weeks period. He must be a person whom the staff 
comes to recognize as a leader, not by right of title, but by 
right of leadership. 

The morale of the Vanport staff is good, but there is con
siderable variation in capacity to Comprehend and deal with 
the problems of the classroom. These problems have been 
brought more clearly into focus here than in a typical school 
situation, but even so, some teachers are clinging to tradi
tional methods, others are groping, and still others are finding 
adequate answers. Responsibilities for staffing, equipping and 
organizing these new schools have been too heavy this first 
year to give desired attention to some of the problems in 
which the classroom teachers need help. This we hope will be 
partly cared for through the summer workshop. 

The first summer workshop achieved many of 
the purposes which we hoped it would. \Ye pro
cured three excellent leaders who soon won a place 
of leadership by their energy, resourcefulness and 
sociability. v\'e did not hope to solve all problems, 
most of which had no specific and final answers, 
in six weeks, but new vistas were opened up, 
broader possibilities for meeting our situation 
were explored and new enthusiasms were awak
ened. One of the most successful achieve men ts 
was in bringing staffs of the various schools to
gether for the first time for concentrated dis
cussion of problems. This yielded for many the 
discoven' that the various schools were evolving 
different. solutions to similar problems. On this~ 
two of the leaders made comments: 

The teachers said manv times how valuable thev consid
ered their opportunity t~ work together on comm.on prob
lems. They continuously considered the variations of pro
gram in the different centers. In any projection oi plans and 
suggestions the1· wanted pooled thinking and made provi
sion for flexibilitv oi operation according to the varying situ
ations. It was interesting to see them recognize that there is 
more than one good wa';· to realize a part~cular value; that 
the problems are too big and too important to allow personal 
differences to sidetrack end values, yet the effective meeting 

of problems is dependent on their ability to resolve those 
differences and keep the long view; that continuous self
evaluation can give them quite a "lift" professionally and 
personally. · 

One of the finest contributions that the workshop made, 
as I see it, was the frank discussion among staff groups, and 
the desire to consider practices carried on in the other 
schools. For example, teachers in Center I liked orientation 
plans in Center 2 and thought that they might wish to try 
these plans; Center 2 teachers seemed to think Center 1 

offered _better opportunity for arts and crafts. There was 
real interest in improvement. 

With the beginning of the second school year, 
mo.re emphasis was given to staff participation 
on an all-school basis. Growing out of the associa
tions of the summer came professional commit
tees represen ta ti ve of the various schools, and a 
strong Teachers' .-\ssociation. Through the Teach
ers' Association stimulus was given to strengthen :, 

ing and fostering wider participation in social and 
professional activities..-\ professional study com
mittee set up a program of inter-school profes
sional study activities, a salary committee work
ed out qualifications for advancement, other com
mittees fostered social activities on an inter-school 
basis. Full time leadership was provided for the 
inter-school professional study program and this 
led to a second summer workshop. 

The first summer workshop was organized by grade levels 
with leaders for primary, intermediate and junior high school. 
The second summer the workshop imported leadership for 
three areas: child development, social living, and related arts. 

In extending the range of staff participation to 
include more problems of inter-school concern, we 
were careful not to neglect the importance of indi
vidual school freedom and initiative. We often de
fend the principle of local control of education 
and we fear centralization on the federal and state 
levels, yet so often within school districts the in
dividual schools are regimented and bound by di
rectives from the central office. There was less 
reason for variation among schools in Vanport 
than in most communities, for the various schools 
did not serve areas of marked social and economic 
contrast. :\Tevertheless, the encouragement given 
to local initiative, within each school, contributed 
much to the successful solution of our problems 
and it promoted professional interest and growth. 
Procedures that developed in one school were 
suggestive to other schools. From the variety of 
procedures came better procedures or the impor
tant recognition that there are several ways, 
equally valuable, in meeting problems. 
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ments, riding over them to leave the permanent imprint of the 

tractor treads as a memento of the meeting. So Romance sparked 

in Vanport, as in all other places. 

The flow and ebb of shipbuilding families' lives was for the most 

par.,t governed by the shift on which the breodwinners worked. For 

those unfamiliar with this terminology, the day shift obviously 

worked daytime. The swing shift worked from evening until mid

night, when the 'graveyard' took up the iob until morning. Un

fortunately, these shifts did not always coincide for various members 

of the family . Naturally, the arrangement turned night into day for 

;:::\if_:_f_;_·)~~.: 
.. ·,•:. ; .,.... 

m~ny workers, upset the customary sch~ule of social life and 
skewed the traditional pattern of family life all awry. When family 

members were fortunate enough to be employed the some h~~rs, 

some of,their problems were solved. But unhappily, they were ~~en 

separated by paper-thin walls from neighbors who worked on the. 

other shift_s. Hence, smells of breakfast cooking at 1:00 a .m.; parties 

beginning for after midnight; the tramp, tramp of many feet on the 

narrow board walk close to the units, the clatter of life and dishes; 

the continual blaring of radios at all hours; the laughter, ·shouts ;;,nd 
screams of children at chase, play or in quarrels, contributed to 
the wakeful sleeping hours. '" ,,: . · · .,ff:~~:·,·. 



In philosophy and practice the view was upheld 
that the principal is the educational leader in his 
building. Each principal had full responsibility 
for staff employment and for selection of needed 
materials and supplies. Each was given adequate 
clerical and administrative assistance (at least one 
vice-principal and two secretaries in each build
ing, a co-ordinator of extended services, and two 
visiting teachers for each center) to provide time 
for .leadership, and each was encouraged to foster 
full participation o f the s taff. These policies 
stemmed from the administrative group in which 
each had membership. Freedom was encouraged, 
but it was given direction by viewpoints and 
policies created and endorsed by those who 
carried them in to practice. 

This brief resume is not an account o f what 
solutions were found to our many problems. The 
permanent values gained by those who shared in 
the Vanport venture did not lie in solutions, but 
in ways of attack, .in widened interest and respon
sibility, in mutual confidence and respect, in gen
eral happiness - all of which added up to good 
morale and better future teachres. 

How can our experience at Vanport be critically 
assessed in these particulars? 

We found that improved methods of attack are 
not certain and inevitable results of the demo
cratic process. Such methods must be consciously 
sought. :\Iuch time can be wasted in committees 
if attention is not given to a consideration of how 
time wasting can be avoided. \'ital issues may 
bring for th unreasonableness, dogmatism, and 
rationalizations unless avoidance of these be
comes o f itself a conscious! y sought objective. The 
right of minorities to agitate for a different policy 
must be safeguarded and distinguished from any 
tendency to sabotage an existing one . If in Van
port we contributed to a greater consciousness o f 
improved methods of cooperative endeavor, then 
we made that much o f a permanent contribution 
to professional growth in the teaching group. 

Progress in creating widened interest and re
sponsibility was easier to point to as a concrete 
result. In this connection one of the most success
ful features at \' an port was the planning week 
which preceded the openi ng of both su mmer and 
regular sc hool sessions. The statf, meeting to
gether, devoted a full week in each sc hool to the 
planning of the year, framing general policies, 
organizing co mmittees, ar ranging the sc hedule, 

laying plans for an integrated educational exper
ience with full use of the specialized resources of 
all. .-\.fter such activity, few teachers viewed the 
educational process in their own room as the limit 
of their concern. The success of planning week lay 
in the concerted attack o n burning issues - an 
attack that fortified the teachers before thev had 
to plunge into the midst o f these issues d.uring 
the year. 

It was interesting to see in the earlier days of 
Vanport, the presence in the minds of some teach
ers of attitudes which reflected old barriers be
tween administration and teaching. They ranged 
from servile submission to the administration to 
active suspicion. Occasionally in discussions there 
would be reference to "the administration" with 
a tone that implied something formidable and 
threatening to any suggestion about to be made. 
On other occasions, the voice of the administra
tion would be given more veneration and weight 
than it deserved. Respect for the authority of 
ideas and their soundness, rather than for the 
authority of one who gives voice to them was a 
point of view which took time to develop. With 
this, o f course, grew a sounder basis of confidence 
founded on the quality of one's own best contribu
tion to the problems at hand. This was the kind 
of respect toward which everyone could aspire. 

To share in a unique and intense educational 
experience, to do a worthy educational job to
gether, was one of the chief attractions of Vanport. 
It would be foolish to imply that all who partici
pated felt equally the force of this ideal. :\Iany 
merelv wanted a job and found it here, o thers 
were ~ttracted by- a general desi re to contribute 
to the war effort, sti ll others thought of the adven
ture as coming \\'est, or experiencing life in a war
boom town, - a few were seeking an easy Utopia 
and they soo n grew impatient . But enough came 
in response to the promise of a ric h experience, 
and they gave it its initial life ..-\si t became more 
of a reality, all gave more freely of their en thusi
asm, thought and energr, and a wider number 
shared its meaning and its worth. 

For many it did yield a permanence in satis
faction and professional growth, as the fol lowing 
acerpts from letters of former \ 'anport teachers 
reveal. 

"Each teacher had the opportunit\· to participate in 
and e,·en take the leaJ 1n se tting up policies and in other 
sc hool affairs. Becau se or this democr:itic set-up, a teacher 

3 I 
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{i;j ertens and primary rooms: life white !"ts which exempliFi~d diets ,de_Rc!!nf . 
ce,~'.OI'.-well-balanced became beloved fnltnd1 to the school_s young eup1ls. ·. 
·/?:T,urtles and snails in v!varia w!re'lnvestig1ted ~ith cautious .Rn9ers. · ~akes _ 

-:;·· ·: were not taboo. White rabbits, ducks and chickens recalled the farmy~rds 
·:&-which for many of these children had been home before they c11mc ·fo Ven- .,
/~rt, and ~hich the! s~ relr:~~!~:-.,, -~-~ t~i~t~t~\{i\tF~ I~lfl:•~~-!~fh 
, .,All the youngsters arc given generous' 1llow1nce of time foi- sleeping ind . ~
";quiet, along with a wholesome balance between festivity for the ..'lllhole 

.. group, active play, and quiet play-time. A,..,few children need even m~re 
, ·c_ rest, however. They are put to bed on • cot in some comer, away _from 
.:;. the too-great stimulation of bein with others 111 the time. ' 

£ft~.-:.,~~-,,:.~~-:.,~:~~~- -~f):~!~i~J~~%1~':;i 
One Vanport housewife, a native of Minnesota, described her 

life as follows : " I om employed as cook in ? school cafeteria. My 

husband and I are as ships that pass in the night. He works swing 

and leaves for work as I get home from school, He gels home at 

two and I leave at 7 in the morning. Our only real lime together is 

when his day off comes over the weekend, once every six weeks. It's 

no way to live, but it all goes with war. " 

This infrequent family holiday was common to many families. 

When it came there was little time for frolic . The family chores 

which the children or a delegated adult could not attend to had 

piled up mountain high. Often the father, mother and all of the 

· ~ a:~ ~~~~w~~;:,:i;7zCtmr'.':~C¾l'-·' 

_;-;i~~rt,_-
children went to town for house furnishings, clothing or oth~r '-",, ' 

.. •. 4.J;;;;.~·· 
supplies not available in Kenton. Shortages of goods in the usual • 

markets and unfamiliarity with the shopping districts mode these·"" 

days difficult. Doubtless the most sought items were alarm clocks 

and curtain rods. Often the proud possessor of on alarm clock 

carried it with her to use on the job. Often she acted as a cryer-of

the-hour for her less fortunate neighbors. 

For families in downstairs apartments, curtains were necessary 

to shield them from the gaze of passers-by. For these and other 

apartments they were desirable to give the house the personalized 

touch required for horniness. The supply of curtain rods was de-

:· "-'.~ 

.... .,.·..:-,:: 

-:·;~:--:.~ 
. 



-<f-

' could get a broader perspective, not only of her particularI 
I 

school building, but also of the entire school system, of which 
she was an important part. She did not need to be 'just a cog' 
in a school system, being told continuallv what her next move 

0 

I 
was to be by the 'high;r-ups'. There w;s always ample room 
for initiative in one's own little department and in the school 
system as a whole. I had come from a system where I had 
ample freedom in my own department, but little opportunity 
for much initiative in the school itself." 

I 
_ "I believe that for the traditional, down-in-a-rut, teacher, 
it was a marvelous opportunity, because in Vanport one 
could not stay in a rut. There was too much activity and 
change, ever challenging a teacher." 

I "During my first summer I had the privilege of helping 

I 
work out the first Extended Service program in Center No. 1. 

Where but in Vanport would an ordinary classroom teacher 
have had a semi-administrative job 'dumped' in her lap?" 

I 
"There seemed to be such a happy spirit in the schools -

among the workers as well as the children. This could onlv 
have been accomplished by allowing a freedom of expressio~ 
and by wise leadership. I believe that we all felt we had a job 
to do, and that we would not be hampered 'by tradition or 
over-supervision' from doing our best." 

I "I started work at Vanport when it was a comparatively 

I 
new project, in June oi 1943. We were made to ieel that each 
and everyone had an important part in laying the founda
tion to what was one of the largest educational projects 
started during the war years." 

I 
"There was a splendid feeling of unity. Everyone cooper

ated to the utmost. There was a well-grounded professional 
feeling and attitude..-\dministrators and teachers not only 
work;d together, but they played together just as whol~
heartedly."

I "Teachers felt a sense oi responsibility that is so often 
lacking in so many places." 

I 
"I might say, at this point, that those ot us who began this 

work and staved for a vear or more, had one of the most 

I 
thrilling and ~aluable e~periences that can come in a life
time. I am sure it was more valuable than anv vear in train
ing could ever be. Our leaders gave us cons·t;nt in-service 
training, by way of guidance and inspi ration rather than 
supervision." 

I "I have never taught in a place where the whole child was 
so completeh· considered, where problems were completel~· 

I 
worked out together. In fact, I wasn ' t readv for these liber
ties. Thev engulfed me, so I floundered ar~und for a time, 
looking io.r a I(fe-ratt upon which to find something secure." 

I 
I 

-. -

"I liked the fine cooperation among teachers and princi
pals and the friendly spirit that always prevailed. The free
dom allowed the teachers to initiate and develop their own 
ideas was a big help for a new teacher, eager to try out the 
methods she believed in . The services available for the child
ren and teachers was exceptional, such as the visiting teacher, 
the special teachers, the clinician, cafeterias, and ~ost espe
cially the orientation program for new children." 

"As for Vanport, I feel that I learned more there in eighteen 
months than in all the rest of my teaching experience. Think
ing over problems and really doing something about them 
was motivated by the group discussions, the ever-dominant 
theme being the interest of the child." 

"I ;hall never forget the hearty welcome which I received 
when I arrived, or the friendly way in which everyone turned 
out to help me settle." · 

"The sociability among the teachers impressed me. There 
were many get-togethers in the form of teas, covered dish 
dinners, picnics, watermelon feeds, etc. Then the faculties of 
the different buildings entertained each other oiten with 
programs, dinners, te-as, dances, etc., and since the faculty 
consisted oi teachers from different parts of the U.S., those 
meetings were very entertaining and educational." 

"My work now is not so interesting, in that the cases are 
not challenges, for the most part. It took me five months to 
pull up the professional and emotional roots I had planted in 
Vanport and transplant them, to a workable extent. I still 
feel a strong pull toward Vanport and always shall look back 
upon my experiences there as one of the most interesting, 
one of the most valuable, and enjoyable teaching exper
iences in my entire 35 years of 'school-ma"am-ing'." 

"Never before I taught at Vanport had I experienced such 
full and complete sense of freedom to teach as I thought best, 
secure in the knowledge that my principal and others in a 
supervisory capacity would believe in me, and would rejoice 
in my successes with me, and would sy mpathize with and 
help me in my problems." 

"The democratic attitude changed my opinion oi school 
systems, and made me want to continue work in a system 
with that policy. The least satisfactory part, as I recall it, 
was the unrest of the homes reflected in the child's school 
work and personality." 

"The mos t valuable part ot mv work at \ 'anport - let's 
read, in my case, 'va lued' , was the close association with so 
many from so many different environments, more or less 
traveling in place." 
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pleted early in war days, so most of the Vanport curtains sagged a 

bit on the weak poles or wires on which they were hung. Despite this 

fact, they served to a great extent to indicate the aesthetic standard 

of the family . Some windows were nicely treated with crisp ruffled 

or plain net curtains. Other tastes ran to elaborate lace designs or 

to garish cretonnes. Some tacked towels and blankets over their 

windows. Venetian blinds were conspicuous l:iy their absence. 

Originally, large recreation centers were planned to take care 

of the diverse recreation interests of the adults over a twenty-four 

hour span. Staffs of trained workers undertook to organize leisure 

hour groups in dancing, drama, music, crafts and games. Aside 

·tnendliriess "alfedion-·incf'in~•Y .ipad"and··toy;;J l)~oo· 
~ppf an~t ~Asfyi.l)ij !Sx'perie~c; 
or.'-h11 own age, 1ong1 to Sin
sto,,a;blocks to ,build with, .ha 
to fashion a train a ship, or • 
Ce!lter provides.these'. ~owishi 
at regular times. · There is a long 
noon, arid.a ·dep·endable routi 

· · ·· · · "and then. The 

from the dances, there was little interest shown in these efforts, as 

the people were too busy to find leisure time. There were nice 

kitchens and dining rooms adiacent to club rooms which served the 

functions for which they were planned. These facilities were steadily 

booked for parties, church dinners and other get-togethers. The 

stoves, with normal sized ovens, were in demand at holiday time, 

baking goodies and turkeys, which were either too numerous or 

outsized for the little apartment portable oven. But somehow the 

adult plans didn't click and before long the entire place was taken 

over by hordes of exhuberant adolescents, cavorting, iitterbugging, 

lolling, pushing and shoving all over the place. Before the end of 
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I AGENCY RELATIONS 

I 
I 
I 
I 

The Vanport schools experienced the difficul
ties of a child of uncertain parentage. ft was 

I 
adopted unwillingly, given a family name, and 
then disowned. I ts sources of support were often 
uncertain; its relations confused and confusing. 

I 
:\ front of legal respectability had to be carefully 
cultivated or it faced desertion by its supporters. 
Often it had to do battle for its own health. 
'.\Tevertheless, it gained a strength of its own and 
it did not starve. 

I School Board Relations 

From the beginning it was clear that Vanport

I was an unwelcome foundling to School District 

I 
No. 33. This district, blessed with a rather high 
assessed valuation in relation to the number of 
children, had a small school that was a source of 
community pride and the chief object of com
munity politics. Vanport was not a trading center

I for this community and its people in no way stood 
to receive economic gain as a result of the new 
city. '.\!embers of this school board were willing

I to help get the Vanport schools started, but they 
had little support, even in this from the district 
voters. It was no source of pride to the district

I at-large that it had an important role to play in 
the war effort. 

I \Vhen it became known among the patrons that 
School District :\To. 33 was to be the sponsoring 

I 
agent for the Vanport schools, unrest born of 
rumors grew rapidly. It was said that the finan
cial burden would bankrupt the district - actu
ally district funds could not have supported the 
Vanport schools for more than a week's operation 

I 
~ - or that the original district would lose control 

of their own scho';;[, or that their children would 
be forced to go to school with the in-migrant 
children of Vanport. 

I 
.--\ community meeting was called at the district 

school in an et-fort to clear the air. .--\II who would 
know the answers converged upon the community. 

CHAPTER 

.-\t this meeting was the .--\ssistant Regional Direc
tOF of the Federal Works .--\gency, a representative 
of the U.S. Office of Education, the State Super
intendent of Public Instruction, the .-\ssistant 
State Superintendent of Public Instruction, the 
State Director of the Federal Works .--\gency, the 
County Superintendent of Schools, members of 
the school board and all of the new administrative 
staff of the Vanport schools. But the number of 
local patrons who came could be counted on one 
hand. Rumors seemed preferred to facts. 

Sponsorship of the Vanport schools had to be 
by a legal school district. Such was the only body 
that could enter into contract with the Federal 
Government for the necessary funds for the oper
ation of the new schools. But before Vanport 
began there was feeling that its schools should be 
abandoned by the sponsoring district. The alter
native was the formation of a new school district. 
Vanport City was new and its citizens were stran
gers to one another; it was not known how many 
could qualify as voters by having lived in the 
state for six months and in the school district 
for thirty days. Vanport was yet too much an in
fant to be abandoned. 

.-\t this meeting the appeal was made.... 

"The Federal Government has no desire to put Columbia 
School District in an embarrassing financial position or to 
request them to use one cent of their own funds. Sufficient 
funds have alreadv heen allotted to take care of the operation 
of the school system in the \'an port Project and the Govern
ment has even· intention of doing so again next vear. You 
people in this s~hool district have; patrTotic duty to sponsor 
the Vanport schools for another \·ear." 

* * * * * 

To the credit of this school board, it decided to 
continue the sponsorship for another year. ~o 
sooner was this done than a petition was filed by 
some of the patrons o f this district to consolidate 
School District :,{o. 33 with the city of Portland. 
Incensed at the school board, the signers preferred 
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the summer, great holes were poked out of the walls, windows were 

broken and the furniture marred and destroyed. 

The ball park, on Cottonwood, near the colored section, pro

vided many happy hours for ball teams and spectators. A large 

movie house, equipped with armless chairs, ran pictures on a 2 4 

hour schedule. It was always filled and the well-stocked, comfortable 

library had a wide and constant circulation. 

The city planners, bent on efficiency in spots, ignored the need 

of a church. In Vanport no spires condemn or condone the wide 

range of activities and emotions which surge through the populace. 

No church bells waken the sleeper- inner or the graveyard worker 

wham chance has awarded a deep repose. No organs, throaty or 

wheezy, cast their spell over the congregation. Instead, folding 

chairs are lined up in the school auditorium, which have multiple 

use in classrooms and the school dining room during the week, to 

serve the United Congregations, the Catholics, Se~en Day Ad

ventists and others. On Saturdays and Sundays classrooms buzz 

with scoured, pink-cheeked boys and girls in their Sunday best, 

receiving their Bible instruction. 

Obviously, the city planners had underestimated the power of 

religion in a new community. It immediately revealed itself as a vital 

need. One woman summed up this spirit like this: "It is wonderful. 

l 
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the permanent abandonment of their school 
rather than to sponsor Vanport for another year. 
The school board was instructed by county offi
cials to hold an election, but legal flaws were 
found in the petition. The board refused to call 
the election and the issue died. 

The chairman of the school board was due for 
re-election . Would his stand on the Vanport issue 
mean his defeat by his own constituency? In 
Vanport we found largely among the teaching 
staff enough who could qualify as eligible district 
voters. He was re-elected. :\!so elected were two 
new board members from Vanport - because of 
the additional population of Vanport, the district 
was now entitled to a board offive instead of three. 
A few months later both of the Vanport board 
members became applicants for the position of 
maintenance director in the Vanport schools. One 
was selected an d the o ther left town, so the dis
trict was back again to its original board. 

Before the year ended the sponsoring board did 
initiate steps to separate from Vanport. Because 
the move to separate was made by the original 
district, Vanport acquired the family name -
School District No. 33 - and the old district had 
to change its identification. Vanport School Dis
trict No. 33 now became an independent district 
whose boundaries were identical to those of fed
erally owned property. 

Now we faced the task of finding a school board 
of our own, and of otherwise maintaining legal 
status necessary to negotiate for federal funds. 
Here was a community of 40,000, yet there were 
no established and well-known citizens who could 
be nominated in the usual wav. It was still a city 
of strangers . v\'e were anxious 'co find citizens wh~ 
represented no special interest groups and who 
would have a basic interest in the general wel
fare of children. 'Ne searched the school lists for 
parents who could meet such qualifications. We 
nominated five by petitions circulated among the 
school staff. One hundred and twen tv votes were 
cast. We had a school board! · 

In general, members of this first board under
stood their role and played it well. It was a diffi
cult task to give the board the feeling of status 
and yet get all to recognize the actualities of this 
si tuation. The law gave to the board responsi
bilities which in terms of the realities here it could 
not fulfill, ye t it was necessary that it willingly 
fulfill what was legally necessary. The members 
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did not represent the citizens of the community, 
for they were unknown to the citizens. They did 
not represent the tax payers, for there were no 
direct taxpayers here. They did no t make the 
budget , but their approval was necessary for its 
legalit y ..-\11 were new to the community, and to I.'I 
the school o rganization and its problems, yet they 
were the board of directors of a corporate body 
spending a little over a million dollars annually. I 

i
Did ever a stranger situation exist in a school I 
district? l 
--The main problem with the school board w~s 

to keep one..-\. quorum of three members could 
legall y fill vacancies by appointment, but if the 
board fell below this level it would lose its legal 
basis. On two occasions we nearly lost a board by 
failure to appoint replacements before it was too 
late. Each year at the legal time for school elec
tions, instead of electing one new member to re
place a retiring one, we elected another full board 
and kept it active during the year by appoint
ments. We did manage, however, to keep a board 
and to fulfill the necessary legal requirements so 
as to be a proper contracting agent for federal 
funds. No laws were violated and no funds were 
misappropriated, except one sc hool board mem
ber left town owing for a long distance telephone 
call and was not heard from again! 

Federal Works Agency 

Most of the funds for the Van port schools came 
from the Federal Works .-\gency through the 
Lanham .-\ct. These funds were available to war 
expanded areas if a deficit was faced as a result of 
the responsibilities. Local tax levying bodies were 
expected first to make full call on local resources. 
Lanham funds were available to underwrite defi
cits at the close of each year's operation. Vanport, 
being heavily dependent upon such funds, faced 
a deficit continuously throughout the school year. 
Our perpetual st ruggle was not in getting the 
application for funds approved, but, rather, in 
having funds available to us in time to meet 
current expenses. \\'e had no other way to turn -
not even borrowing power. 

We faced this uncertainty particularly at the 
beginning of each fiscal year. The F'vV.-\. doubtless 
with the typical school district in mind, was in no 
hurry to approve grants until fall, yet Vanport, 
with its summer sessio n, began each fiscal year on 
July I without funds. Each vear as the first 



Here we are all strangers. We have no old friends or family to urge 

us to attend. We have nothing to lure us as we had back home-no 

soft benches, no trained choirs, no soulful organs, no vested 

clerics. We iust have hard chairs; a tinkly, second-hand piano and 

a minister who is one of us, and yet they come by hundreds. Every· 

one ;oins in and sings. At home our minister used every conceivable 

means to interest youth and adults. The few that came iust sat .. . 

here they cry for it." Being of Norwegian birth, she added in the 

same spirited dialect she had used in her discourse, " Ya, it is 

vonderful." 

A popular pastime for those who were pleasure bent were the 

swing shift dances at the recreation centers. These were not so 
pleasant for the nearby apartment dwellers who were trying to get 

their sleep. About midnight, strains of boogie woogie floa~ed 

through the ventilators. Soon talking, laughter and the sound of 

automobiles starting and stopping, mufflers turned on and horns 

honking cancelled all chances for sleep. Just as everything was going 

good, the police cars arrived, their spotlights searching and their 

sirens shrieking. They thereby added their bit to the uproar, in their 

efforts to maintain peace and quiet. 

The planned centers were by no means the greatest socializing 

agencies. Up sprang the wash house, like a shanty relative, to rival 
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I of August neared we wrote, wired and phoned 
for funds to meet the payroll. The first summer 
the business manager went after the funds, 

~ the second summer funds arrived two days 
after payroll time, the third summer we had to 
appeal to the county for an advance of funds -

I' 
I. it was a succession of ulcer forming episodes. 

Nevertheless, with the adventuresome consent of 
the staff, we took the risk of operating without 
guaranteed funds ..-\s the time approached to pay 
salaries we would start the process of" turning on 

I t_he heat" on the FvV.-\ and our senators and repre
sentatives in Congress. It must be said for the 
federal agencies that they never failed us, but 

I they gave us many painful moments. In matters 
of finance, as in all other matters, we learned to 

J 
accept Vanport as an adventure in uncertainty -
this was its one certain feature . 

.-\!though most of the financial support came 
from the Federal Works .-\gency, we had no com

I fortable security from one year to the next upon 
which to base plans. Our relations with various 
sources of support was equivalent to a dependency

I upon aunts, uncles and cousins all eager to trans
fer responsibility from one to the other. Federal 
aid followed the thesis that education is the pri

I mary responsibility of the state; yet with us 
county and state aid was provided with a general 
feeling that Vanport was the "baby" of the fed

I eral government, so let the government support 
it. It was up to the Vanport district to see that 
no source of funds was neglected. Legal correct
ness was a necessarv factor in a situation in which m there were few leg~! precedents. 

I It was necessarv each vear to submit to 'vVash
ington a legal budget . Under Oregon law a bud

I 
get is made legal by being approved by the school 
board and an advisory committee of taxpayers 
living in the district. But we could find no resi

I 
dents in this federallv owned district who met the 
qualifications of dist~ict taxpayers. Fortunately, 
onlv in this one county of the state, the law pro
vid~s for a countv board of review as an alterna
tive to a district board. The tirst budget sub] mitted to this body after separation from the 
o riginal sponsoring district was d eclared illegal. 

-
I The issue was the public librar~·- The operation 

o f this attractive and separate building was spon
sored bv the school distri c t, with the admini s
trative ·aid of the Librarv .-\ ssociation of Port
land, and with funds fr;m the Federal Works 

Agency. But the operation of a public library 
nevertheless was ruled to be an illegal function of 
a school district in this state. Hence, to make the 
budget legal, the library o peration had to be 
abandoned, even though the government was 
willing to provide funds to the district for it. It 
was then found that the federal authorities could 
not provide funds directly to the library to con
tinue its operation. \Ve appealed to the county to 
save the library, but we were refused. In the 
meantime we continuec;i to give it illegal support 
out of regular school revenues - it was serving the 
people in the community well. Finally, at the 
last moment, its life was saved by funds from the 
Housing .-\uthority. 

The Federal Public Housing Authority 

Financial problems involved us with the Fed
eral Public Housing .-\uthority, as well as with the 
Federal Works .-\gency. The FPH.-\ was author
ized to pay to tax levying bodies for services ren
dered Vanport money "in lieu of taxes" to off-set 
revenue which could not be directly assessed on 
federally owned property. Within this federal com
munity there was a small amount of privately 
owned property chiefly owned by public utilities. 
On this the Vanport district levied a tax which 
yielded the magnificent sum of two hundred I 
dollars annually, and it gave us a tax rate of one i

: I 
Iand one half mills. The same rate applied to the 

value of the federal property en ti tied us to$ 10,000 I 
paid in lieu of taxes by the FPH.-\. But the FW.-\ 
was ins is tent that the FPH.-\ pay more, in view of 
the large income from rents from 40,000 people. 
Each year in Washington these two federal agen
cies tossed the matter between them while we 
awaited the results. In either case the money 
came from Cncle Sam, but between these agencies 
were issues of legality and budgetary pride. 

Each year as we watched these agencies adjust 
their share o f our support, we saved for the future 
our chief trump card. \Ve could hold a special 
election and raise our levy so that a greater share 
would legally come from the FPH.-\ in lieu of 
taxes. The difficulty would be in finding voters who 
both lived in the district and also owned property 
on the assessment rolls. But we had an answer to 
this - a fantastic one, to be sure. Finally the 
time came when the war emergency funds from 
the F\\'.-\ were threatened with curtailment and 
FPH.-\ funds derived from rents gave promise of 
greater stability, as long as people continued to 
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the streamlined recreation ho/I. It superceded the back fence in the 

usual village life. Each washhouse has two laundry trays, two dime 

meter washing machines ( throwbacks of the old quarter gos meter) 

and inside lines. There were no benches, tables or chairs provided 

for receiving clothes baskets, soap or tired gossipers. The lack of 

socio/ facilities did not discourage the loiterers who come in house

coats, pajamas, overalls or street attire to wash their garbage 

cons, collect the dried clothes, be on hand for the next unused 

washer, or just stop in to chat. The entering wedge to acquaintance 

is naturally less formal than at the recreation center. The seed of 

friendship is sown when one helps the newcomer adjust a balky 

wringer or admires her flimsy pajamas. Children too young to help, 

come with their parents, and soon the bedlam of romping, chasing 

or roller skating round and round, in and out of the house, creates 

a din which mutes the gossip,. Scowls from the childless, cautions 

from a few mothers and screaming throats from others halt the easy 

flow of conversation for a moment or two, but never for long. In 

fact, reprimands seem to accentuate the racket and attract addi

tional children with tricycles and romping dogs to join the riot. As 

play materials were at a premium, anything loose or detachable 

found use as a toy. Washer and wash tub stoppers have long since 

ceased to be replaced by housing. The clothes sticks gallop off as 



live in Vanport. We announced by posting notices 
on the school buildings, in strict conformity with 
law, a special school election to vote a tax which 
would increase the rate from one and one half to 
fifty mills. Ballots were printed, election judges 
appointed, polls designated - but we looked for 
only one voter.:\ single vote was all that was cast; 
the election carried unanimousl y. The voter was 
one of our principals, who beca~e a taxpayer by 
the purchase of a share of stock in a corporation 
which owned property on the assessment rolls of 
the district. Under the new rate the FPH.--\ now 
had legal authority to pay S300,ooo a year to the 
Vanport schools in lieu of taxes . .:\s soon as we 
were sure that all was "legal" we gave the story 
to the press. 

Adequate School Facilities 

Problems of construction and equipment of 
buildings bogged us deeper into the mire of fed
eral confusion and remote control. It was the old 
shell game as we searched for one who could make 
a decision or define a policy with the clear voice 
of authority and understanding. There were such 
men in the federal maze, bu·t in most cases they 
were well behind the lines. 

Child service centers were not a part of the 
original plans for Vanport City. They were 
sprinkled in as after-thoughts. Standard plans to

I guide their construction were imported from 
Washington by the FPH.-\. The makers of the 
plans did no t have the Oregon climate in mind

I nor d id thev know munh about the habits and 
needs of p·re-school children. There was no 
provision for covered play space in a country

I that had more rain than sunshine in the winter. 
Coal burning cook-stoves were specified for a re
gion of hydro-electric power. The windows were

I low, but without protective guards for younger 
child.Fen..-\ drab interior was planned for child
ren, all of whom came from homes with the sa me 

I dull plaster board. These were the plans and little 
could be change<l while constructi on went method
icallv forward. But they were changed later,a afte~ months of argument and largel y by the use 
of our ow n funds. 

I The original school buildings were similarly 
built from standard pl ans by the FPH.-\ as part 

I 
of the total project co nstruction . In regard to 
these we were a little more success ful in getting 
minor adj ustments made after we had become a 

I 
~ 

persistent nuisance. Even so, the plans specified 
one drinking fountain in each building, to serve 
five to six hundred youngsters, and no one could 
be moved to install additional ones until several 
months after the buildings were completed. In 
this community, with the double session school 
and the working parents, the cafeterias would 
serve manv hundreds, but in the maze of federal 
agencies w~ could get no approval for dishwashing 
machines - the only alternative in a time of man
power need was labor waste. . -\ single kitchen 
stove was not enough, but wiring had to be 
changed after the building was completed to care 
for additional ones. Hot water ran out before 
dishes could be sterilized for the next in line, but 
it required eight months and a full dress confer
ence of several agencies to correct the situation. 
.--\ large freezing unit was required for central food 
storage. :--lo one would authorize a new one. We 
searched the area and found a second hand one in 
a butcher shop that was closing. But the freezing 
unit would not be sold unless we also purchased 
the chopping block, the scales and the meat 
cutter. vVe had use for all of these, so a request 
was made for federal purchase..-\pproval was 
given only for the purchase of the freezing unit. 
Two weeks later we re-submitted the request, but 
this time the freezing unit was listed at the full 
cost of all items. It was approved and the other 
items came as "gifts" to the school district and 
were not a part of the federal inventory. 

According to strict procedure all capital items 
were to be furnished by direct government pur
chase as part of the building cost; the school dis
trict was authorized to purchase only expendable 
items from the funds allotted to it. In between 
was a no-man's land with no clear distinction. As 
the actual costs of construction reached the est
imated figure, it became increasingly difficult to 
get needed capital items approved. In the hurried 
pressure of building an entire city, perhaps there 
was Ii ttle time to consider the needs of a modern 
school system. So that became the job of the 
schools. The final alternative was to purchase 
from our own funds an v needed i tern which the 
federal construction ag~ncies failed to provide, 
capit~I o r otherwise. This we did, in final des
peration. 

The Fight for More Buildings 

When the time came for the fir st fall session, 
new school buildings, new statf members, new 

II 
I 
i 
I 
I 
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bucking broncos ond clothes lines make excellent jumping ropes 

and lassos. The garbage cans also yield articles which can be 

utilized in play. After the children are through their daily forages in 

these cans, and the stray dogs have rifled them for their daily food 

supply, the contents are strewn wide over the yard and walk. 

On sunny days, the outside lines are constantly aflutter with 

laundry. On rainy days the inadequate inside lines are soon Filled 

by the early birds. As rain is the usual Oregon weather token, all 

Vanport dwellers string lines back and forth in their apartments. It 

is not uncommon in the houses of families with small children to see 

-_,,, -.. }~if 
, ' ~ • • l • f ·~-t!~..:/~'?~:i •• 

a drying wash as a permanent type of decoration during the 

rar II and · hs. · " ·· ---..;.il" ''"i"""·winter monf :,••,:.,~,. \ 
- • ~-• :::, • "-< ·-·- •• 

Nightly washing was quite the vogue, in fact the machines we;e 
in constant use, day and night. When both the husband and wife 

are gainfully employed, it is not unusual to see the father toke o;·er 

the laundry duties. As a rule, the men leave the wash house in 

better order than the women do. 

Frustrations arose from many conditions over which the populace 

or those in authority hod no control. When Vanporters complained 

abaut"the lack of facilities for travel and shopping, they felt that 

I 



I 
ll youngsters came together in a sudden test of hopes 

and preparations. Since March and through the 
summer months, as Vanport filled with people, 

l 
schools had been started, but the full impact of 
Vanport had not yet come. During this trial 
period, policies and procedures had been formed 
and partly tested; almost daily additions made to 
staff; furniture, books, maps, pianos, stoves, re

I frigerawrs, administrative forms and a thousand 
other items had been assembled or requested. 
Already in this brief time had been compressed 

I the usual school experience of many years. We 
looked forward to the test, but we warned the 
staff to anticipate and understand the coming diffi
culties as the best first step in meeting them. 

I 
I· "Strange as this may sound, the Vanport schools are 

actually just opening up, in spite of the fact that they have 
been in ope ration for six months. \\'e must realize that our 
schools from now on will be quite different from what th e\· 

I 

have been so far. Some 5,ooo children are expected to be 
enrolled, and a staff of some 250 persons, instead of less than

i a hundred, will be operating the schools. Double shifts in 
every building, extended school services, overcrowdedness, 
rainy weather - will soon become conditions of our daily 
work. \Ve must brace ourselves for the fact that the next few 
months will be the hardest because the problems facing us 
are unprecedented and many readjustments will be neces
sary as we begin this school year. To participate in what is 
coming is almost frightening, but it is also a rare life experir en~e which i~. going to broaden and enrich us as human 
beings.... 

I In spite of the handicaps of standard plans, 

I 
confused responsibilities, frustrations and delays, 
the completed buildings, with their new equip
ment were a source of high satisfaction. It is well 
that thev were, for that much was needed in these 
initial h~ctic stages. But we had no sooner filled 
them with children than an earlier fear was conr firmed. There were only half enough buildings. 

Vanport was conceived to meet the impelling 
urgency to house in-migrant workers for the shipr yards. Equal attention was not given to the foe t 
that it must also be a communitv with stores, hos
pitals, libraries, post-office, scho.ols , fire and policeI. protection, and planned recreation. These were 
considered later, but onlv on a bare minimum 
basis and without benefit. of complete and com

I 

r petent community planning. When fears of pos
sible inadequacy were expressed, the stock reply 
was that they could be corrected later, on the 
basis o f "proven need." But many of the needs 
could well have been anticipated in advance and 
provided then at far less cost in manpower and 
money, instead of later after hardships had driven 

many away. Vanport suffered from a lack of cou
rageous and accurate planning in the beginning. 

Schools had been in operation under full load 
only a month when we knew that our lack of facil
ities meant a short-changed education for many 
youngsters. It would have been easy not to have 
cared. We had buildings enough to get all child
ren under a roof - on a two-shift basis. We could 
crowd up to fifty in a classroom. We could worry 
less about the individual youngster and what he 
needed. Most of the Vanport families would not 
car:e. They were strangers in a strange commun
ity and they had no roots here. Many had come 
merely to make money, many were willing to neg
lect their children and they would not blame us 
if we also did. Besides, they were renters, who 
could leave if they did not like the town. 

But manv of the staff had come for a chance to . !' 

achieve ed~cational values they held important. 
Something had to be done to keep such hopes 
from turning sour. \Ve immediately faced the 
problem of more buildings as we struggled with 
the current problems before us. 

We found that the FPH.--\ could build no more 
school buildings. Someone had changed the rules. 
They had built the schools here as part of the total 
project construction, but that was no longer regu
lar procedure. Besides, not enough stores had 
been built to serve the town, a new jail was 
needed, and the FPH.--\ had other concerns of its 
own. The kids were all under roof, and what was 
out of sight was out of mind. 

The FW.--\ told us that they were bound by the 
"two hundred percent use rule" in regard to 
school buildings, a policv which had been set by 
the \Var Production Board. They suggested that 
we get the FPH:\ to build more recreation build
ings to care for children on the off-shift from 
school. The old run-around again! We were caught 
in a tangle of agencies , and policies, and Wash
ington directives. 

It was clear that the first step was to crack, 
if we could, the double sessio n policy se t by the 
\VPB. It was a policy which had been esta
lished under the hard necessities of the earl v 
period of the war: either less co nstruction ~f 
school buildings during the war, or fewer guns and 
ships and tanks. The argument was hard to meet: 
yet such an alternative was not as convincing a 
choice as it seemed to be. \Iuch manpower was 
bring wasted in labor turnover brcause of unsatis-
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Housing was disinterested in their plight. Ofte_n, the complaint wos 

mode to a young, immature clerk in the administration ouiiding, who 

locked both training and experience in dealing with the public. For 

those more accustomed to seeking the men in charge, there was 

usually o good reason forthcoming for the delay. The main obstacle 

during the first summer was that buildings could not be finished 

fast enough for business to move in and take care of the peoples' 

wonts. Shipyard lobar recruiters had traveled the country over, 

I 
pointing a rosy picture of Vanport's housing facilities . When 

winter blended into spring and spring into summer, and still one had 

to spend as much time in standing in line or trailing to Kenton for 

food, as one did in earning the money to buy it, many families 

pulled up stokes and went home. Eventually when shopping centers 

were opened, although food was short and rationed, great stocks 

were delivered twice o day, and at closing time the shelves were 

empty. Some people, unaccustomed to city ways, resented that 

they hod ta hove their shopping bogs emptied at the cashier's 

counter and their packages stomped " Paid." They considered 

this practice on o ffront to their honesty. 

A casual glance at the contents of the baskets indicated that the 

family was paying little heed to the prevalent urge for good- food

to-keep-well. Most of the baskets held on array of bread, sweet 



factory conditions of living and working. Under 
pressure from production centers, material and 
human energy were going into workers' recrea
tional centers, in to facilities for the care of pre
school children - all to keep workers on the job 
and to induce mothers into the production lines. 
\Ve made this part of our argument for a longer 
day in school for children in a community of 
working parents. Then too, children turned loose 
after four hours a day in school in a community 
lacking normal homes, normal controls, normal 
alternatives in the out-of-school directing of 
youthful energy, meant a dangerous sacrifice of 
youth potential and a certain increase in delin
quency. Certainly even in war, children deserved 
a better break - at least this was how we felt. 
War workers were getting more than bare essen
tials; why should the kids, the future generation, 
pay so high a price for war? 

We put our case on paper 

"It is our belief that under the conditions of restricted 
living and abnormal family life which exist here, these child
ren should have a lengthened and enriched schooling, rather 
than be handicapped by the very restricted one which is 
necessary now." 

"Approximately I,i50 children are out of school in the 
morning and a similar number in the afternoon, without 
facilitie; or an organized program to care for them." 

"Perhaps conventional school subjects will not suffer much 
by half day schools, but the fundamental need is directed 
group living. :\II children in Vanport have been uprooted 
from their previous communities. They hunger for affection, 
for varietv, for a chance to work and play together in a 
creative wav. Thev will fulfill this need through gangs of 
their own ~aking it' thev do not have direction -fro~ e~ther 
home or school. There :ire no other alternatives here." 

\Ve sent as our ambassador to \\'ashington one 
who had prestige and finesse enough to reach the 
top-flight in the War Production Board. Our story 
was presented and argued with high effectiveness. 
The \\'PB agreed that in communities of concen
trated population in which families were engaged 
in war industrv and children had no recourse but 
undirected pl~y, modifications of the double 
session principle would be possible. 

Over the first hurdle, we submitted formal 
application to the FW.-\ foradditionalschool build
ings. "Justification" became the key word. More 
words on whv we needed more schools, letters of 
verification chat shipbuilding was the main bus
iness of Vanport residents, words of assurance 
that manpower for new construction was avail
able, words from lumber, plumbing, roofing, 

45 

brick, cement, electric wire, window glass dealers 
that material would be available.\\'e justified and 
justified to reach the ear of people behind desks 
who never had heard of Vanport. The regional I : office, FW.-\, reduced our estimate of building ineeds and we fought back. "If you don't think we 

l ' 

need what we asked for, come here and see, but 
don't decide without full knowledge." They came 
and approved our plans. 

We were warned that regional approval was 
only half the battle. The superintendent rushed 
on _to Washington to be there by the time the . i 
regional recommendation arrived. The regional ! : 

recommendation had just come; he found the man .; 
who had it, working on a problem of sewerage con l 

struction for Alaska. "The Vanport school con
struction? ... Oh yes, I was about to dictate a 
memorandum to th·e regional office rejecting the 
recommendation." ".-\re you kidding?"... he 
wasn't. It was March and the regional office had 
worked four months reviewing our justifications, 
arguing and checking, and finally deciding. One 
man who never saw Vanport or even a good 
photograph of it was about to say "no" in spite 
of this. 

Careful! y facts and arguments were again re
viewed. But it soon was clear that the best that 
could be had was only a partial victory. The rec
ommendations called for an addition and two new 
buildings. One building was cast aside "without 
prejudice" to later consideration, to win the 
others. \Ve did get a new twenty-seven classroom 
building, six additional classrooms on the junior 
high school and an administrative office wing. 

Six months had passed. The staff had faced the 
trials of this first year partly bolstered by the 
hope of a better future . The official notice of the 
partial victory came from the regional F\\.. -\ office 
and was published in the staff bulletin: 

"I take pleasure in informing rou official I~- of my receipt 
of telegraphic advice of the approval of your application for 
the construction of school facilities in \'an port City, Oregon. 
The sum of $361,400.00 has been allotted for the construc
tion of these facilities by the Public Buildings Commissioner. 
Immediate action on such construction is being initiated.. .. 
I wish to take this opportunity to congratulate you on your 
success in securing the all o tment of the funds for these 
urgently needed fa~ilities.... " 

We looked forward to new school buildings in 
the fall, but how little we knew about some of the 
federal agencies; in this case the Public Buildings 
.-\dministration. To this agency was consigned the 

https://361,400.00
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rolls, cookies, cream decorated pies and pop. Children's comments 

in school bore out this assumption. ·Doddy gets the fruit in his lunch 

box.' ' Mother and daddy eat the meat; they work.' 

The waiting lines which cued up everywhere were o means of 

getting acquainted and making friends. The longest, most sympo• 

thetic and eager line was the one at the post office. Delivery 

equipment was scarce, so the moil carriers did not start until late 

in 1943 . By that time the town was crowded with people from for 

away. Many hod never been away from their native hamlets or 

forms before, so each day brought them to one of the four post 

office windows allotted to alphabetical surname sequence. Here oil 

states met, as well as parents, wives and sweethearts of the _?'en 
who were for away in bottle fronts. Each one in line understood the 

aching hope which throbbed in every breast. Men with grimy f~ies, 
oily clothes and empty lunch pails dropped into line on their way 

home from work shifts. Lady welders, riveters, electricians, teachers, 

stenographers and ionitors oil found their places in line. Housewives 

from 16 to 80, expectant of on acquaintanceship to quell their 

homesickness, loitered doily in line for reassurance of loving regard 

from those for away. Many younger ones brought children, born 

and unborn, sleeping and awoke, to shore their tarry-time. Inch by 

inch the line moved forward, ever lenghening, though constantly 
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I 
task of constructing the new school buildings. I ts m 

I 
policies and procedures were still geared to the 
tempo of peace and to the building of permanent 
federal structures of marble blocks. Detailed 

I 
plans not only had to be drawn, but also taken to 
Washington by the architect in person. Bids had 
to be received in Washington. By fall our build

I 
ings had not yet been started and there was talk 
of the war ending soon. 

In January, 1945, the new addition was com
pleted, but the desperately needed twenty-seven 

ll classroom building was still unfinished. We had 
laid our plans to occupy it at mid-year, but by 

ll 
then only the frame was up. We revised our plans 
to begin occupancy in the spring, but by then the 
Navy had confiscated the radiators and there was 
no h~at. Finally in the fall of 194-5, two years after 
we had begun to "prove our needs" for more 

11 buildings, the new school was opened. V-J day 
had passed and the population of Vanport had 
dropped by one half. u The new building gave us one-third more space. 
With a fifty per cent drop in enrollment and a de
crease in class size from forty to thirty pupils,

IJ building facilities were now normal for our load 
on a single shift basis. Because of the acute hous
ing shortage, Vanport did not drop to nothing as 

II 
u many predicted. The new school building is serv

ing its purpose well, but how regrettable it could 
not have been ready to relieve the congestion 
during the peak period of the previous year. 

In many ways the new building was the pro

ll duct of combined staff experience. Cheerful color 
schemes, special-use rooms, built-in cabinets, and 
many other improvements suggested by the

[ teaching staff were incorporated in so far as the 
limits of war time construction would allow. But ., more important than these was the fact that the

I efforts to get the building proved to be a sustain
., ing force of great value as we faced the problems 

of excessive crowdedness.

[ 
The local Housing Administration 

I In other areas we were thrown at times into tur
bulent and unsatisfying relationships. \' an port 

I 
not only had little community feeling, but it was 
in fact administered like a hotel. The landlord 
was the Housing .-\uthority of Portland, the ad

I 
ministering agent under contract with the owners, 
the Federal Public Housing .-\ut hority. The orig
inal school buildings were part of the total facil-

ities and the school district was in a position of 
sub-lessee to the Housing .-\.uthority of Portland. 

This was a source of confusion and irritation 
until it was at last untangled. 

~c_h?ol buildings were part of total community 
fac1l1t1es. There were no churches and only inade
quate meeting facilities in community b~ildings. 
Those who planned Vanport had the idea the 
community buildings would be used partly by the 
school - no gymnasiums were planned for the 
schools - and that the schools would be partly 
used as community centers . . -\.dministrative poli
cies needed to realize such a purpose were left to 
later negotiation. 

Later negotiation began with the following 
statement ofpolicy by the housing administration: 

"The \ 'a nport City school system is responsible for the 
buildings and the play grounds designated for their use, only 
during that period of the day when all buildings are used in 
terms of the academic curriculum, which you are offering the 
children of Vanport. The balance of the twenty-four hour 
period of the day, the buildings and their use are the respon
sibility of the Portland Housing :\uthority, or its authorized 
representative. The scheduled use of these buildings during 
any time other than the above mentioned school dav will be 
done at the discretion of the Portland Housing :\uth~rity, or 
its authorized representative.....-\II recreation and general 
communit\' facilities will be used soleh· and entireh·-bv the 
Vanport City recreation department e~cept that a~y ~se of 
such facilities will he at the discretion of the recreation 
director. ... " 

.-\side from the ancient phrase "academic curri
culum which you are offering the children of Van
port" this placed the schools in the position of 
tenants without jurisdiction - occupants of a 
three shift bed, without knowledge of or voice in 
who el se was to share the linen. 

~ot only was such a polic\' administratively 
unsound, but it also violated the legal responsibil
ities of the district in the operation of its schools. 
\\'e could not agree to such arrangements. In
stead we insisted upon independent and sole re
sponsibility for the use of sc hool buildings for all 
purposes. 

Related to these efforts at centralized control 
of community facilities, including the school build
ings, was the initial arrangement for maintenance 
and operat io n of the school plant. This was placed 
under the responsibility of the housing authority. 
Janitors and other maintenance personnel felt no 
responsibility to the schools. l11 so me instances 
the personnel showed little knowledge of school 

I +9 
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..: some weeks. The mural background of the trip across the·moun1i1na was done 
by children direct from their rreliminary investigations, and their ,~i:( ·~lass pro
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DRILL-PRESS IN THE INDUSTRIAL ARTS SHOP 

dropping off at the window, on and on throughout the day. The only 

evidence of fatigue came when the search through the stack of 

fetters brought forth the verdict, " Nothing for you. " It was then 

the shoulders drooped and the steps grew heavy. But the next 

day always revived hope and the same faces appeared in line on 

the morrow. Even tl,ose who drew a bill or an advertisement 

seemed pleased! 

Ma'ny people came ,n the winter and spring when the rainy 

season was at its height. This was a new experience for many 

families and they had neglected to bring rain togs and heavy 

woolens neceuary for out-door work and play. Hence there was 

:. jsi;¥Jf,: 
much illneu and more fear of it because of the reports of Ioele of 

doctors, nurses and hospital equipment. Those who stuck ii" ;,;;( for 
.... ~-- -•!'~~,....; ...~...;,. .: 

at feast two years gained the webbed feet of the seasoned Oregonian 

and forgot that it was really raining wet water. -.::..J?Ir;f' 
Another closely related fear was caused by the freque~ · of 

accidents. Shipyard work is dangerous. Almost daily there ~~re 

reports of serious accidents and sometimes death, incurred in the 

line of duty. Cars were old and unsafe, while their driver~ '~ere 

often unsteady at the wheel. Fogs hang heavily over and around 

Vanport in fall and winter, so that travel by car, bus o~ f~-~-; is 

unsafe. It was inevitable that many people were unwilling to lace 
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ma:intenance procedure - in one of the school 
buildings the blackboards were washed with liquid 
wax! Emergency calls to the housing mainten
ance office from the schools were treated like those 
from any other "tenant" even though the comfort 
and welfare of many children might be involved. 
Inexperienced clerks in the housing office followed 
a scheduled routine without judgment or the will 
to deviate. The Housing Authority lacked experi
enced personnel in the lower ranks and they had 
too big a job in general maintenance of the total 
project to give the schools proper attention. As 
soon as funds of our own could be obtained from 
Washington we employed our own janitors, car

I penters, plumbers, electricians and engineers. 

I 
The untangling of such tangled patterns of 

agency relationships was one of the interesting 
but time consuming experiences of Vanport on the 

I 
administrative level. At times we were never cer
tain whether or not we had a school board. This 
made it necessary that responsibilities for policies, 
employment of staff, issuance of checks, budg-
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etary control, and other matters usually centered' 
in a school board be assumed by the administra
tive staff. The centralization of major decisions by 
federal agencies in Washington and out-side of 
the communitv was a source of confusion and 
a great waste 'of energy..-\side from such diffi
culties, it must be said to the credit of respon
sible federal representatives that we never ex
perience any attempt to interfere with the 
internal policies of the school program. Also we 
found many friends among the federal represen
tatives, particularly in the FWA, who were 
vitally interested in our situation and without 
whom we could not have solved our inter-agency 
problems or found ways for quickly meeting our 
emergencies. The initial arrangements of joint 

jresponsibility with the local housing administra
l.tion in the use and maintenance of the school 

buildings was ill-conceived administratively and 
some of its aspects were in violation of state 
statutes applying to school districts. To the credit 
of all concerned it was corrected after much initial 
bickering and without lasting feelings of ill-will. 
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instruction during the school day, the members ma 
a~er school for further practice together, twice or thre 

week. Youngsters of all sizes play the various instru 
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-They may have to wait their turn, until some first-com 
1 seat and gives 1 · · · 

the insecurity which such circumstances involved, hence they decided 

to move on before the fall rains started. This mark of here-today

and-gone-tomorrow was common omong Vanport settlers. It is only 

fair to state that many were buoyed up in spirits by the coming of 

spring and its array of colorful flowers . In summer the markets 

abounded with new and beautiful fruits and vegetables. Orchards 

not far distant supplied many families an excuse for an outing 

to pick fruit to can for the following winter. The great tangles of 

wild blackberries near the town supplied treats for many of the 

newcomers. When fall came again and the rains started, they had 

'. 

become conditioned to them and were willing to stay, for the 

duration, at least. 

Other causes for discontent lay in the development of strained 

family relationships. Many women learned what economic freedom 

meant for the first time in their lives, and began to tug at the 

marital leash. They worked in the yards beside the men and at 

men's iobs. The easy attention of male co-workers made their home 

life seem dull in prospect. Men, too, for a first time practiced the 

roving eye technique and found it pleasurable. Hence, rumors of 

one man's wife taking another woman's husband and vice versa, 



AN ORGANIZATION GROWS 

"Our job at Vanport City should be conceived in much 
broader terms than mere schooling. Responsibilities usually 
shared between school, home, and other agencies will fall 
more heavily upon the school because of the war, and they 
will rest even more heavily upon us at Vanport. This is our 
challenge and opportunity, but it is a responsibility which 
will require all that we have in courage, imagination, initia
tive, and enthusiasm. 

Administrative provision for these wider responsibilities is 
being made. \Ve are recognizing the responsibility for caring 
for pre-school youngsters through provisions for nursery 
schools and kindergartens. The elementary program is being 
organized to provide for the greater needs of Vanport child
ren in health, social adjustment, and recreation in addition 
to the more common Iy recognized skills and values of an 
elementary school. Hy means of the extended day we are 
assuming responsibility for the care of children in after 
school hours . ... The administrative machinery is being set 
up to serve these ends, but it must never be allowed to stand 
in the way of achieving them." 

This statement, issued in the first Staff Bulletin 
on the opening day of school in the apartment 
buildings, set forth a point of view we hoped to 
follow in building our organization..-\ general out
line of an organization to meet our needs had been 
formulated. Could it be kept tentative and re
sponsive to the needs to be served? Perhaps the 
Vanport schools would be gone before a hardening 
of the institutional arteries had set in, but at least 
we did not want to begin with too many habits 
borrowed from elsewhere or with an intrenched 
organizational pattern. 

Continuously we tried to recognize the relation
ship between organization and personality. Our 
concern was not solely in finding persons who 
would fit safely into predetermined niches; we 
first wanted persons capable of creating a niche 
through their own energy and sense of need. Our 
search was for capable people with initiative and 
ideas and not mere! y for people who fulfilled - on 
paper - all the requirements desi red for a partic
cular post. There are risks in such a process, risks 
which might threaten the stability of organiza-

CHAPTER 

tional pattern, but these were chances we thought 
worth taking. 

The pages which follow review some of the 
problems and some of the procedures which 
evolved toward meeting them. They are not final 
answers. Some were not adequate ones. They in
dicate only how far we went or were able to go in 
the three years that the Vanport schools have 
been in operation. This is the road we have trav
eled in evolving a functioning organization. We 
endeavored to keep in mind a direction and not 
be like Stephen Leacock's horseman who rode off 
in all directions at once. 

Administrative Relations 

Some of the peculiarities of the administrative 
organization of the Vanport sc hools have been 
covered in previous pages. Two factors guided its 
development: the desire to make it democratic 
and the desire to evolve an organization that 
would m~et the problems the schools faced in this 
communitv. 

In so far as the organization which evolved can 
be pictured in graphic form, itappearsonpage55. 

The Central .-\dministrative Staff meeting 
weekly, became the chief policr making body. 
Decisions of this body which required legal sanc
tion were referred to the school board. The school 
board, however, because of its changing member
ship and its remoteness to both schools and com
munit,·, could not carrv on the usual functions of 
such a.body. This plac~d upon the administrative 
staff a unique opportunity and respons ibility to 
share fully in the numerous problems of the entire 
operation. I t also gave to the superintendent a 
sounding boa rd for ideas and a group which could 
tes t thei r st rength and worth. Such a group, 
also, by its membership provided a close relation
ship between policy and administration for the 
same personnel was concerned wi rh both. 
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.flew thick and fast. The closeness of adjoining apartments led many 

a lonely wife to seek understanding from the bachelor next door. 

Perhaps these irregularities showed up more in Vanport because 

these people had no way of seeking quarters with their own kind. 

Housing placed the newcomers in order of their arrival, and for the 

first year, at least, there was no segregation according to clique 

or clan. Sections of town were segregated as to negro and white 

and later as to Japanese, but unfortunately for all three groups, the 

ideals and standards by which one lived could not be determined by 

the slant of his eyes or the color of his skin. Consequently, self

respecting people, careful of and for their children's welfare, were 

, .. C. • , ... n., ... ...: ... 
Vanport Cbild Service 

subjected to gross experiences of their undesirable neighbors. e . 
." · ,_._-.,.,,., .• '. 

police, living up to the letter of the law, held that wife-beating '!fas· .:; 
. , •.;,c -~".'¢.,. ;,.-

legitimate if confined to the four walls of the home, provided, of. · .. 
....,.;,;,.~.<-· 

course, that she did not swear out a warrant against him. Usually-· . 
C~ 1°,li:~ )....(:~--:::A, 

such a brawl was carried on long into the sleeping hours of _th_e_ , .. 
·.. ..,.~~ :~ ~;'t: ...., 

peaceful neighbors. They and their children were exposed to ·..,.:i:_i 

hearing accusations, retorts and epithets unspeakable in r~t~~,.r~=-:~:J 
circles. The mystery was how quickly the quarrel could be forgotten "~ '. 

and the couple dress in their fanciest and trip off to a daoc; ~~~.:; '=':t~ 
though the world were always one of roses. 

Another prevalent fear was that of fire. 
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Responsibility for the two main divisions of 
school operation was divided between the two 
assistant superintendents. In the area of admin
istration were many problems of supplies, equip
ment, new building construction, relations with 
external agencies and administrative routine, in 
connection with the establishment of this entire
ly new school system. The assistant superinten
dent in the area of learning experiences concen
trated on problems that were inter-school. .-\II 
special areas direct! y concerned with the educ
tion al process and serving an inter-school respon
sibility, as well as inter-school committees, were 
a responsibility of this office. The relationship of 
this office with the school principals was advisory 
rather than authoritative. 

Full responsibility for the operation of each 
school was placed in the principal. Variety among 
the schools, limited only by the general policies 
approved by the Central .-\dministrative Staff in 
which all principals were voting members, was 
encouraged. There were no supervisors function
ing with sole responsibility to the central admini s
tration; rather such inter-sc hool personnel served 
as a resource function and ca rried out policies 
agreed upon by the Central .-\dministrative Staff 
in which the principals were members. The ulti-

Tt:Al.l"\tRS., V1.11TING- HAC.~fRS ANO f.Xlf:l'lOEO C.Nlf .STAfr" 

mate evaluation of such services rested with this 
body. 

The Director of Statistics and Personnel per
formed a resource function by finding suitable 
candidates for vacancies, but selection and em
ployment was a function of the division heads and 
the principals. Responsibilities of this position 
also included evaluation of credentials and deter
mination of salary rating, routing of personnel to 
home teaching cases, assignment of substitute 
teaching, and the compilation of all statistical 
informatio n concerning the schools. This indivi
dual also had responsibility for the Central .-\d
ministrative Staff minutes and the Weekly Staff 
Bulletin; he was also clerk of the School Board. 

.-\II monies in connection with the operation 
were handled through centralized accounting in 
the business office . . -\ large volume of daily re
ceipts came from the child feeding operation, 
child care center fees, extended care fees, paper 
drives, war stamp sales, and other similar sources. 
Expenditures were handled by a uniform system 
of requisiti ons originating in the various divisions 
and chargeable to both bu<lgetar~, and special 
accounts. There was no bank in Vanport, hence 
the business office served the banking function for 
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the fire department had minimum equipment. Houses were close 

together and the construction largely of wood. Electric stoves were 

unfamiliar to many. OHen a tired worker came home, put the kettle 

on and lay down to take a snooze. When he awakened he found 

the house in flames. More often, a lighted cigarette set the bed 

afire, or someone forgot to turn off the stove before she left for 

the shipyard. Whatever the cause, frequent screams of the fire 

siren left one cold until he was aS$ured that it was not in his neighbor

hood. Later, the fiendish fancy of a fire bug struck terror into the 

hearts of the entire populace as they saw schools, stores and homes 

dutroyed in the course of a few short weeks. 

. :~f:!i{-~ -
,... -- -t~-r: ·.:!-. 

Another reason for discontent was the treatment they receiv·ed · 

from many Portland people. Parents resented that th.eir children 

were ridiculed by their c/aS$mates in Portland high schools. Mi_~y- ·: 

of the girls and boys walked rather than let their aS$ociates see 

them toking the Vanport bus. Portland stores have been slow 

in giving charge accounts to Vanport residents, although they have 

good credit ratings. Social groups are inclined to arch .their brows 

when one admits he comes from Vanport. Doubtless some of theie 

slights are fancied, but too many personal experiences of re

sponsible people give credence to the reports. --,··~-

Unquestionably the most outstanding feature of Vanport is the 

.. ,~'.~~~°:A:~~: ... 
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all funds..-\pproval and issuance of purchasing 
orders was separated from the accounting function. 

In the larger schools two vice-principals were 
employed. This was essential in a double session 
operation and also to free the principal from 
routines to allow time for educational leadership 
within his building. In addition, two visiting 
teachers had direct responsibility to each princi
pal. The co-ordinator of the Special Needs pro
gram furnished the professional leadership and 
gave advice to the visiting teachers in special 
cases. The visiting teachers as a group had weekly 
meetings with the co-ordinator. The attendance 
department screened absentee cases to determine 
if a home call by the visiting teachers was neces
sary. This department also worked with the courts 
in all cases referred for enforcement action. But 
direct responsibility in daily working relations 
with the visiting teachers lay with each principal. 

Encouragement was given to the organization 
of a city-wide teachers' organization. This organ
ization participated in the teacher improvement 
program through standing committees, had a 
committee which participated in working out the 
teachers' salarv scale, and had a welfare commit
tee with scheduled meetings with the assistant 
superintendent relative to any problems of 
teacher welfare. Much of the social program 
during the year was under the direction of this 
organization. 

• 
II 

The activities of all of the functional areas were 
coordinated through the policies and decisions 
made at the weekly meetings of the Central .-\d
ministrative Staff. 

Community Relations 

Vanport was 40,000 people and 11 ,ooo families 
who came home to rented apartments for the 
night. They paid their rent and made their com
plaints to the land-lord's office - the Housing 
:\dministration Building. They sent their kids to 
school - fairly regularly - or left them at the 
Child Care Centers, forgot them - pretty much 
-,and left the communitv for work. :\leans of 

• 
(I 

I 

communication were nil_:__ there was no news
paper, no telephones, no established friendships of 
long standing between the school staff and the 
parents . . -\dult living did not center in the com

I 
i munitv - it was in the iob and in the home. 

Theret·ore, the schools be~ame the foster parents 
and the guardians of child welfare. 

I 

Children revealed the influences of the com
munity pattern. The schools could contribute 
much to a child's welfare, but we daily realized 
that it could not be the function of the school 
alone. In specific cases we sought the aid of the 
home and of other agencies through the visiting 
teachers. In many general matters we needed 
better common understanding and effort. We 
were eager for better communication and a better 
meeting of minds within the community. We 
found no satisfactory answer. 

Newspapers could not be subsidized with fed
eral funds and no private entrepreneur came forth 
to risk his own funds in · this temporary town. 
Finally a mimeographed bulletin was issued by 
the Housing .-\uthority with limited coverage and 
the schools published an annual pictorial bulletin 
of information regarding available school services. 
These were the only general means of communi
cation and they were not adequate. 

Our initial efforts to set up an organized parent 
group also proved to be a struggle against impos
sible odds. Open house days and entertainments 
brought out a good number, but an organization 
which concerned itself with basic problems of 
ch.ild welfare proved impossible during the war. 
We tried many times, only to find that officers 
elected at one meeting were gone at the next, and 
we were confronted again with new faces and the 
task of doing it all over again ..-\fter the war, when 
the population began to stabilize, efforts were again 
made, and this time with some success. In the 
Mac.-\rthur school the excutive board of the first 
successful parents' organization voted to invite 
all of the fortv-five teachers and other staff mem
bers, includi~g the two secretaries, to become 
honorary members, without payment of dues. 
".-\sk the teachers to pay to belong to our organ
ization? \Ye should say not! Why, those teachers 
do more for our children every day than we could 
ever repay. Besides, almost everything the parents' 
organization does makes some extra work for the 
teacher. We'll feel honored if they will join us as 
honorary members and help us all they can!" 

The absence of other ways of communicating 
with parents was added incentive to better report 
cards . Each vear a teachers' committee wrestled 
with the problem of how and what to report to 
the parent about J ohnny. This is a familiar prob
lem for schools everywhere. Reports in the form 
of symbols such as letters or numbers cannot be 
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large number and never failing supply of children. -~~ -the beginning they failed in many respects to make proper provisions for ..lh~m. --~:~,;, 
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of the proiect there was a rumor that over 85 per cent of the women Th!' door ya,r1~ were so ~oll thot children hod little roo"!-..!5?:f~?Y " -~ 

were pregnant. This is perhaps a little exaggerated figure, but ony except in the streets or on the narrow sidewalks. The grauy area · -:-~-~ /j• 
0 

casval observer was aware that the supply of small children would was io the back of the house, on the bedroom side, wh-:,.e 'the " ' 
w .,..,... -. .e/~·:. ~ .. ~,;;.~~<_-

be forthcoming for the immediate future, at least. Vanport was mother had little chance to keep an eye on her child if he wert; given 
• ' "- -~... ,'$. -· :. 

advertised as o haven for those parents who were blessed with an the chance to play there. These plots were covered wilh clothes 
. ,~ 

ample brood. Since the yards needed men who would be satisfied lirte$ filled with drying clothes, consequently they were not a ;~ry · 
to stay for awhile, it was wise to welcome their wives and children. good play ground. There were well equipped play ground; it!he _ ·-· , 

To that end many facilities were planned for their care. However, Child Service Centers, but these were reserved for the children 
. ... . - .• - -,~ .. ,:>\t-~1~these planners did not anticipofe the numbers which would come, so .. _of ~orking parents who availed themselves of these fai:ilftii;.~Man~ 
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I 
I interpreted accurately, even by the teachers who 

make them. Reports limited to academic progress 

[I miss some of the best and most important factors. 

I 
I 

In reaction, some reports, on the other hand, have 
tended against exact rating-comparisons and 
purely academic items, to become generalizations 
without much usefulness. If they are slushil y 
complimentary, they only indicate weakness in 
intelligence on the part of the schools. Each year 

I 
we sought a better answer to these unanswered 
problems. .-\ttractive pictures of school activities 
were printed on the covers and two or more pages 

I 
of information about their youngsters were on the 
inside for the parent who would look. Most cards 
came back properly signed, but we never knew 

(I 

how successful they were from the parents' view
point. They were, however, w.ell appreciated by 
the next schools to receive Vanport youngsters. 

.-\nother technique for reaching the parents 
proved successful as the town became more stable.

I Once a month schools were dismissed early and 
scheduled half hour conferences were arranged 
with four parents by each teacher..-\ few appoint

I ments each time made it a privilege, and during 
the year the teacher could cover all of the inter
ested parents. In each school a hundred or more

I parents came each month for a quiet conference 
followed by a social hour. 

I During the war period we also tried to stimu
late greater adult participation in the community 

I 
through organized adult education. The .-\merican 
Federation of Labor offered financial support for 
a program of adult forums on social and economic 

I 
problems. But the program failed to make a start 
for want of interest. Similarlv, War Production 
Training, under the sponsorship of the schools, 
was abandoned after a few months trial. .-\ similar 
fate followed all efforts to organize community 
groups and to provide voluntary leadership for 
youth groups. Vanport was willing to load its -

I children on the schools. 

] 
'-Ne did manage to become acquainted with a 

few parents who came to the schools with com
plaints. Most of the complaints were directed 

I 
toward our inter-racial policies. The schools held 
to the policy of maintaining an equal ratio of 
negroes and whites in each sc hool and within each 

I 
room ..-\!so several excellent negro teachers were 
employed, but none were given a higher propor
tion of negro pupils. l\lany whites complained at 
this non-segregation policy, but no encourage-

m~n~ wa_s ever offered to race prejudice and dis
crtmmat10n. 

There were cases, too, similar to the father who 
entered the school and stopped at the first door 
he came to. 

· "Are you the principal?" He then exposed his irritation 
about the whole business of education. " I get along fine with 
no education. My kids will get along without no education 
either. Back home nobodv bothered me about whether the 
kids come to school or not. Where is this principal person?" 

As the teacher prepared to direct him to the school office, 
she drew him out by more conversation. Finally he took out 
his pay check and asked, "Will you see if this here thing is 
right? I got a feeling they gypped me." 

The teacher worked out the hours and the pay per hour 
for him on the blackboard. He became satisfied that he had 
been paid his just due. 

"Now I'll do what I come for. Where is this principal per
son?" :\nd he went off down the hall in search of the office. 

.-\s discouraging as many of these efforts were, 
they served to indicate to us that the respon
sibility for the welfare of children was all the 
more directly centered on the schools. Machin
ery had to be devised by the schools particularly 
to handle children with special needs. Such child
ren required the cooperative efforts of the family 
and ofother agencies. In some cases they required 
long and patient family education with limited 
help from the social agencies. In Vanport means 
to care for deviate children became a task of added 
magnitude, due to the absence of normal family 
and community relations. 

Out of this came a point of view that the schools 
to an abnormal degree were the responsible agency 
for the welfare of children. This was not ideal. Yet 
it was not accepted as a factor of despair, but 
rather as an incentive to a more complete pro
gram. Means were set up to identify children 
needing special treatment and an organization 
was developed to work on the problems. Our 
efforts in this direction are described in the section 
which follows. 

Now with the war ove r, a much lower rate of 
tum-over in population , fewer mothers employed, 
there has been so me encouragement to a more 
normal school-communitv relation. But it seems 
likely the child responsibility will be largely up to 
the schools, for no one has deep roots in Vanport. 
Parents seem to be content with this arrangement. 

Program for Special Child Needs 

The old slogan, "as alike as peas in a pod" does 
not apply to children . .-\11 are different and in this 
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parents failed to recognize the difference in value between the 

services rendered at the Center and those given by the woman next 

door who had a scrawly sign in her window, "Childern caird for 

hear." Other parents a!sumed that a child's needs were such that 

the older child could administer to them. There were no parks, no 

places to walk. The streams were polluted and swimming was 

forbidden . On the whole, there was little constructive for a child 

to do, no kindling to chop, no lawns to mow, no animals to feed. 

He had his choice of ambling along the _slough, playing in the wash 

house or probing into the garbage cans, sitting on the doorstep and 

THE INTERMEDIATE GRADE SHOP HUMS WITH WORKERS 

watching the people go by, or shinnying up the latticed supports to 

the little porches which covered the doorways and the hallways to 

the second floor apartments. These roofs provided the storage 

space for bicycles and ice carts which belonged to the upstairs 

dwellers. Mops drying, butter and milk cooling and a few window 

boxes added clutter or charm to them until Housing issued a warning 

that porch roofs were to be kept free. Or children could play· in

doors under foot on rainy and cold days, while mother and daddy 

slept in preparation for their worlc on the swing or graveyard 

shifts. Schools were so crowded that the older children were there 



I 
I ' 

sense all have special needs. Good teachers recog-

I . 
nize this and provide for it. Yet beyond this are 
individuals whose deviations are great and who 
require the attention of special personnel. Some 

I 

are physically handicapped in speech, hearing, 
and sight; others act strangely because of deep 
seated disturbances which must be identified if 
possible and the stress relieved. The extent and 
scope of these special cases were greater in Van
port due to the transient nature of the population, 
the neglected homes and working mothers, the 
absence of more normal social controls, and the 
lack of typical school-community relations. To 
meet these conditions we employed a large staff 
of special personnel. 

I 
Before the schools opened advanced plans an ti

cipated the problem, but how far short was our 
conception of its magnitude! We allowed for a 

I 
staff of seven in such work, but when the Vanport 
schools reached their peak load we had a staff 
of thirtv. 

Ranking high among the initial problems was 
the task of finding and keeping competent per

I sonnel. The first director in this area left us at the 
end of one year. 

I We searched the country for persons trained in 
case work techniques and also familiar with class

I 
room problems. Coupled with these problems of 
personnel were the responsibilities for building a 
coordinated organization which would provide for 

I 
ready identification of all children with urgent 
special needs, make provision for sound diagnosis, 
enlist the support of the family and other agencies 

I 
if possible and needed, and try to find remedies 
which would ease the difficulties. The problems 
were numerous, manv times hard and heart 

I 
rending, many times ·discouraging, but always 
involving complex cross-currents in a child's life 
and calling for a better understanding of all who 
were involved in them. 

I In the health area first concern was with pre

I 
vention of mass epidemics. The heavy concen
tration of population here from all sections of the 
United States was a situation encouraging to 

I 
epidemics. Vaccinations and inoculations, control 
of skin diseases, and head lice, and general educa
tion in personal cleanliness allowed epidemics 

I 
little chance ro start . . -\cross the street from one 
of the school centers was \'anport' s most attrac
tive lake. During the construcrion days the banks 
had been graded and sanded and a new attractive 

., 

swimming raft was anchored off shore. Then the 
water was tested and found wholly unfit for 
swimming. Each warm day education and temp
tation struggled for the lead and when it looked 
as though education might lose, a bus was chart
ered and the kids were taken to the nearest pool 
in a Portland public park. 

At first the visiting teachers were swamped 
with attendance problems. The only way to find 
out why a child was absent was to visit the home 
and this often meant many visits before the 
parents were found at home or not asleep after 
a night's work. 

"In November I made one hundred thirty eight visits with 
parents in their homes, which roughly classify as follows: 
ninety-six attendance problems, twenty-five behavior or per
sonality problems, twelve health cases, and five school 
adjustment situations. I had five interviews with children in 
my office, I had nine conferences with teachers, two with the 
principal, and five with representatives of other agencies." 

This was a typical man th of the visiting teacher 
in the beginning. We then employed four 
"screeners" whose function was to screen out the 
more serious attendance problems requiring the 
services of the more high! y trained visiting teacher 
in family conference. We felt that absenteeism 
was too often the symptom of more basic malad
justments to be completely divorced from the 
visiting teacher role. 

Time and organization were needed to get down 
to the more basic and pains-taking problems of 
individual adjustment. Physically neglected, 
emotionallv disturbed, sc hool deficient children 
all needed ·the aid of combined resources in help
ing them if we could. ~1any had come from 
communities and past environment which had 
neglected them and Van port now saw the effects 
of this cumulative disregard. \\'e boast of equality 
of educational opportunity, but many of these 
youngsters and their families had come from 
comm uni ties and schools which had made no 
effort to diagnose and inform concerning hearing, 
or eyesight deficiencies, or diseased tonsils or 
adenoids, or learning neglect in reading and other 
basic skills. Thev came from homes which had 
never before bee~ reached in regard to problems 
of family adjustment. They were .-\merica's child
ren and future citizens who had never had a 
chance. They were potential permanent residents 
of a new state which would suffer from it if they 
were not given a chance now. \\'e realized that 
such a program would add to the expenses of 
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only four hours a day, and were apt to cruise at will in search of 

something interesting to do before or alterward. 

Too ofien, the tasks assigned to the older children were beyond 

their abilities. When the father ond mother were working they were 

left in charge of the younger children, given the iob of shopping, 

keeping the house clean and cooking the meals for the entire 

family . Often these older children were not more than ten and in a 

few cases reports came of children less than six years old being 

left with these responsibilities. Some families brought a maiden 

aunt or a grandmother along to care for the children. Others 
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looked for baby tenders, who had various standards for child care. 
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Others closed the door -and locked their children out, expecting 

them to find shelter someplace until they returned. Us~ally '·f(;;f' 
neighbors came to the rescue and cared for the child until the bel~t~··• ·. 
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parents returned late and staggering from a beer parlor or dance 

they had attended after work. Some others locked their childre;; In··· 

until they returned. Social service agencies attempted to· keep w~h 
cases in check, but the staff was small and cases often not repo;;~ 

until the family had departed to some other area. _'_.:\~;J,•.". 
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It required ingenious parents to work on the iob and lceep the '•.-: · 
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education, but how much more expensive would 
be continued neglect? 

What we did may best be gained by excerpts 
from monthly reports from those who struggled 
with the problems: 

A Visiting teacher's month in feelings and 
figures -

Some outstanding days during the month have been: 

I. Of great inspiration. Announcement of the 
appointment of the consulting psychologist as a 
new member of the Vanport school staff. 

2. Of greatest nerve strain - on Navy Day we took 
the children to see the Cruiser Topeka and the 
Carrier Independence. 

3. Of depression - the day the teachers in the 
school unit had notices from the Housing Author
ity that they must move. It was all a mistake, 
but hard on the teachers' morale. 

4. Of greatest heartache - the distressing picture 
of a pudgy, blue eyed kindergarten boy , imma
ture and baby-like in appeal, with his two nor
mally pink, chubby cheeks - now both purplish 
gray. According to the child, it was the result of 
an angry father 's slaps - after a disagreement 
with the mother. 

5. Of perplexity - when I tried to explain to a 
family from North Carolina just why "the cam
pus" couldn't pay the hospital and doctor bills, 
when a child had broken an arm in a fall from a 
school swing. It proved an excellent lesson in 
patience. 

6. From an entertainment point of view - a home 
call was made to obtain a case history for an 
adopted child. The father was busy giving a 
bottle to an infant. the mother was in the process 
of baking a pumpkin pie. The high school sister 
was engrossed in doing an intricate hair style , 
using marcel irons, heating in the open oven. All 
were exceedingly fond of the child about whom I 
was making inquiry, and in unison gave me the 
necessary information, with most interesting 
intimate sidelights on the family life as a whole. 
During that half hour, I had lived in another 
world . 

October Case and Conference Load 

I Home School 
Problem Cases Calls Conferences 

Not attending high School. 2 3 
Attendance . .. 17 3 I 17

I Handicapped 

I 
Vision .. 16 8 16 
Speech. . ... . . ... 4 I 3 
Hearing . 22 3 22 

Home T eaching . I I 

Health . 6 7 6 

I 
,, .:\Ialadj usted . ... . .. . . 16 12 -) 

84 62 90 

I 

' 

""d' ,,Some .~ Justment cases -

A case brought to the V.T.'s attention early in the 
fall, was that of an Indian boy, very nervous and 
seemingly mentally retarded. He had been placed in 
the fifth grade because of his age - sixteen - and size, 
although he was smaller in stature than his years 
would indicate. The teacher reported back that Bobby 
would scarcely answer a question, and then in so low 
a voice that the answer could not be understood. On 
the school ground at recess he was always to be found 
standing alone against the building, watching. His 
lunches came from home and each day at the noon 
hour the boy would wander off to eat in solitude. A test 
showed that he has not been endowed with very much 
mental ability. However, this timidity began to disap
pear as he became acquainted with his Remedial Read
ing teacher, later with the Arithmetic teacher. His 
social adjustment has been amazing. Now he is eating 
lunch at the cafeteria with his friends - is on the base
ball team - proudly displays his articles from the 
Shop. Last week Bobby brought his mother to school 
and introduced several of his favorite teachers. Now 
he is fervently hoping that his family will never have 
to return to the l\fontana Reservation where he had 
always lived prior to life in Vanport. 

A father received a divorce from his wife and was 
given custody of the children. Since the oldest child 
was in Junior High, V.T. was asked to investigate the 
needs of the family. 

The Bell Adjustment Test and California Test of 
Personality were given the child. Both tests revealed 
a serious maladjustment at home, with a better show
ing for school and social activities. After giving him 
the California ;-dental :\faturity test, it was possible 
for a grade advancement to be made. Arrangements 
were made for him to receive individual instruction 
from the Home Economics teacher concerning his par
ticular needs at home, since he was responsible for the 
cooking. He was also enrolled in band with no cost to 
the familv . Better relations have been established be
tween th~ father and son. An allowance has been given, 
specific evenings scheduled fo r his entertainment and 
a better understanding is now existing between the 
two,- as a result of many conferences. 

A sixth grade boy who is nice looking, well dressed, 
and of average intelligence. is having a very difficult 
time getting along with fellow students. His work is 
fair, but his teacher feels it could be much better, and 
that he should be a leader. J ohn teases others in the 
room and on the play ground . His teasing is cruel, 
and the children are showing open resentment. He 
shows respect and liking for hi s teacher. 

A home call was planned , but when the boy was 
talked to . it d id not seem advisable . When the V.T. 
called him in , J ohn seemed \·ery cooperative. John 
talked a little with the V.T. and when told the reason 
for the conference he said " yes, I know the kids hate 

l 
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children in fine. Despite the crowding and lack of adult attention, 

children seemed to be having a good time. Everywhere one sow 

smiling children teaming up with playmates of their own age. True, 

they were often destructive in their play, for want of constructive 

things to do. The smaller ones dug deep holes in the sandy, feeble 

gross encrusted dooryards. Though a natural activity for preschool 

children, it proved hazardous to the adult who took the shortcut 

home at night. There were no street lights to warn him of these 

pitfalls. The older children played ball too close to the houses and 

consequently broke the gloss in windows and doors, but there were 

."'"""''"""'"""'"""'~""'= '~-·~•"'·-~~i 
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no neighborhood grounds left free for boll playing. Some pr~~~rs 

found pleasure in smashing windows of schools and empty apcirf. 

ments enmasse. The police were not on hand to catch the culprit;;·•'. ,- · 

but the acts were attributed to adolescent gangs. Old trailers and · 

wrecked cars, standing in the parking lots, made excellent teeter 

totters and play houses For children. The parked cars of the workers 

proved tempting for older boys. Youth in Vanport, like all youth,' 

yearned for wheels and here they were at hand. Unfortunately For_ 

other parents, the shipyards had few set age restrictions. Many a · 

boy became disgruntled with high school when a iob which paid 
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me, and I don't want them to." Trying to get to the 
bottom of his difficulty, the question of his mother and 
father came up. John cried for about IO minutes. 

Later he told the V.T. that his mother and father 
are divorced. His mother lives with a man that he and 
his sister are to call "Uncle." \Vhen the father comes 
to visit them, they are made to lie about the conditions 
of the home. The mother reads all the letters to the Dad 
and makes them rewrite them if anything is said she 
doesn ' t like. John loves his mother, but resents her

I companionship. 

John "just feels mean" at times and instead of cry
ing treats others mean. 

I Plan: John is to feel free to come to V.T. office 

I 
at any time to talk with V.T., or just to get away 
from children when he is upset. Since he wants to 
be liked, he will try being kinder and showing 
better sportsmanship. 

Result: J ohn 's home room teacher and his 
special teachers feel that he has improved and is

I able to take part in some activity with other 
children. 

I A fifth grade girl was referred to the V.T. because 

ll 
I: 

of the stories that she is telling, because she looks ill 
kept, underfed, and.indicates that she needs more rest. 
She shows definite signs of very low, and very high 
emotional cycles. Her school work lags or picks up 
according to her emotional state. Cpon investigation 
it was found that the child lives, at present, with her 
mother and her stepfather and stepsister (an infant). 

II 
i\fargaret is a small child, very skinny - illkept, and 

often coming to school with large dark circles under 
her eyes. She tells her teacher t'hat she has to stay up 

I 
nights to care for her infant sister while the stepfather 
and mother work. Previously she lived with a grand
mother in Texas. 

The mother was seen, and was found to be a verv 

I 
I 

tiny and skinny woman who was very difficult to talk 
with. and seemed to have a grudge against the world. 
Her husband is a very large, almost fat man - gives 
a very dominant appearance. Both were resentful 
toward the school for even thinking that .\fargaret 
needed attention. The infant in the family se~med to 
be well nourished and loved. \fargaret had been stay

I 
ing at home nights caring for the baby, but the parents 
thought it was silly of .\fargaret to feel afraid and 
unable to sleep. :dargaret went home for lunches at 
noon. It was suggested that since .\hrgaret is highly 

I 
nervous, and having a heart condition, it might be 
wise to place her under the care of a doctor, and for 
her to have a hot lunch at school, and spend the noon 
period resting. The parents felt they could not afford 
to pay for her lunches or for snacks. They were very 
indignant when it was suggested that in special cases 
\Ve could arrange to give the child lunch. and the rest 
needed. T he ir attitude is "we won"t accept charity'' 
and as for medical care. they hated the Health Depart
ment, so they would just wait till they got back to 
Texas. 

Margaret's eyesight is poor, but the family refuses 
to have medical care or advice. She was sent to the 
Vision clinic, but follow-up was unsuccessful. Plans 
we_re worked out in the school to continue to give the 
child snacks and rests, as the teacher thinks it wise. 
This plan was followed and many more home calls 
were made. Finally, the mother did allow the child 
to stay at school at noon. 

She still shows great immaturity, and seeks attention 
from teachers and children. Her physical condition is 
very little improved, but there seems little more to 
to do in a case where there is little parent cooperation. 

One fifteen year old girl was truant from school be
cause of pregnancy, and the mother, uninformed when 
the case was first taken over, needed advice and under
standing confidence. Work was continued until the 
girl was placed in a home for unmarried mothers, 
Child Guidance facilities offered, and the young man 
responsible returned to Vanport and married the girl. 
The change in the mother's attitude and lift in spirits 
was worth every minute of the work. 

As in every monthly report, it is hard to choose 
particular cases for special mention. The one boy who 
has had the most individual attention from me, per
haps, came from California, about February first. On · 
the morning of his first school day in Vanport, Bob, in 
opening a glass fruit jar, cut his right hand so seriously 
that it had to be put in a cast. He enrolled, however, 
in the fourth grade, along with a brother in the third. 
The fact that these youngsters had no school records 
with them was lamentable, but no t so unusual in the 
Vanport set-up. A Stanford Binet test showed an I.Q. 
of 92. Bobby, however, could not do arithmetic on a 
fourth grade level, although he did fair work in other 
subjects. Because Bob could not use his hand, and for 
several other reasons, the teacher asked help with him. 
She said that he talked incessa ntly, generally about 
himself and his mother . Another thing, the children in 
the room thought him queer. for he would never re
move his rain coat, even in the gym for basketball 
practice. "I'm from California, and I can't stand the 
cold here," he would alwavs answer. One dav when 
helping with some moving. of furniture in the V.T.'s 
office, the real reason , lack of clothing underneath, was 
discovered. A home call followed. and soo n Bob had 
sufficient clothing. :'\early every morning he had a 
brief arithmetic lesson in the V.T.'s office. "Wouldn't 
it be awful if I didn't pass, and my brother caught up 
to me? I just couldn ' t take that." He worked hard 
and begged to come in for extra noon sess ions. 

One morning the lad asked a special favor - " \Vould 
you please go to see my mother? She feels terrible -
not sick - but you know. teacher. so sad. She doesn't 
know a pe rson in this town.'':\ more discouraged per
so n I have never encountered. The parents had just 
been divorced after the husband returned from foreign 
service. The mother and two boys came far from fami-
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nigh onto $100 per week beckoned him. If he were over sixteen and first there was a flat charge of five cents for these errands. · Soon, - ·~::.ffe:,~ 

could persuade his parents to sign a work permit, he soon had a no cart rolled for less than a dime, which was a pretty stii/;:ic;·'•; '~~~it./. 
car of his own, to the worry of his parents and those of his friends . for a twenty-five cent cake of ice! Eventually the pric; ··oYti.";; ' '° ~?it 
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drum up two wheels, mounted them on fruit boxes and went into whole, neighborly services were ruled out. Children grew to expect ·~• 
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I I 
I I liar haunts to establish their new home. It had seemed 

wise to leave the sixteen months old baby girl in Cali
fornia , and all missed her a great deal. 

I 

Then the picture changed. The mother found em
ployment, a competent woman cares for the baby, who 
has been brought back to the family. Some of the rugs 
and draperies of the former home are in place and the 
pictures are on the wall. 

Bobby is fast becoming one of his room group. He 
is acting like a normal boy ·again, and does his work.

I We are trying to arrange that this lad can have a camp 
experience this summer from which he should benefit 
greatly. 

I Vision, hearing, speech -

I 
During the first three months of school all the 

students in the Junior High were checked for visual 

J 
defects. Those found with a vision loss of 20/30 or 
more were referred to the school nurse for further 
checking. Fifty-two were found to have either poorly 
fitted glasses or a serious visual loss. Letters were sent 

I 
each parent and innumerable home visits were made 
byV.T. 

From these 52 students having a visual loss, the six 
that showed the most serious defects were selected for 
the Visual Clinic held November 14th, 1945. Each of 
the six pupils was accompanied by his parent, his home 
room teacher, the school nurse and the V.T. It is with 
much gratification that V.T. is able to report that every 
parent has carried out the recommendations given. 

I 

A few interesting incidents occurred in connection 
with the clinic. When one girl was unable to read the 
chart, her mother jumped up, rushed behind the child 
and insisted that she could see the letters if she would 
only try. Another mother was indignant because her 
son was invited to attend the clinic - she thought the 
school was insinuating neglect on her part by extend
ing the invitation. When V.T. explained the program. 
she was amazed at the benefits given Vanport school 

I 
children. After attending the clinic her child was taken 
to an eye specialist who told her of the serious condi
tion of the child's eyes - she was very grateful to the 
school that this need had been shown to her. 

I 
All the teachers have been notified of the visual 

needs of these students. Each student has been seated 
where he would have proper lighting for his specific 

I 
needs. Since each teacher is cognizant of the visual 
defects of the child, his reading habits are being ob
served and improper usages are being corrected. It 
was necessary for one girl to-wear a patch over one eye, 

1 
but this recommendation was not being observed . 
With the help of the home room teacher and the V.T. 
the gi rl was encouraged to wear the patch more 
constantlv. 

I 
Of the ·5 2 needing visual correction. 32 have either 

received glasses or had their old improperly fitted 
glasses corrected. I am still working on the parents of 
the students whose visual needs have not been cared for. 

I The entire school was given the group audiometer 
test. From the results of the testing, 150 students were 

retested. This screening process revealed I 5 pupils 
with a hearing loss. Arrangements were made whereby 
the parents of these 15 were invited to a clinic. Only 
four mothers were able to attend. However, 13 pupils 
were given a physical examination ....\.s a result of this 
clinic, 10 students were referred to an Ere, Ear, 1\ose 
and Throat specialist for further treatment, and two 
were asked to have their tonsils and adenoids removed. 
The school nurse and the V.T. are working with the 
parents in order that these recommendations are 
carried out. 

Enlisting the understanding and help of 
teachers-

Every Monday afternoon is devoted to our Child
rens' Problems Conference, attended by the adminis
trative staff, special education teachers , nurse, and 
visiting teachers. Our problems are challenging and 
multitudinous. In this conference we shape the philos
ophy of our treatment of children with problems, and 
carry through with the plans. I have a good-sized job 
in editing the minutes of these meetings. 

I have called Teacher Pooling Conferences on three 
children in the primary grades. This means gathering 
together all the teachers and staff members who come 
in contact with the particular child, and pooling infor
mation and planning a method of treatment. These 

,\
three children represented problems of mental retard
ation, mental superiority, and emotional disturbances. 
Excellent results and better understanding were pro
cured through these conferences. 

It is interesting to note that when the primary 
teachers were asked to list children in their rooms who 
probably had an I.Q. of 130 or more. 13 names were 
given to me. All of these children were tested, and only 
3 children finished the tests with such su perior rating. 
I have found that our teachers label manv children as 
mentally retarded when it is a matter 0°f maladjust
ment or learning problems, and that they are least able 
to understand the child of really superior intelligence, 
let alone recognize him. 

One little boy wa s brought to my atte ntion through 
the Probation Officer in Portland . Hi s teacher had 
never referred him, but later I discovered that she 
"let him do as he pleased, as he could not keep up with 
the others." He had become involved with the law for 
prowling about late at night. The mother came to see 
me at the suggestion of the Probation Officer. and I 
was able to help in two crucial situations before she 
took him and her other children and left Vanport to 
escape the dangerous behavior of a common-law hus
band who drank excessivelv. The case is a dramatic 
illustration of what happe~s when a teacher fails to 
refer children to the Visiting Teacher. 

I 



establishing a weekly income which equaled father's in prewar doys. 

The maiority of the children was enioying new experiences of 

which they had never dreamed. The seashore, mountain climbing, 

camping trips, zoos, ship launchings and city offerings of in

numerable sorts were exhilarating, though so commonplace that 

they became meaningless and boring when not properly supervised. 

As a result, many children were inclined to scoff at Vanport and to 

yearn for 'back home'. During the first year childish gripes were 

the style, particularly among the adolescents. Doubtless they were 

not prepared for new experiences and felt strange in them, there-

fore the blase attitude developed. Doubtless in many casu the 

gripe was picked up from home. Other children longed for the pets 

that they had left behind. At first there was a ruling against pets, 

but before long there seemed to be a dog, o puppy, or litter for 

every child. As the fomi/ies moved along they left a lonely stray 

behind to shift among the garbage cans, until the dog catcher, who 

was also the health inspector, picked them up and sent them to the 

dog pound or the hospital for experimental purposes. Many 

children had been used to form animals. Their yearnings for them 

were manifested by the stories they told, or the pictures they drew 

/ 
I 
/ 
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I In one of the school bulletins -

A VISITI N G TEACHER DESCRIBES

1 HER PROGRAi\f 

The cla ssroo m teacher is next to the child 's mother 
in being the mos t important person in the world to 

I these children. However, with the many demand s 

I 
that present day education makes upon the classroom 
teacher, she is often unable to meet the individual 
needs of all of her children. 

I 
At present our school has the services of a psycho

logical consultant, a trained tester, a Speech teacher 
and a Speech-Reading teacher, two special room 
teachers and a Home Teacher. 

I 
Children with a problem may be referred to the 

Principal or Vice-principals. :\Iany of these children 
will then be referred to the Visi ti ng Teacher for further 

I 
study, especially children who are handicapped or mal
adjust ed. Children may also be referred directly to the 
Visiting T eacher. 

Handicapped children are those with a loss of vision 
or hearing, those with a speech defect, those of low 
vitality, the crippled child, the mentally retarded,

I the emotionally disturbed or maladjusted child. 

It is remarkable how often it is found that a child 
with a behavior problem also has one of the above

I named handicaps and that the handicap is very much 

I 
a part of his problem, often being the chief cause of it. 
Teachers and parents are sometimes surprised to find 
a pair of correctly prescribed and fitted glasses 
improves a child 's behavior as well as his vision and 

I 
I 

school work. Quite naturally, when a child sees his 
work clearly, it usually becomes more interesting and 
attractive to him and he spends more time with it and 
less in other less desirable ways. Glasses also often 
reduce the strain of seeing which the child formerl y 
experienced and the child is less tense and behaves 
more naturally . The School J\urse and the Visiting 

I 
Teacher are usually able to get parent cooperation in 
doing something about the vision problems of children. 
Too, fo rtunately, the school has the help each year of 
the State Supervisor of Education for the Visually 
Handicapped , who ho lds clinics in the schools and 
gives educational recommendations for children with

I vision problem s that ca nnot be co rrected to normalcy 

I 
with glasses . The school nurses and Visiting Teachers, 
together with o ther school personnel, arrange for and 
help in conducting these clinics. If a teacher ha s a 
child with a severe v ision pro blem. she would do we ll 
to recommend him to the Vis iting T eacher. Each 
child so recommend ed will be considered for the clinic . 

I The Speech-Reading teacher has been telling recent

I 
ly of how oft en childre n who a re ha rd of hearing are 
misjudged . T hey are often tho ught to be inattent ive. 
unable to fo llow di rections. or to be mentall v retarded. 
bv those with whom thcv come in contact: The chi ld 
w°ho is ha rd of hea ring o(te n has a speech defect if the 
loss of heari ng ca me in ea rl y ch ild hood . Some children 

I who ha ve lea rned to ta lk before the loss of hearing 
came a re able to wa tch the faci al express ion of those 

I 

with whom they are most closely associated and thus 
have learned to read lips well enough to mislead (un
consciously of course) even their own parents as to 
their los s of hearing. 

The Vanport City schools 011· 11 a pure tone audio
meter a nd Visiting T eachers wi ll see that students 
referred are tested . A group audiometer test will be 
given all school children in April , but this will be too 
late to do much for a child with a hearing loss this 
school year. 

So it is suggested that classroom teachers refer now 
students thought to have hearing loss for a pure tone 
test. The Speech teacher, who is well qualified in audio
meter testing, gives these tests . If the hearing loss is 
r5% in either or both ears , the case is referred to the 
nurse, who will contact the parent and urge that the 
child see an ear specialisr. In the event that the child 
needs Speech Reading he will be scheduled for it. If 
the child' s need cannot be met in school, the Visiting 
Teacher will help the parents in making application for 
the child's admittance to the School fo r the Deaf. 

The nurse and the Visiting T eacher will see parents 
of hard of hearing children and try to interest them in 
taking their child to an ear specialist . Children with a 
hearing loss sometimes need only to have wax removed, 
other children's hearing difficulties may have a more 
serious cause, but are still correctible, still others may 
have a permanent loss, and if this loss is high and in 
the normal speech range, the child may need instruc
tion at the School for the Deaf for a short period at 
least. Several children from Vanport are now or have 
been in this special school. Last ~·ear Visiting Teachers 
helped the parents of two children from Roosevelt 
School make applications for admittance to the School 
for the Deaf. Both applicants were accepted, but one 
child left Vanport and Oregon the week she was to 
have been admitted to the school. 

Our Speech teacher gave us an enlightening and 
helpful glimpse of her speech work in a recent issue 
of our bulletin. Probably all that could profitably be 
added to her article is that cl assroom teachers and 
others in our schools who suspect t hat a child's speech 
is not all it should be, even though th ey are not at all 
sure it is defective , should refer such a child directly to 
the Speech T eacher (or through the Visiting Teacher) 
and let her decide as to whether t he child needs help 
with his speech. 

Something has been do ne for the child who is not up 
to par ph ys icall y, a nd does not recove r q uickly after 
play. T he hot lunch , which is a pro perl y ba lanced meal , 
and morning and afternoon snacks, he lp to provide 
the nutriment every such ch ild need s, es pecially the 
child of low vitality. Some teache rs ha ve also arranged 
fo r a ch ild of t his t ype to rest on a co t in the N urse 's 
room fo r short pe riods. J\ot enough, howeve r, has been 
done fo r the child with thi s sort of problem . :\lore 
adequate ca re fo r him has been the topic of di scuss ion 
man y times, but because of li mi ted space it seems to 
have been imposs ible to give these a class when t hey 
could res t on cot s and ha ve an ex tra meal or two. How
ever, the nurse or the Visiting T eacher a re sometimes 

I 
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in school. One Sunday afternoon the young· Episcopal rector was . 

.walki~g b~ de ,°..!'o_liu,ted i~k~·when h~' ~~t: ~~E,~iy' tittli _fell;;w 

of possibly six or seven years of age. The rector wcis surprised when 

·the y~~~gste~ -~~;eied him ~ith, "Good ahe;~~-~;; Pad,~." This 

wfutati~n ~~s-p;oducfive of interest; so he stopped io, a chat. If 

wasn't long. bef~,e the little ! ellow confess~ that he was very 

lonely a~ at a loss for something to do. The rector then asked 

what he thought he would most like to do, whereupon the little boy 

replied; "Oh, Padre; if I could only milk a cow!" .• 

/eave Vanport there was little rejoicing on the part of the . ·. en. . . 

The u~~l ~.; acfio~ ~'a~;"I -~ever though I'd hate to (~~S¾.~~:,~". 
_b~ I do_- Many s~ed. fears unash~medly as they udep_~z~X?:~-~~: 

Iowa, Minnesota or Ohio. But that 1s not the end of the tale: In •· • 

covnt/ess cases, before' many months had passed, he; e 'f{,:-;'1Ji/:ii/ '";4,_"2 

-- ~as back a~ai~, the children beaming and the parents ;;tf;t;;f6~t· ·' ?;_ 
. . .·- ··,·:-~---~~--~"--~·~..:-~~.. 

things back home weren 't like they used to be. Many avowed" their ·· · ··'.!.cf 
. $.-'.>~•; . • , •...,.....;·:2 : --. 

intentions to stay in Vanport as long as there was work to provide a · · ;;;,-
·•. . . • • ~~-; ; •..:}~:-·,::s· .. • .• •: ;-t:,. 

r oof over their heads. Others bought acreage nearby, in tfie"miilsf of ·-.J 
--~ • •~ ...:~_. ,",.'. • •~. • , , - ••.~. J.)l.il:.'I, ..•. ' • ·• :: 

- -- Despite these confused attitudes, when the t,me really came to :~a ·d ~c/e offriends they h~dmade during the uncerl~i,i-~~'~"i~ 
-~- ,··: '...:. ~~ ... -~: - _; ;;•:...,·,~':. - .. - ._:; )'...:- . _.,:- ....:1:-;-,-... ~ ...- -:-- - ··~;:.;_, - ., . .. ,::_.,~~·- .~-· ~ 
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able to interest the parents of such children in having
f: 

r 

the child increase the numbers of hours he sleeps, and 
in providing him with foods that are nutritional. A 
thorough physical examination is also possible of 
obtainment in many cases, and through it the parent 
aften begins to realize more fully his child's need. 
Looking ahead, we can see that as unemployment

I increases, children's nutritional needs may not be as 

I 
adequately met as in the past. Perhaps we should 
begin some sort of planning for the low vitality child 
in this sort of situation. 

I 
We know that we have in our scho~l some gifted 

children - that is , some children whose mental age is 
considerably higher than their chronological age. Per
haps we hav_e done less in finding and doing something 
for these children than for any other group. This is not 
true only of our school alone. Books and articles on 
the subject state that this has been and still is, to a 

I: large degree, true almost everywhere. And this is really 
lamentable because we shall, no doubt, need the ability 
and leadership these students could give us in the

I future . These children should be stimulated to use the 

I 
mental powers they have to the full and they should 
also receive the guidance that will enable them to be 
well adjusted individuals , instead of becoming misfits 
as some of them do. If the classroom teacher has reason 
·to believe that she has a child of more than average 
intelligence in her room, she can refer him to the 
Visiting Teacher for testing. A few new students are1: 

I 
enrolling all of the time. These should be watched for 
individual differences including above average mental 
ability. 

Since every child in our community should have the 
benefits of good schooling, and can have, even though 
the child's physical condition does not permit him to 

I 
(1 come to the school plant, we are asking that members 

·of the school staff report cases they may know of that 
may need instruction at home. Through our Home 
Teacher. we will be able to help such a child with his 
schooling. Recently, a 13 year old boy, who is confined 
to a wheel-chair, was found within a stone's throw of 
the school building, but not able to get to the class

I room . He has had no schooling the past two years and 

I 
is very eager to learn and very happy that this week 
he can "start back to school" by the school going to 
him. If vou know of or find such a child. refer him to 
the \ "isi ting T eacher. An investigation of each case is 
made by the V.T. before the Home Teacher is assigned. 

I 
Attendance problems and truancy are ge tting less 

serious, but there are still some attendance problems. 

I 
and the more se rious ones should be referred to the 
Visiting Teachers, as usual. If a child. who has former
ly been a truant. misses even half a day without proper 
accounting to the classroom tea cher. referral should 
be made . If a child"s abse nces fall into a pattern such 
as mi ss ing every" Friday. or every other morning. and

I the teacher does not have and perhaps cannot get from 
the child a proper reason. the ca se should be refe rred 
for further investigation. 

I The testin!! speciali st expects to complete the indi
\· idual mental tests to be given at Roosevelt School at 

the end of the next three we~ks. She will of course be· 
available for giving such a test later, if needed. She 
expects to devote most of her time, however, to other 
kinds of testing. She will give a limited amount of 
diagnostic reading tests. Perhaps some of our students 
would profit greatly from such testing. Teachers may 
refer cases and all will be scheduled for a test if possible. 

The child who seems to be misfit, maladjusted or 
a child with a behavior problem, can be observed and 
studied by the Visiting Teacher. Perhaps a more com
plete picture of the child can be obtained by one who 
has time to visit the home, get a health report, get 
achievement test scores together, mental test results, 
the classroom teacher's observations of the child, and 
any other significant data. Sometimes all of the above 
are indicated, and again only a part of it seems neces
sary. It often takes considerable time to get significant 
facts concerning a child, but the right ones if they can 
be ascertained, help to understand why the child is as 
he is, or does as he does, and perhaps will show he can 
be helped. It is often some time before the child's be
havior and adjustment can be modified to any great 
degree. If it is a condition that has existed over a long 
period of time, it may take more time to correct it. And 
even though we may not be able to help every child to 
a perfect adjustment, the ones that are made will have 
been very worth our while. 

A useful part of the Visiting Teacher's work is the 
contact she is able to make with other agencies of the 
Community in securing their help in meeting the needs, 
recreational needs, needs for protection, or other. 
Recently several children have been unable to come to 
school because of lack of shoes. These needs were met 
by the Visiting Teacher through a community agency 
and the children were again in school. 

The Visiting Teacher is of course not a magician, but 
she is eager and willing to assist her school in trying 
to work out solutions to problems of children in any 
of the areas mentioned above. 

Children of working Parents 

All over the nation during the war the problem 
varied only in degree: mothers were needed in the 
production lines, and the younger mothers with 
the younger children were most desired. These 
children had to be cared for while the mothers 
worked. Federal subsidv was available as a stimu
lus. With us such respo~sibility was no irritating 
challenge to the rut of normalcy, for the schools 
were geared (psychologicallv , if not physically) to 
meet abnormal responsibilities. 

The chief problems were the added uncertain
ties and constant contingencies of this phase of the 
operation. Enrollment fluctuated not merely be
cause of the ups and downs of employment, but 
also because of the comings and goings of families. 
There was no reserve and quickly obtainable per-

7I 
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So whot of these people? Whot of their manners of life? Whot 

did they do before they come here? What do they plan to do when 

there is no more work in this area? Are they self-respecting? These 

and countless other questions which are frequently asked have no 

set answer. Vanport represents a cross section of society. Some 

people came for a lark. Others came for patriotic reasons, or 

because they had loved ones serving in the Pacific and hence felt 

that they would be near at hand, just in case 'he' had a chance to 

come home. Others came in response to the call of labor markets. 

They were carpenters, electricians, plumbers, cat-drivers by trade, 

~ ~~.::~ ' . .,._ 

and the shipyards needed skilled men. Others were interested in 

learning a trade and schools offeted the chance to learn as one 

earned. Many came from areas where jobs were scarce and wages 

low. The younger ones had grown up during depression days, 

married and begun their families under economic conditions which 

gave them little opportunity to get more than a bare living. Older 

ones had lost their farms or homes during this lime, had no material 

lies and were eager to pay up old debts and get a little laid away 

for approaching old age. Among those who came were husbands 

and wives who had drifted apart during the depression days and 



I 
I sonnel within the community which could be used 

to meet these fluctuations - we had to guess our 

I needs and seek a staff well in advance. If the 
enrollment declined sharply, we waited to see if it 
was a "trend" before we let staff go; if it rose rap

I idly we could only appeal to the staff to carry the 
load until it was certain that aid was needed -

I 
and until aid could be found. Each year we esti
mated in a budget how costs would balance 
income (federal subsidies and fees), then we 
struggled to make our guess come true in a situa

I tion that had no precedents. The ups and downs 
of the child-care program made the regular school 

I 
program. seem placid water even in this shifting 
community. 

I 
In the early days of Vanport a study was made 

of the characteristics of the first 2,000 families 
residing in the community. On the basis of this 

I 
survev we determined the number of children of 
each ~ge per family. We used this to estimate the 
number of children of each age that would be in 
Vanport when the project was filled. We bought 
the appropriate size furniture, the text books and 

I supplies, and planned our schools accordingly. 
For the elementary schools the predictions were 
later confirmed with remarkable accuracy.

I Our survey showed that there would be one pre

I 
school child (ages 2-4) for every three families or 
a total of 3,260 when all family living units were 
filled. How many of these would use the services 

I 
of the Child Care Centers? We estimated 900 and 
built six centers. While the Centers were being 
built we worked at gathering a staff. The buildings 

I 
were promised on July I; the staff was assembled 
a week before. But the equipment failed to arrive 
and the opening of the Centers was delayed six 

I 
weeks. In the meantime the staff ate into the 
budget with no off-setting income. Finally the 
Centers opened. The average daily attendance for 

I 
the first month reached 186. Hand bills were dis
tributed, home calls were made by the staff and 
two months later the average was 203. Then we 

I 
closed two of the buildings and transferred part 
of the staff to the expanding elementary schools. 
.-\fter that the director resigned. 

I 
Later, actual census counts confirmed the 

general accuracy of our estimates of the number 

I 
of pre-school children , but in general throughout 
the country, the child care programs for pre
school children did not come up to expectations. 
Many mothers preferred the next door neighbor, 

foster homes, or locked the child in or out of the 
apartments and waited for the older sister to re
turn from the half day school. The monthly aver
age daily attendance did increase, but its peak 
was only 335 instead of the expected 900. Fre
quently within the month the fluctuation would 
be as high as 150 between the high day and the 
low. The ship-yards, under the pressure of pro
duction schedules, would shift to a fifty-six hour 
week, with double time pay for the Sunday work 
for the parents. For one period of twelve consec
utive weeks the pre-school staff worked on a seven 
day week basis caring for the children, but there 
was no double time pay for teachers. Federal 
regulations and the budget had not anticipated 
this. 

The day time pre-school centers were opened 
fora thirteen hourday-5 :45 A.M. until 7:ooP.M. 
For this operation we tried to maintain a suffi
cient: staff so that each member worked an eight 
hour day and a forty-eight hour week. If a parent 
failed to call for a child by 7 :oo P.M. someone 
waited and often finally took the child to the 
night center where care would be provided until ; 
the parent turned up - if and when. t 

The night center was open from 2:00 P.M. until 
10:00 A.M. the following morning and again we I 
planned the staff for an eight hour day and a forty I 
eight hour week. I 

Regardless of plans, however, these centers I 
; 

I 

were no place for anyone who believed in a clock
controlled working day. 

The staff turn-over in the pre-school centers 
was much higher than among the elementary 
school staff. Long hours and inadequate pay were 
part of the reason. Day to day tenure, depending 
upon the enrollment trend and how the budget 
was surviving, was another. 

The greatly expanded child care program dur
ing the war created a large shortage of trained 
personnel. In competition with the long hours 
and constant emergencies was a necessary pro
gram of continuous in-service training. Somehow 
the child care program daily became a better one 
and somehow the children who stayed long enough 
gained much from the regular routines, the well 
planned meals and the socializing activities ..-\nd 
somehow a majority of the staff lived through it 
and earned a badge of merit for distinguished and 
unselfish war service - a reward which was never 
tendered to them. 

73 I 
I 
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were willing to start life anew in surroundings away from the prying 

interest of old acquaintances and relatives. In many c~se~,'\~omen, 

responsible for -the suppo~t-of totally disabled husbands or chiid;en, 

broke old ties and brought their dependents to a place where 

opportunity gave promise of more liberal returns. 

Although rumors were rampant that one didn't have to do 

much work to get the big wages, many workers were willing to do 

whatever fell to their lot. Some worked at one yard and then 

hurried over to another for another eight hour shift. Some women 

also held two jobs. A few professional women taught or did office 

work by day and shipyard work at night. 

.:r ~Ii,:1 

-And what did they do with their money? Just what any otlier ·__ ·,-fjJ.;· 
·- ·"<· .l:-"' -f . -. ' ,;:~ ••:~ .. . • 

community does with theirs. Some went wild and bought shinr, -_ _:)F,_. 
.• ·~ -...::.~ - - ,, -~- ~ ~t. ,.,.t 

cars, fur coats, diamonds, radios, fancy clothes and perfumes. ·· · )' 

Others took trips, despite pleas of the overcrowded trans~rlat/on ~-· :· '};/:. 

companies that people stay at home. On the other hand, th~~; -.~ 

were great numbers who paid their debts, bought bonds 'ti/ it 
. _,, ~ 

hurt, invested in small homes or acreages. One woman who had 

never worked outside of her home went to work three years ~~o··· 
so she could buy a few cows for their dairy farm, back in Missouri. 



At Vanport, the program for children of school 
age needing extended care was administered sep
arately from that of the pre-school child. We saw 
certain advantages in making this program part 
of the responsibility of the elementary school and 
the regular teacher. It placed upon the classroom 
teacher responsibilities in caring for children with
out a guiding course of study and under conditions 
much different from those of the typical school 
room. It brought the teacher directly in touch 
with individual .children and their needs. Over 
three-fourths of the teachers who participated in 
the extended care program were of the opinion 
that their skill as a teacher was much improved 
as a result. 

The proportion of children of school age parti
cipating was somewhat higher - about I 5% in 
comparison with 10% of the pre-school age. The 
fluctuations, however, were much the same, but 
there was a reserve staff among the elementary 
personnel to meet them. The peak attendance of 
children of elementary age receiving day or night 
care was 622. 

[ In each of the school centers this program was 
under the direction of a full time co-ordinator 
directly responsible to the principal. The co-ordin

[ ator planned the schedules, assigned the duties of 
the staff, certified the pay-rolls, and was the leader 
staff. Rest periods, field trips, club activities, 
quiet hours, were all fitted into the child's ten and~ 
one half hour day, which included four hours of 
"regular" school, with the exception of Saturdays

( and Sundays, when the child's extended day pro
gra1;1 was uninterrupted by the half day school 
session.

I Typical teaching schedules during the double 
session and extended service period of operation 

I were as follows: 

I 
Report at 5 :45 A.M. 
,:4, - 7:00 A.M. 
7:00 - 7 :45 :\.M. 

7:45 - 12:15 P.M. 
12:15 - 12:30 P.M.

I 12:30 - , :oo P.M . 
1 :oo - 2 :30 P.M . 

I Report at 7 :4 5 A.M. 
7 :45 - 12:15 P.M. 

12:15 - 12:45 P .:'-1. 

I 12:45 - t :15 P.M. 

Extended Service groups. 
Breakfast with Extended Service 

children. 
Classroom teaching. 
Special duties - h-all, lavatory, 

playgrounds. 
Lunch 
Conferences, staff meetings , 

preparation , records. 

Classroom teaching . 
Special duties - h"ali, lavatory, 

playgrounds. 
Lunch. 

I :15 - 4:30 P.M. Extended Service children, confer
ences, staff meetings, preparation, 
records. 

Report at 10:30 A.M. 
10:30 - I 1 :45 A.M. Conferences, staff meetings, 

preparation, records. 
11:45 - 12:15 P.M. Lunch . 
12:15 - 4:30 P.M. Classroom teaching. 
4:45 - 6:30 P.M. Extended Service groups. 

Programs for the care of children of working 
parents were the first to feel the effects of the end 
of the war and the mass lay-off of war workers. 
Immediately following the end of the war, two of 
the pre-school centers were closed and soon after
wards the extended service program for school
age children was transferred to the pre-school 
centers. Federal subsidies were scheduled to end 
on November r, but protests from over the nation 
induced Congress to extend the subsidies to March 
r, r946. Even yet, however, the need continues 
for women who are the sole support of the family 
- and many such families are still in Vanport. 
We have obtained subsidy funds from the Port
land Community Chest and fees have been 
adjusted to an ability to pay basis . .'\t present 
time about 130 youngsters are cared for each day 
in the remaining two centers, and the present 
staff carries on with only memories of the more -i 

ihectic days but still faced with the day-to-day 
uncertainty of their job. 

Child Feeding Program 

:\s we viewed the Child Feeding problems 
which confronted us, we recognized puzzling fac
tors, around which and through which we should 
have to chart our course in order to get into quick 
operation. Fortunately, by and large, we had no 
conception of the diversity and complexity of the 
stumbling blocks we encountered. \\'e recognized 
we would be dealing with numerous government 
agencies whose sanctions were required in various 
ways and each of whom operated under different 
rules of the game. We recognized that there would 
be a vast number of children of working parents 
who would need food at school. We knew that 
these children would be victims of upset and dis
arranged traditional home schedules, hence our 
plan for feeding would necessarily depart from 
the usual school feeding programs. 

Labor pressure in the shipyards indicated that 
we would be responsible for the daily care of these 
children, Sundays and holidays included. We 
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Many became shiftless housekeepers, though doubtless they had 

never been too careful back home. Others, no matter how busy, 

fixed up their dooryards with little picket fences and flowers, kept 

their windows shiny and their houses attractive. Through if all, every 

day brought new signs of uncertainty. "How soon will the war be 

over?" "What will happen to Vanport once there are no ship

yards?" This uncertainty left ifs mark upon the people. Some 

complained that the living costs were high. They hod been used to 

having their fruit, vegetables and meot from their own bock yards. 

Cash was something to stick away and keep for a rainy day, Funeral 

e e~ in . an 
iri tfie _1hip-yard1 1n 

usbancl lighting in the P 
with the w1r'1 end a 

.. housing shortage, veter 
nitlng and new ones · 

ns and "their famili 

expenses or one's heirs! Some women complained that their 

husbands drank more, or 'had a tendency to go out without taking 

the family with him. On the other hand, many families were drawn 

closer together by the new experiences. As one mon expressed it, . 

" We never hod a car at home or the money to go places and see 

interesting things. Now that we have the chance we want to take 

every opportunity that we can to play and enjoy outings together 

in this wonderful country." As soon as Vanport became adiusted 

to its growing pains, a large percentage of the population began 

to accept the indefinite Future as one which would have to be met . I 
.I 
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realized that we would face food, equipment and 
labor shortages which would challenge our ingen
uity and judgment if we were to keep apace with 
the developments of the school and community. 
We soon recognized that the Government through 
the FPHA had provided only sketchily for feeding 
facilities and yet the FWA stipulated that the pro
gram must be strictly self-supporting. 

Pressures of time did not permit surveys or 
studies upon which to estimate the extent or 
character of our needs or to evaluate the compar
able methods of procedure. Scarcity made wise 
choices difficult and we lacked priorities which 
would give us immediate delivery or the right to 
purchase important equipment items. 

It was evident that wages were so high and 
demands for labor so great that we should be 
unable to entice skilled institutional workers into 
our fold and still meet the demands for self
support. We could only hope that homemakers 
interested in children and cookery would volun
teer to take lower wages. We knew.that this would 
mean in-service training in techniques of prepar
ation and economies necessary to balance the 
budget. Less tangible was a need for developing a 
philosophy for feeding children nutritionally bal
anced meals at a price the parents were willing to 
pay and finding joy in the evidences of outward 
signs ofgood health to which good food contributes. 

We realized too, that we should "sell" the idea 
of the school lunch to many parents, children and 
teachers, as many had come from communities 
where it had not demonstrated its significance in 
the physical growth or as an educational factor in 
the development of the child. 

r :\II these problems had to be dovetailed in to a 
school program which ran on shifts designed to 
give all children an opportunity to share time in[ the limited school facilities. In short, we were 
faced with answering needs of both the home and 
school by getting into smooth operation quickly,[ without the benefits of time, space or services 
which desirably attend such needs. 

When the Director of Child Feeding first viewed 
the job, the first three of the eventual seven school 
buildings were a maze of open framework stretch
ing for blocks along prospective streets. Blue
prints revealed that box-like rooms had been set 
aside for food preparation. These rooms were 
adjacent to and counter-joined to the auditorium 
which would be used at the noon hour for meal 

service. No pantry, storage space or dressing 
rooms for kitchen workers had been allowed. 
Shelves and cupboard space had been planned 
around the walls. The windows were high and the 
ventilation poor. Further examination showed 
water and wiring outlets or inlets had been mis
placed or overlooked. 

In addition to these obstacles, early equipment 
con tracts had been let to wholesalers who were 
long on advice and promises but short on quality 
and delivery of goods. Months after the centers 
were feeding hundreds of children daily, essential 
equipment was still undelivered or standing in 
place, uninstalled. During the first spring and 
summer,stoves,refrigerators,steam tables,mixers, 
sinks, pots, pans and dishes lagged in, one at a 
time. Our lack of higher priori ties was partially re
sponsible for this condition, but largely the diffi
culty lay with wholesalers who gained con tracts 
but could not deliver the goods. 

Once delivered, equipment had to await deci
sions on whose responsibility it was to install it. 
In cases where the contractor had left the job, the 
ice-box stood defunct while transfers of respon
sibility wended their ways through sundry hands 
unmindful of the inconveniences experienced here. 

In the meantime, we borrowed or purchased 
supplementary equipment and carried on the hard 
way, by hand, the work which labor saving 
devices would have facilitated. 

The large number of children enrolled in school 
or awaiting admission by the time our first 
cafeteria opened in :\pril 1943 far outnumbered 
those whom we could accomodate at the tradi
tional lunch hour. In addition, the irregularity of 
school hours required a plan for feeding, of which 
the usual lunch hour was only a part. The early 
arrivals of Extended Service needed breakfast. 
Thosewhocamelater for the morning session often 
arrived without breakfast. These children needed 
a light snack of fruit juice and milk to stay 
their hunger until the noon hour. Many children 
did not enter until the afternoon shift - too late 
for lunch. Evidence pointed to the fact that 
manv came from homes of habituallv sketchy 
meals. Streets were lined at all hours ~ith child
ren munching on popsicles and sweet rolls. 
.-\nother group went home to paren tless, supper
less households. Our job was to figure out ways 
and means of giving them all the opportunity to 
eat nutritious school-prepared foods if they so 
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I 
I chose. To this end cooks arrived at 6:oo :\.M. to retailers. Hence, when new areas of questionable 

I 
take care of breakfast, the midmorning snack and 
assist with lunch..-\ later shift came before lunch 
and served the afternoon snack. Thus bv stretch

I 
ing our facilities and labor for a prolong~d feeding 
schedule, we could accommodate manv times 
more than our lunch hour would have pe~mitted. 

I 
The afternoon snack of well filled, buttered sand
wiches; fruit in season; juices, milk and ice cream 
offered wholesome food at low cost for children 

I 
whose pockets were bulging and who otherwise 
would have been easy prey of pop and sweetroll 
vendors parked in the school vicintiy..-\!though 
the margin of profit was small on each item, the 

I gross sales yielded us enough to keep an ample 
margin above school lunch costs. The lunch line 

I 
alone would not have carried our expenses for 
food, upkeep and heavy labor costs. 

I 
In the beginning, we anticipated more labor 

difficulties than we experienced, although at times 
our files were low on available help. The shipyards 

I 
and attendant industries could utilize anv 
woman's labor at high wages. Fortunately, th~ 
first woman who applied had been trained in a 

I 
WP.-\ school kitchen in Wyoming. She brought 
her neighbors and these beginners formed the 
nucleus of workers who pioneered in the organi

I 
zation. \Yorkers were hastily trained in the first 
kitchen and shifted to the nine other kitchens, as 
nursery and elementary schools were opened 

I 
successively until .-\ugust..-\!though few of the 
workers had ever been employed outside their 
own homes, thev were mainlv from farms and 
small towns of th·e middlewest; where hard work 
and good housekeeping techniques are common

I place; hence the training problems were largely 
a matter of adjustment to mass techniques. 

I .\n important factor in relation to our workers 
was to keep them happy on the job, so they would 

I 
not be snared readily by higher wages in industry. 
We did this by ( r) making every effort to be selec
tive of our workers and to group them with others 

I 
of like interests, ( 2) giving them hours to fit 
their home responsibilities, (J) forming a 
social unit of the staff for outings, parties and 

I .

occasional pot-luck dinners which included their 
families. 

I 
-\nother di fficultv in those earlv davs was the 

lack of interest wholesalers had for ~ur n·eeds. Food 
was short and the markets could not expand 
rapidly enough to meet demands of existing 

futures entered the markets, wholesalers ,turned 
deaf ears to their needs. Gas rationing and trans
portation curtailment also restricted deliveries 
and prevented us from seeking goods at the source 
of supply. Eventually we were obliged to pur
chase our own truck in order to assure a daily 
flow of supplies. 

Rationing boards, too, provided difficult prob
lems. We had no base from which to figure our 
needed quotas. Our anticipated numbers looked 
as though we were laboring under grandiose 
illusions. The institutional representative was 
skeptical and cut the quota accordingly. During 
the first nine months - until our figures were 
well established - we fed with meager ration 
allotments. Had we not been close to an abundant 
supply o f fish from the river and fruit and vege
tables from orchards and gardens and our diets 
restricted in sweets, our fare would have been 
meager indeed. 

Quotas of food allotted to areas by the federal 
government proved another restricting barrier. 
No ice cream manufacturer would give wartime 
industries an ear. Producers had appealed 
through every means they knew for a right to 
manufacture a greater volume, but to no avail. 
Man v would-be consumer uni ts had made re
quests for "release from hardship" with no 
success. Eventually, in answer to a request from 
the Director of Child Feeding direct to Wash
ington , the Government lowered the first quota 
barrier in this area and gave us a special allot
ment of milk solids for our own use. 

We were not far along in our development 
when we realized that a store-room was essential. 
In to chis all goods could be delivered and from it 
all goods could be ordered and dispersed to the 
several kitchens. >Jo room had been provided for 
this purpose, and since the schools were bulging 
their walls, we had to be satisfied with a small 
school store-room, far down a hall from a delivery 
entrance..-\n unused shower room at the far end 
of this same building held the overflow foods 
needed for immediate withdrawal, and the excess 
quantities were stored in a commercial warehouse 
in Portland. Our stock was larger than would be 
wise in normal times , as we bought and stored 
whenever we found goods available. >Jo store
room equipment was on the market, without 
priorities. Fortunately we saw the fittings of a 
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meat market advertised for sale. We purchased 
this and crowded it into our small space; put in a 
sink and were soon cutting up halves of beef and 
juggling egg crates, cheese and fruits to supply the 
orders of the nine head cooks who were constantly 
calling for more and more food. 

During the whirl of the first spring and summer, 
we met new needs daily and sought new answers 
to evolve a smooth running and efficient organi
zation. Our contacts with the \\'ar Food Admin
istration; the OPA, Federal Housing, Lanham 
fund requirements, Public Health agencies and 
government accountants each demanded records 
and standards which kept us ever alert to see that 
all requirements were met and data available. To 
this end we devised and revised forms for records 
on any question which might arise as to dates, 
income, expenditures, items and volumes of pur
chase, daily feedings, special functions, menus, 
meal tickets, payroll records, transportation and 
~ainten~nce costs, equipment and store-room 
inventories. 

Aside from food, equipment and service needs, 
we realized that a progressive educational pro
gram was essential. The kitchen staff had to be 
given a philosophy in feeding nutritious, well 
balanced meals and watching the returns in child 
health. This had to be balanced with an eye to 
thrift and economy. 

Children and parents in turn had to be con
vinced on the benefits of eating at school. To this 
end we set up attractive lunch rooms and gave 
children freedom so they would find joy in eating 
together. ~o differentiations were made between 
those who carried their lunches and those who 
purchased it..-\ nutrition committee, composed 
of members from the various schools met through
out the year to discuss problems, ways and means 
to bring the cafeteria in close contact with the 
school and to use it as a hub from which health 
and nutrition teaching could radiate. 

Out of the rush and numerous obstacles through 
which we struggled, we eventually set up and 
operated eleven feeding centers, at and for various 
periods of time. Six of these were nursery schools 
and five were cafeterias in primary, elementary 
and upper grade schools. :\s predicted demands 
failed to materialize, o r as population areas 
shifted, or fewer mothers were employed, four of 
the nurserv schools and one cafeteria closed. In 
1946 six fo·od service centers were in operation. 

In January, 1945, we were operating all the I
school cafeteria units and four nursery centers. 
Figures show that 101,200 meals were served for 
the 26 days of operation in the month - an aver I 
age of 3,661 meals a day. Since Saturday atten
dance was small the school day average ap
proached 5,ooo meals served. :\II lunches sold for I
twenty-five cents. The War Food .-\dministration 
reimbursed us five cents on each complete ".-\" 
lunch served. Snack items were priced at five cents I
each. Special days brought forth increased cus
tomers - Thanksgiving turkey dinner, with all 
the trimmings, in I 944 was served to I ,242 child I 
ren, and an additional 4,557 customers enjoyed 
turkey sandwiches and other snack fare. A. year 
later 55,173 meals were served during the mo.nth, I
(as compared to the ror ,200 per month of the 
previous year) which gives an idea of the reason 
for closing some of the centers. I 

While rationing, shortages and restrictions were 
ever present, we were never short on foods essen
tial for serving nutritious, balanced meals. During I 
the summer, when fewer children were enrolled, 
our cooks made up the time by canning, freezing 
and preserving several thousand quarts of fish, I 
fruits and vegetables for winter use. In 1943 they 
took turns going to the orchards, berry farms and 
gardens to harvest our own supplies. Wholesalers I 
eventuallv became interested in our needs and 
allotted ~s liberal quotas of canned goods..-\!
though meats were a problem, we always managed I 
to have a meat dish at least three times a week 
and fish one day, during the war and post-war 
periods. I 

Fresh fruit was alwavs in demand. It was not 
uncommon to sell 10 b~xes of apples, 10 boxes of I 
oranges and 10 lugs of grapes in a day. On Hallo
we'en the demand rose to 75 boxes of apples, 250 

gallons of cider and 650 dozen doughnuts in a day. ICarrot sticks remained a constant favorite, so 
that we used 2,000 pounds a month. 

Our doubts concerning the longevity of service I 
of the workers have proved baseless. It was 
uncommon for a worker to leave for another job. 
Usuall v the service terminated when the husband I 
lost hi; job and the family returned home. The 
key positions in 1946 are held by people who hav.,(! 
been with us three vears or more and show inter I 
est in returning for another year. .-\s school 
enrollment dropped we decreased our statf from 
a peak of +5 full time workers to 22, in 1946. 
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.-\ crew of twenty school boys was trained as 
kitchen cadets to come on the job when needed 
and carry through in emergenceis. In the early 
days, before the truck was purchased, they made 
deliveries to kitchens on little express wagons, 
borrowed from the kindergartens. In addition 
they ran snack carts and helped with social affairs 
which fell to the cafeteria lot. Social centers for 
school functions were nil, so that the school 
cafeteria workers were soon in demand for teas, 
luncheons, dinners, picnics, and classroom par
ties. These functions soon became a part of our 
job and served as highlights in the social life of 
the community. In addition, it gave the junior 
high school boys a basic training which made 
possible part-time jobs during their high school 
days. 

.-\n educational program has been fostered, 
along with the production developments. The 
Director of Child Feeding meets with the teachers 
and kitchen staff to ( 1) further an understanding 
of each other's problems, ( :::) devise ways and 
means of teaching children to like new foods, (3) 
make children aware of, the part food plays in 
development of a sound body, and C+) bring 
problems out of the cafeterias which can be used 
as vi ta! teaching problems at various grade levels. 
.-\nimal feeding experiments have been conducted. 
Demonstrations of foods available at different 
seasons, together with stories of food, are taken 
from room to room. Bulletins on various nutri
tional needs have been written and distributed 
to teachers so they may acquaint themselves 
with current nutritional findings. Charts and 
illustrative material are distr~buted to the 
teachers from the Director's office.'vVeeklv food 
excerpts appear in the Staff Bulletin and occa
sional news i terns of importance are sent home by 
the children. Constantlv, bv word and deed, we 
aim to hold the kev fac·t before the teachers and 
the cafeteria worke.rs, that our job is not well done 
unless a child enjoys eating a variety of well 
rounded foods, and in addition that his physical 
health is satisfactory. 

.-\s we look behind us, the difficulties encoun
tered have erased themselves and the ul tima re 
development in so short a time seems unbeliev
able ..-\ tribute is in order to those who worked 
so earnest!~· in cooperation with the director in 
ironing out obstacles, setting up organization to 
make it possible to feed so many children in so 

short a time..-\nother satisfaction of significance 
is due to the workers, who stayed so unfailing in 
the difficult job of getting underway when offers 
of less work and more money were beckoning. Out 
of it all has come an organization and staff which 
works together efficien cl y and takes pleasure in 
work well done. 

The Curriculum 

"Your course of study is the individual child 
and his needs. Build from there. Remember that 
these children first need the security of your 
friendship and your affection; they need to feel 
a part of the group..-\mple books and materials 
are provided to meet a variety of needs, but there 
is no uni form text or course of studv to be followed 
in each grade. These children with varyihg back
grounds and interests cannot be successfully 
taught by a lock-step method." 

Faced with this situation, most teachers soon 
learned that educational activity depended on the 
present and previous experiences of children 
(when, and if discoverable), the need for gaining 
the interest and cooperation of these transplanted 
youngsters, and the possibility of developing 
what seemed to be appropriate activity within the 
time, space, and personnel at hand. It depended 
too upon a growing resourcefulness of the teach
ing staff, which had to be stimulated in each 
school and through much over-all in-service 
leadership. 

One of the teaching committees at the first 
workshop made a study of some of the factors 
influencing the activities and attitudes of children 
in Vanport. The results of this study confirmed 
and gave new emphasis to some of the factors 
peculiar to this community which needed the 
understanding and attention of the schools. 

One of these was the general attitude of the 
children toward their new environment. The 
survev covered the reactions of children from the 
kinde~garten through the eighth grade and it 
showed that 17 % of the youngsters were wholly 
dissatisfied with their new life. In answer to the 
question, what do you like about Vanport?
their response was "nothing." Other children 
were more discriminating and mentioned specific 
matters which they did not like . .-\mong these were 
the climate, living quarters, unattractive sur
roundings, neighbors, lack of things to do, absence 
of old friends (64 % said that they had fewer 
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friends here than they did at home), the lack of cated the following complaints about Vanport, in 
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privacy, "don't want daddy to go into the army," 
" can ' t have a garden . " . 

The schools headed the list of things the child
ren liked best about Vanport, but many voiced a 
dislike of the half-day session. Said one, "In 
South D akota we go to school all day and we have 
a desk of our own." 

On the other hand we got comments like 
these .. . 

"What I like about this school is that everv afternoon we 
get something to eat, and that never happened.to me before. '' 

"I sure do like this school. We do so much!" 

Other comments directed at the annoyances of Vanport 
were .. . 

"In Texas you don ' t have to stand in line to get groceries, 
because it is not a project ." 

"At home there is not so much tight living conditions." 

"The Portland kids are stuck up when they find you come 
from Vanport." 

"If you make the least bit of noise the people next door 
go nuts." 

"We had our own washing machine in Arkansas and you 
didn't have to put a dime in it to make it work ." 

"In Vanport we have three rooms - back home we 
had ten rooms, a barn, and a big yard." 

"I had a little white dog. I didn't want to leave him but 
I had to. I wish I had my dog. 

"I am lonesome without my kinfolks. I would go to church 
on Sunday with my grandmother." 

"We watched the threshing machine all da v long. Mv 
brother would have to watch the cows and carrv lunch to the 
field while dad was working. I was small at that time, but 
I can still remember back home on the farm." 

"My mother was home all the time - I never heard of 
'swing shift' in my life before!" 

In part these represented the normal reaction 
of most children to a new environment. It also 
reflected the annoyances of many of the parents 
with the inconveniences and abnormalities of 
Vanport living. In another study made by a 
sociology major at Reed College a questionnaire 
was sent to a chance sample of families that had 
left Vanport during the first six months of its 
operation, in an effort to determine some of the· 
reasons why they had left. \\'hile the study 
showed that living conditions in Vanport were 
not the predominant reason for leaving, it did 
indicate specific factors in Vanport living which 
contributed. Responses from 279 families indi-

order of per cen tage of reply: 

Rank Number 
Complaints ... . . ........... 279 

1. Negroes and whites in the same 
neighborhood . . . . . . . . . . . . . . . . . . I 44 

2. Cook stove . . ... . .. . .. . .. .. ... . . . 130 

3. Fear of fire .. .. .. . . . . ... . .. ...... 120 

4. Heat . . . . . . . . . . . . . . . . . . . . . . . . . . . 116 
5. Mud.. ... ... . . .. . ... . ... . ...... 112 
6. Shopping faciliti-.s. ...... .. ... . . . . 105 
7. Noise . . . . . . . . . . . . . . . . . . . . . . . . . . . 102 

8. Children bothering you. . . . . . . . . . . 99 
9. Discrimination against Vanport 

people by Portland residents . 82 
10. Negroes and whites in the same 

school. . . . . . . . . . . . . . . . . . . . . . . . . 68 
1 1. Laundrv facilities . . . . . . . . . . . . . . . . 61 
12. Transp~rtation... . ... . ... ... ... .. 56 

Fear of theft. . . . . . . . . . . . . . . . . . . . 56 
13. Climate . ... . . . . .. . . .... .. . .. .. . . 54 
14. Neighbors or partner . . . . . . . . . . . . . 53 
15. Gettingmail. .. ... . .. . . . .. .. ..... 51 
16. General illness in Vanport . . . . . . . . . 50 
17. Illness in your family .. .. . . .. .. . .. 47 
18. Lack of phones ... ... . .... . . . .. . . 45 
19. Furniture .. ... .. .... . ..... .. .... 44 
20. Influence of the children on your 

child . . . . . . .. . . . . . .. .... ·. ... .. . 43 

2 I. Size of apartments . . . . . . . . . . . . . . . .p 
Church facilities . . . . . . . . . . . . . . . 41 

22.. Distance from work . . . . . . . . . . . . . . 39 
23. Unattractivness of Vanport . 37 
24. Bugs, fleas, rats, cockroaches . 33 
25. Medical fac il ities . . . . . . . . . . . . J 1 

26. One-half dav school . . . . . . . . . . 28 
27. Lack of high school. . . . . . . . . . . . . . . 'l 1 

28. Racial discrimination in the 
administration . . . . . . . . . . . . . . . . . 20 

29. Recreational facilities. . . . . . . . . . . . . 16 
30. Conditions on your job .. 14 
J1. Lack of Vanport newspaper . 8 

These general reactions of parents and children 
had meaning for the schools. Basically they con
firmed the need for making the schools a happy 
living center for children. It rested heavily upon 
the schools to help children find satisfactions in 
their new environment, to develop new friend
ships, to receive friend! y counsel on their prob
lems, to gain new interests through many activi
ties. These were general responsibilities which all 
felt through day-to-day associations with children 
and which received added confirmation in every 
survev. 

It was not within the power of the schools to 
eliminate all of the specific irritations in Vanport 
living, but field trips to neighboring farms were 

Percent 
100 

51.61 
46.59 
43.01 

41.58 
40.14 
37.63 
36.56 
35-48 

24·37 
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20.07 
20.07 
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19.00 

I 8.28 
17.92 
16.85 
16.13 

1 5·77 

15.41 
14.70 
14.70 
13.98 
13.26 
I 1.83 
II.II 

10.04 
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7- 1 7 
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'I some compensation to the youngsters who missed 
the animals left "back home ", trips to the ship

I yards helped many to understand and accept 

I 
Vanport as a community serving its purposes 
regardless of its imperfections. 

It is interesting to note that the racial question 

I 
was far down the list of factors which disturbed 
children. Only +5% of the children, compared 
with over 50% of the adults mentioned it. The 

I 
policy of the Housing .-\uthority was one of segre
gation in several areas..-\ t the insistence of the 
schools these areas were arranged so as to allow 

I 
an equal proportion of negroes in each school 
center. The schools followed a policy of non-segre
ga tion and equal treatment. General policies were 

J 
developed and implemented by an inter-racial 
committee of teachers. The racial question was 
not over emphasized in the schools: it was treated 

I 
as a normal pattern of sc hool living. Only occa
sionally were adult prejudices reflected by the 
children. 

I 
The survey of children gave some interesting 

data as to the pattern of family living within Van
port. It was found that 6 r '7a of the children were 
from homes in which the mother worked, and 
59 % answered "No" to the question, "Do you

I like to have your mother work?" In the Van port 
homes 23 <,7c of the children were getting their own 
breakfast, 20% their own lunch and r 2% their

I own supper. 36% were caring for younger child

I 
ren. It was a distorted family pattern for manv 
children of tender age. 

I 
The response of the sc hools to this situation 

was to offer breakfast as well as lunch in the cafe
terias. Instruction in the care of :·ounger children 

I 
was offered seventh and eighth grade students. 
Foods classes in the upper grades were as popular 
among the boys as among the girls. 

I 
To these adjustment problems, add, for those 

in the high schools, other hindrances to happiness 
and ease. Our youngsters resented having to make 

I 
the crowed daily bus trip to and from Portland, 
where they were required to join the regular city 
high school attendants. They found the "natives" 

I 
clannish and sno bbish. They resented the change 
of attitude which, they felt, came quickly as soon 
as a Portlander learned that their address was 

I 
Vanport. :\Ianv left the bus a few blocks from 
one of the high sc hools in order to hide if possible 
their Vanport identity. One of the Portland High 
School principals was employed during the 

I 

summer to help advise Vanport students on their 
initial problems of adjustment in entering high 
school. 

.-\ttack on such problems we believed were the 
first fundamentals of curriculum responsibility. 
More and more the subjects and activities usual 
to the school curriculum became the means 
through which children could be helped to meet 
some of their basic needs. Conventional subject
matter was not neglected, but neither could it be 
easilv isolated from the context of the surround
ing ;nvironment and its impact upon the child
ren. The teacher of the learning skills became a 
better teacher when compelled by circumstance 
to recognize and do something for the child not 
yet adju_sted to the living patterns of the new 
commumtv. 

Related to these basic responsibilities were the 
important and more usual problems of the organ
ized pattern of experiences (t he school subjects) 
and how to present them. These included prob
lems of grouping, materials, remedial instruction, 
learning sequence, relative emphasis among the 
areas, the relationship of the special areas to the 
basic emphasis of the various grade levels and 
problems of continuity aggravated by the steady 
stream of check-ins and check-outs of the com
munity populace. These became problems of con
tinuous s tudy for teacher committees within the 
various buildings and for the system as a whole. 

Social lh·ing - \Ve tried to make social living 
the integrating center for all of the learning areas. 
In this we aimed to develop the attitudes, the 
skills, and the understandings needed for day-to
day living and to widen the concerns of the child 
with life in the larger soc iety . Teachers were en 
couraged to plan their work around major themes 
and to relate the special resources available to 
them in music, art, visual education, radio - and 
even the learning skills - in-so-far as possible. 
Exchanged demonstration teaching among the 
various sc hool s was encouraged. There has not 
been time to capture ou r efforts in this direction 
in printed form or to make careful evaluations 
and refinements. If, as doubtless is true in some 
cases, more ti me has been spent on "Indians" 
than upon the more pressing and less glamorous 
problems of current living, at least these teachers 
were learning to break away from the single text
book source and the isolated approach to the 
various learning areas. 

I 



The basic skills - In the fields of reading and 
number skills the wide variation in mastery was 
the basic problem. ~ot only were there the usual 
variations due to abilitv differences, but these 
were aggravated by ext~eme differences in pre
vious school opportunities..-\II children were new 
to Vanport and they brought with them the gains 
and losses of their previous schooling. For ex
ample, a roomful of 13-16 year olds was reading 
not at all, or below the third grade level. :\lot all 
were dull - many were children from areas which 
had provided no ·"equality of educational oppor
tunity." It became a challenge to see what could 
be done for these potential citizens of Oregon. 

Remedial programs for those who deviated 
widelv were essential, but even so a sufficient 
range· rem ained to challenge the ingenuity of the 
most resourceful teacher . . ..\bility grouping in the 
basic skills was tried but after care ful studv a 
committee of teachers recommended as follo~s: 

Since ou r concern in the Vanport Schools is the all-around 
devel opment of every child, the Committee on Grouping 
recommends the abandonment of ability grouping as a gen
eral policv. 

Although we recommend heterogeneous grouping, there 
are some considerations that muse be kept in mind: 

1. There is more need for giving each child individual 
attention. 

, .-\ wider range of activities must be provided. 
3. It mav cause the teachers to ex pect too much of the 

lower range children . 
+· It is nece;sarv to have large varieties of materials ;ind 

an1v1t1es. 
\\"e ha ve concluded that the oucs t;inding adv;intages of 

heterogeneous gro uping are : 
1 . This t\'pe of grouping is more nearlv a life situation. 
, There is less tendency on the part of teachers, children 

and parents to label children in terms or their ability. 
3. There is s timulation from ocher pupils' :tc tivities and 

Interests. 
+· Social maturitv is an important factor to consider in 

placing a child in the most effective su rroundings for 
him. 

)· Individ ual differences stimulate interest in any group 
and broaden the experiences of evervone if the group 
has a wide variety of interests and activities. 

Related arts - Through steady insistence pro
vision was made in the original " s tandard plans" 
for well equipped art rooms with su fficient cabi
e ts, sin ks, and work space. fmprovements were 
made in functional design when the additional 
buildings were construc~ed. \\'e felt from the 
beginning that the opportunity for expression and 
manual activity had added urgencv for this com
munity. They are important in any. 

I 
In addition to art in the schools, plans were I 

explored to establish an arts and craft workshop 
for adults under the direction o f the schools. 
Efforts were made to find a qualified artist who 
would be free to carrv forward his own activities 
and who would als~ sti mulate and encourage 
adult activity in painting, sc ulpturing, weaving, 
and related fields. · Cnfortunately, these plans 
were never realized, because the schools were un
able to find space, :rnd the idea failed to get 
enough support to get space in the community 
buildings. 

However, the idea of arts and crafts during 
evening hours for the teaching staff did grow, and 
many teachers in residence on the project made 
use of the school facilities for their own relaxation. 
During the second sum in er workshop, all teachers 
participated in art activities under competent 
leadership. This was followed by volunteer partic
ipation in organized classes during the school year. 
The purpose was to broaden interest in the values 
and skills of such activity for personal pleasure 
and in order that all might see its possibilities and 
better rel_at_e _this phase of expression to the class
room act1v1t1es. 

The results of these act1v1t1es were clearly 
visible....\t first art was the specialized function of 
the art teachers and confined to the art room....\s 
interest grew more and more teachers were re
questing easels and art materials and were seek
ing the ad vice of the art specialist in each building. 
:\fore and more this activity became part of the 
classroo m where it could be closelv related to the 
subject o f s tud)· and where it co~ld become one 
means for more etfectively meeting the constant 
problems of individual differences. ~or did the 
need for special room and staff diminish. Rather, 
these became the reso urce for helping pupils and 
teachers to achieve better their needs in art 
expression. 

.-\rt and craft activities were not limited to the 
usual media....\ Portland service club became 
interested in our program and through their 
efforts scrap materials of all sorts were provided. 
Prizes were offered for the most ingenious use of 
these material s. -

Closelv related to the arts were the activities of 
the shop~ . ...\ well equipped shop was i" i ti ally pro
vided for the junior high grades, Gut the needs and 
interests were too pressing here to confine it to 
this level. Requests for tools and power machin-



I 
E ery for the intermediate level were honored and 

I 
well equipped shops established. We waited fear
fully for accident reports from the use of power 
equipment by these younger children. ~ot a 

I 
single accident has occurred from the use of such 
equipment and many a youngster has found his 
center of satisfaction in the shop. :\1uch activity 

I 
was directed toward making items of furniture 
wanted in the sparsely furnished apartments -
ironing boards, end tables and various cabinets 

I 
for books and magazines. Ice carts were also in 
heavy demand. :\1any of these youngsters found 
a profitable business in such activity. Many 
youngsters realized a profitable income in the 
making and sale of such articles. 

I 
I 
I Music - The music program began with an 

original order for fifteen pianos, $2,500 worth of 
band instruments, and a search for teachers who 
could make music an " event" in the lives o f 
children. There was no chance for music in the 
homes, soi fit was to be a part of the Ii ves of these 

I 
children the stimulus had to come from the 
schools. Competition with the army and navy for 
priori ties on radios proved hopeless. 

Much was done in music through rhythm bands 
and choral singing, but the musical event in the 

I lives of these children was the band. It began as 
a junior high activity, but under the stimulus of 
a teacher who knew no limitations of time and

I energy it spread to all of the schools . .--\ny young
ster who wanted to play an instrument could join 
and after sc hool and on Saturdays youngsters

I from the other school cen ters came to the junior 
high fo r band. There were first ba nds, seco nd 
bands, thi rd ba nds; any youngster, regardless

I of age, could win a place in the fir s t band when 

I 
progress warran ced it. 

.--\s these children went on co the Portland high 
schools, interest did not die . .-\t a recent all 

I 
Portland co ntest of high school bands, fo rm er 
Vanport band members were in every one of 
them, and in the high school band that won, fifty

I 
four out of the eighty members were \"anport 
youngsters. 

Hom e making- The direct responsibilities of 

I 
many o f the \'anport children \\'ith the atfairs ot
che home gave life to the work in this area. Our 
des ire was ro co ntribute directly ro the existing 

I 
needs. 

In the foods roo m the regulation apartment 
type stoves were the standard equipment. \\'e 

found that many of the children were the familv 
shoppers, hence ·experience in the choice and buy
ing of foods was stressed, as well as its prepara
tion. There was li ctle resistance on the part of 
boys co chis phase of the program; nearly as 
many boys chose it as girls. In one of the inter
mediate schools a regulation apartment was used, 
allowing all phases of instruction aimed at making 
living more attractive in a Vanport apartment. 

No limitations were placed on the teacher as to 
what type of articles should be made in the sewing 
laboratorv. Instruction was not limited to head
bands and other simple non-essentials so often the 
object of instruction in the elementary program. 
With both parents working, family shopping 
tours were limited and clothes were hard to get. 
The girls in sewing went enthusiastically at work 
making things they wanted and needed, and 
learning the appropriate colo rs and types of cos
tumes best suited to each. 

Instruction in child care also attracted boys as 
well as girls and the nursery schools near-by were 
the laboratories. Incentives were active, for re
sponsibilities in the care of younger children were 
part of their life. Our regret was that we could not 
accommodate all who wished and needed such 
. . 
instruction. 

Visual .-lids - This program began in a modest 
way and developed into one with a iull time 
director. .--\c first it was large!~· for entertainment 
purposes and largely confined co the motion pic
ture. Cnder foll time leadership, however, it 
became a program close!!. rel ated to the class
room with a broadened use of media. 

The first task was in-service work with the 
teaching statf on the importance and the possibili
ties of visual aids..--\ collectio n of fh t pictures on 
many su bjects was assembled and catalogued. 
Encouragement was given to the making of home
made glass slides. \\'e made a health film of our 
own in color. 

The \\'eekly Staff Bulletin devoted space to 
new vis ual aid material sc hed uled to arrive. 
Teachers were urged to share pla ns with the visual 
aids director, as they pla nn ed ahead on their 
teaching units. Demon strations were given by 
teachers who had learned to make most effective 
use of visual mate rial. I t was surpr is ing that so 
many of the teachers never before had had equip
ment and materials in this field available to them. 

I 8· ;, 

I 



Radio - Radio in the schools was handicapped 
by the lack of available receivers. Regardless of 
the fact that we were new schools, we were not 
successful in getting priorities for the purchase 
of suitable receivers. But we learned from chis 
chat radios in the schools were not the most 
important factor ..-\ survey showed us that 98.3 c~ 
of the homes had radios and radio listening was 
an important factor in the lives of the children . 

\Ve gave consideration to how the schools 
could elevate listening standards and change 
listening habits. By means of a questionnaire we 
found out what programs were of greatest appeal 
and why and then we endeavored to get children 
to become more critical in their listening and to 
extend their range of interest in programs. 

Most of the youngsters in the Junior High had 
never heard of"Town ;\Ieeting" before interest in 
this progr_am was s timulated ~by the school. 

The radio personalities most admired by children are 
Blondie, Henn· ,-\ldrich and Hop Harrigan. Reasons given 
are that "thev are iunnv," thev talk so nice," " thev do things 
I would like .to do." . . . -

The children showed dec isive reactions to radio adver
tising. pne-third thought the advertisements told the truth 
about the products, 8: 1/4 thought many of the advertise
ments " silly," +J ¼ sa id they paid no attention to them . 

\Ve made much use of the microphone as a 
stimulus to better speaking and to current events 
reports, using the news-cas ters' techniques. :\1any 
of the rooms used dummy "mikes" made of wood 
when "live mikes" were ·no t available. 

Libraries - -\II sc hoo ls were eq uipped with 
excellent Ii brarv facilities with a full-time li lirarian 

and assistant. :\s the public library had no child
ren's books, the full load of children's book cir
culation was on the schools. The libraries were 
opened for story hour and circulation of hooks 
on Saturday mornings. 

At tirst we tried to get the libraries partly 
equipped with rugs and over-stuffed furniture, 
but as this did violence to conceptions of standard 
school furniture, we could get from PBA only the 
more conventional-and more expensive- tables 
and chairs. However, later as the population 
declined, we were successful in getting some of the 
discarded apartment furniture from Housing. We 
still hold to the opinion that a good book is a 
better one when read in attractive surroundings 
in a comfortable chair. 

Nevertheless, the school libraries established 
their worth in s timulating interest in both the 
care and content of books. Circulation of books 
was heavy and the loss, considering the transient 
nature of the community, was comparatively 
small. However, with the double session, twelve 
months' school, and the added burdens of extend
ed care, the books did wear out! 

What is covered above was not all of the curric
ulum . It included o ther "subjects, '' the special 
clubs, the materials and equipment, and the per
sonalities of the teaching statf and the other child
ren. How the youngsters reacted to these in
fluences, what gains and losses are permanently 
theirs, ca n be assessed onl v in the vears to come. 
But the children in Vanpor·t did ha~e a rich oppor
tunity, in spi te of the general limitations in the 
co mmun1n· . 
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WHAT WE LEARNED 

We asked many of those who had participated 
in developing the Van port Schools to evaluate 
their experiences. "Energy, an enlivened sense of 
our opportunities, agreed upon values to be 
sought were a part of our beginning here. We now 
ask that you consider what progress has been 
made. \\'hat has the experience meant to you 
that is of general interest and value?" What 
follows. is in the nature of a composite of these 
expressions. 

Morale - Many summarized their feelings in 
the use of the word "morale"..-\dmittedly it is a 
vague word, but a better understanding of its 
importance and its meaning is part of what we 
learned. For most of the staff their experience 
here was and continues to be satisfying. It is not 
easy to answer why. 

One reason, perhaps, is that 'w'e recognized the 
importance of morale from the start. In part this 
was a product of necessity..-\ satisfying experi
ence was our chief appeal in getting and holding 
personnel. In part it is a result of convictions 
which gained strength as we proceeded. ~fore 
important is, "what gave strength to our morale 
besides the desire to have it?" 

One factor was that decisions u·ere made with 
people and not for them. To those who feel that 
such a policy results in anarchy or much delay the 
answer based on our experience must be "no." 
Decentralized responsibility guided by common 
objectives proved to be most efficient. \Ve found 
that members of the staff were willing and able to 
help in finding the best directions to take and the 
means to be used in achieving them. We found 
them able to profit by mistakes and to change a 
course for a better one. The result was a more 
wide! v shared satisfaction in the achievements 
made. 

Opportunities fo r personal growth ;;;ere man_v. 
They were part of the process of active sharing, 

r 
r. . 

CHAPTER 

they were products of the many-sided phases of 
the school operation, they were outgrowths of the 
organized in-service program and the summer 
workshops. 

There was a feeling that the undertaking was signi
ficant. This came from its newness, the difficulty 
of the problems, the general freedom from tradi
tion. These gave the job an added significance and 
con tri bu ted to morale. 

There w·as respect for personal status. This was 
a generally recognized practice within the school 
system. The community had no opportunity to 
tag teachers and make them the objects of gossip 
and suspicion. There were no short-sighted 
pressure groups with power to cripple the school 
operation. In the region identification with the 
Vanport schools grew to be no cause for sympa
thetic glance or apologetic retort. 

Open expression of opinion rvas encouraged. For 
the less courageous there were established chan
nels which protected identity and yet permitted 
queries and complaints - and an answer. Con
stant stress was given to the spirit of the game in 
giving and accepting criticism. 

Buildings w·ere attractive and equipment was 
ample. We maintained a high standard of up-keep. 
The teachers' wishes relative to equipment and 
supplies were considered. Supplies were forth
coming as fast as restricted marketswould permit. 

We learned that a situation with few problems 
- and few desires - is not the source of a good 
morale. \\'e found that primarli y it lies in the 
process of working together and the stimulus of 
satisfying achievments. 

Provision for Individual Needs - Vanport gave 
the opportunity to feel the impact of the school's 
respon sibilit~· more forcibly than usual and to 
attempt provisions for the individual. 

Children from forty-six states all new to the 
community and the schools, children who in many 
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cases were family neglected and community 
neglected, children whose potentialities and 
handicaps had been over-looked in previous 
schools, faced the teacher each dav. :-\ttitudes 
toward the teaching role of couns~llor, friend, 
and detector of both learning and emotional prob
lems underwent shift. This alone was not enough. 
Resource personnel to aid in special problems was 
close at hand and both teacher and such personnel 
learned better to work together. 

Experience here sharpened our sensi ti vi ties to 
the social waste occurring from the lack of basic 
educational opportunities within our nation. 
Many youngsters came to us with difficulties 
which should and could have been corrected bv 
former schools . \Ye achieved enough success t~ 
know that such waste can be lessened . 

In trying to make headway in overcoming indi
vidual handicaps - emotional , physical, and in 
the basic learning skills - we also became con
scious of the limitations. Some failures were due 
to our own shortcomings in energy and wisdom, 
others to lack of opportunity to remove a child 
into a more promising environment, and many 
followed from our failure to achieve paren ta! con
cern and cooperation. 

Yet the conviction stands that much can be 
done and so much more should be done. Perhaps 
the war and its stimulus to shifting populations 
will awaken realization that unsalvaged children 
are not alone the concern of communitv and state. 
Our land of " equal ed ucational opportunity" 
bad!~, needs to evaluate its claim, then act upon 
the tindings. 

Community and the School - -\I though we failed 
to enlist much community partiZipation in 
matters of child welfare, the chief tasks of the 
school were large! y related to the community and 
the 1Jeeds of the children caught in its stream of 
life. :\!any general studies were made of commun
ity conditions and teachers were encouraged to 
tind direction for classroom activitv in the needs 
of the children before them. The s~hools through 
their ow n initiative endeavored to face commu-n
ity problems and the teac her was not encouraged 
to escape responsi bility through reco urse to stand
ard patterns. 

Emphasis was on the development of common 
o bjectives and policies related to the communit~· 
and accepted by the staff. These rather than 
detailed procedure guides supplied the needed 

direction. The individual school was free to find 
its own procedures and so was the individual 
teacher. Results were given greater st ress than 
method; va riety of proceciu re was va lued and 
encouraged. 

The Summer School - The year around opera
tion of the schools also provided experiences and 
beliefs of general interest. During the summer 
compulsory education was not en forced. The 
value of the summer program at tirst had to be 
proven to skeptical parents and children. The en
rollment reached 60 \c of that of the normal 
school vear. 

:\t first many parents wanted to know what the 
summer sc hool program aimed to do. Some were 
disappointed to learn that t heir children would 
not complete their "education" that much sooner. 
What was the use of going to sc hool in the 
summer if the child, thereb\·, d id not move more 
rapidly up the school ladde~? 

\Ve set out to make the summer program a 
different one from that o f the ordinarv school 
year and we hoped that both would interact to 
over-come tradi tionall v fostered attitudes toward 
school. In the summe~ there could be more time 
for outings, creative activities, and the pursuit of 
group interests. In the summer the teachers did 
not feel so much the traditional press ures of pages 
to be covered and matter-to-be-learned. For 
pupils with learning difficulties there was more 
time for individual attention. \\'e se t out to prove 
that sc hool could be fun - and protitable. 

Summer sc hool was a half dav sc hool held in the 
morning. For the teaching staff the work-shop 
took the afternoons. 

ln the summer program we sought two main 
purposes. For most of those who came we aimed 
to ti.nd for them many hapVi· experiences making 
much use of the resources within t he school and 
in the communitv. For those who needed 
remedial treatment we otfered, in addition, the 
opportunity to get more individual help than was 
possible in the more crowed normal sc hool year. 
For us the su mmer program was in no sense 
mere!~· a remedial one, nor did we recog nize it as 
on of acceleration. 

So man\· benetits resulted from this program of 
summ er sc hool that we wonder wl1\· it is not more 
commonlv done in other cornmun.ities. Once the 
ice was b~oken parents and children in increasing 
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numbers looked forward to it. Teachers volun Among the children prejudices induced by 
teered for summer duty and there was always an 
adequate number. Opportunity to work together 
on the problems of the schools under the compe
tent leadership of the workshop paid high divi
dends to the schools and to the personnel. The 
waste of idle plant facilities was avoided. 

The School Plant - Out of the Vanport experi
ence came new conceptions of school plant design 
and construction ..-\side from a better appreciation 
of many details of functional design and the im
portance of active staff participation in building 
planning, we have learned that attractive and 
fully sa tisfactory single story school buildings are 
possible without excessive investment in outside 

1: ornamental designs and permanent construction . 
The "Vanport sc hools are "temporary" structures 
which could last with proper ca re fo r fifty years. 
There is da nger that temporary structures wil l 
become permanent, but there is also the fact that 
permanent structures become obsolete. Commun
ity pride in school plants so often is based upon 
the dollar value of the initial investment and not 
upon continued usefulness and adaptability to(] 
changing trends. Vanport City has taught us to 
frown on school plants built to outlast their 
usefulness.r 

The Minority Question - Prejudices towa rd 
minority groups came with the new arrivals. The 
Housing .-\uthority bowed to them through a 
policy of partial segregati on of negroes. The 
school s had more complaints directed toward the 
non-segregation policy than toward any other 
matter. 

Our answers to this problem would not be 
possible in all communities except on a long-range 
basis. \\'hen efforts were made to identifv one of 
our sc hools as a negro school, we request~d of the 
Housing management that negroes in the project 
be so housed that an equal proportion attend all 
schools. Similarly within the sc hools an equal pro
portion was maintained in the rooms of each grade 
level. Excellent negro teachers \Vere employed 
without discriminatory assignment..-\ny who 
complained at such policies had the alternative 
of accepting them or leaving the project. 

parents soon disappeared. Tolerance was nour
ished by the necessary acceptance of the fact of 
practice, but under-the-surface in tolerance by 
manv adults still continues. 

Federal Relations - The common generaliza
tion that "federal support means federal control" 
received no confirmation here. There was much 
red-tape to break through, much delay, much 
confused authority among the federal agencies, 
but there were no efforts at internal interference 

' .with the school program..-\ tribute is due to many / 

in the FW.-\ and the FPH.-\ who gave us full en
~ouragement and aid in untangling many knotty 
issues. 

When the preparation of this booklet began 
most of us thought it would be an autobiography 
issued in post mortem. Following \·- J Day there 
was a sudden decline in population which con
tinued with slowing tempo into the winter months. 
Yet the dire predictions of many were not being 
fulfilled; people were staying. "Wait until spring," 
people said, but when spring came the population 
was on the increase. Vanport now boasts a growing 
"veterans village" and it has new respectability 
as a college town through action of the Oregon 
State Board of Higher Education in its wisdom 
to bring a college to where the living quarters are. 

.-\s we grew certain of child·ren for another year, 
we faced again problems of staff and funds. vVhen 
the time came to issue contracts to the teaching 
statf for another vear there was no certainty of 
funds. \\'e discuss~d the problems with the te~ch
ing staff: would they s tand by while we sought 
more certainty of funds? Our one vote election 
was held and its legality confirmed. This gave us 
the courage to issue contracts, but there still were 
not sufficient funds in sight to see us through the 
year ahead . The Lanham .-\ct expired in June and 
we waited for a bill to authorize its extension to 
clear a busy congress. In June schools closed for 
the fir s t summer vacation, and two weeks later the 
bill to extend the Lanham funds was passed..-\s 
to the staff - we have fewer vacancies than we 
have ever had before. 

J 
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APPENDIX 

l 
INITIAL ADVISORY COMrvIITTEE TO VANPORT SCHOOL BOARD :\IEl\IBERS 

BOARD SPONSORING SCHOOL Bruckner, William S.. April 19-1-4-August 1944. 

DISTRICT No.33 Curry, Harriet M ..... June 1944-November 1945. 
Cannon , Roy E . .. . ... County Superintendent of Schools, l\Iult Holland , Herbert :'vI. .. June 1943-February 19++·nomah County. 
Howarci, Dr. C. .-\ .... .President, Oregon College of Education. Newton, Floyd ;-..I. . .. June 1943-February 19#· 

Monmouth, and State Director of Elemen
Orlebeke, W. R..... . ...\pril 1944-September 1945.tary Teacher Training . 

Powers, Dr. Alfred. . Dean of Creative Writing and Publishing, Stover, Charles . .. .June 1944-December 1945. 
Oregon State System of Higher Education. 

Tabor, Jack .. ..... .. June 1944-October 1945.Power, Dr. Leonard ... Consultant, U. S. Office of Education, 
Washington, D. C.

ll Douphrate, Exa ... . .. January 1946-
Putnam, Dr . Rex ... . .Superintendent of Public Instruction, State 

Department, Salem, Oregon. Graff, Ray.. .Ju ne 1945-June 1946. 

Rice, Charles.-\ ....... Former Superintendent of City Schools, Hill, Mrs. Stanley..... November 1945-

II 
Portland, Oregon. 

Salser, Dr. C. W..... .Assistant Dean of Educatio·n, Oregon State Smith, Elwood A... ... :-.rovember 1945-J u ne 1946. 
College, Corvallis , Oregon. 

Sorensen, Orval. . . . :October 1945-Junc 1946. 

ORIGI);AL BOARD, SPONSORING ~impson, Merald . . .. . June 1946-

ll SCHOOL DISTRICT Safford, George W .... June 1946-
Hickox, C. G.. ...... .November 1942-J une 19-1-4. Richa-rdson, John. . June 1946-
Lawrence, Guy. . . . .November 1942-June 19-1-4. 
Leverton, Dr. Karl. ... November 1942-J une 1944. 

WORKSHOP LEADERS - SUMMER 1944 WORKSHOP LEADERS - SUMMER 1945 
Allard, Dr. Lucille .... Psychologist and Director of Guidance, Asplund, Louise . .... . . Teacher, Demonstration School, Ohio State 

Elementary Schools, Garden City, New University, Columbus, Ohio. 
York. 

Fox, Dr. Lorene K.. . Teach~rs College, Columbia Cniversity,Loomis Marv Jane... . Teacher, Demonstration School, Ohio State New 1ork.' · University, Columbus, Ohio. 
Yauch, Dr. Wilbur A ... Principal, Roosevelt School, Athens, Ohio. Shufelt, Lynn. . . . . . . University of Chicago, Chicago, Illinois.

I[ 

STATES FRO~I WHICH TEACHING STATES IN NU:\IERICAL REPRESENTATION 
FRO:\! \VHICH PUPILS CA:\IE TO VANPORT 

1: 
PERSONNEL CAME TO VANPORT 

Minnesota Washington NevadaIN I\U:MERICAL REPRESENTATION 
Texas Wisconsin South Carolina 

(1944-1945) Oregon New York Michigan . 
Oklahoma Alabama North Carolina 

Oregon Illinois Michiganr North Dakota New Mexico Pennsvlvania
Kansas .-\rizonaIowa :'\fontana Wvoming Ohio . 
Texas ArkansasNorth Dakota Iowa Louisiana Georgia
Colorado FloridaIdaho Missouri West Virginia Florida 

Washint?ton California Louisiana Idaho Arizona Maryland
Montana Missouri Maine .-\rkansas Indiana :V!assachusetts 
Minnesota Kentuckv Nevada Colorado Tenessee New Hampshire

Wisconsin New Mexico South Dakota Illinois Utah New Jersey 
Nebraska Wyoming North Carolina Nebraska :\1ississippi Vermont 
Oklahoma Alaska Vermont South Dakota Virginia Connecticut 
New York Alabama Kansas Kentucky Maine 

California 

DISTRICTS, TERRITORIES A0<'D OTHERS 
District of Columbia ;\Iexico Hawaii 

Canada Alaska 
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I 
I 
I 
I 

Hamil ton. Ia mes T. 
Crowle,·. !.'rank I. 
Sheldo,;. I ulia lar-lonski 
Van Loa,;. \\·e;1dell . 
Skeen. Bearnice .. 

Hawk. Rarn,ond 
Sheviako,•: Georee \ ·. 
Hod/!es . .\label . 

Hill,-er. Della .\1.. 
Dexter. Robert . 
.\ladsen . .\lartha. 
.\laxwell, Elsie. 
Stormes. Bernice. 
Lucas, Fred ... 
Garre tt. Hazel. 

Dougla ss, Belle . 
Kixmiller. Lena. 

Hinkh· . .\larjorie .\liller 

LeClaire . .\farearet Rosebaus:h . . . \'ice-Principal ... 
Langton. Ruth. 
.\tiller. \lildred. 

,, Ve/!ge , Lo u Ella . 

Thompso n . .\larian . 
Holland. Herbert T. . 
Jacob,·, Juiia . 
ternr~e,;, .\,nes . .. . 

;--;orton, Winifred . 

Switzer. Irwin. Jr. 
Smola. Frank .\lien. 
Reisner. Charles R.. 
Gump. 1':iul . 

Heverdahl. T ur<lis 
Keilar. Laura I·: . . 
Talcott. Emoeene. 
Campbell. Helen 0 . . 

Larson. Eul!ene. 
Jensen. Jo hn. 
\liller. \\"illiam ./ . . 

Currier..\lanha. 

Sc hott. (;race . 
.\larschar. L. E. . 
.\lartin. Dr. Lewis. 
Smith. Dr. J ane t K.. 

AD~fINISTRATIVE STAFF 

. Superintendent ... 
. . . . . Business .\ lanager .. 

.. Health Supen·isor . 
. . ..-\ssistant Superintendent. 

. Principal . 
.-\ssistant Superintendent. 

. . ... Principal and Director of Research . 
. . Director oi Guidance .. .. 

... . . .Teacher. . .. 
Coordinator of Extended Dav Care.. 
Vice-Principal. . . . . . . · 
Coordinator of Visual .-\ids. 

. . ... Vice-Principal . .. 
. Vice-Principal .. 

. .. Director of Buildinl! .\laintenance . 
.. ... Director of Child f'eedinl? ... 

.. .Director of Child Sen-ice .. 
. .... Principal . 

... Clerk . . . 
Vice-Princioal. 

. .. . Vice-Principal ... 
. .... .. Teacher . 

V1ce-Principal. 
. . .. Teacher . 

Vice-Principal. 

. Office .\·lana1?er. . . . . . . . . . . . . . . .. . ... .. . 

Date 
Entered 

I- 1-43 
1- 1-4_1 
1- 3-43 
1-16-43 
2- 17-43 
9- 1-44 
2-.22-4-3 
3- 1-43 
3- 8-43 
9- 1-4.1 

. 12-20-43 
8-20-45 
4- 1-43 
4- 1-43 
4- 1-43 
4- 1-43 
4- 1-43 
4-16-43 
5-25-43 

. . I 1-20-43 
6- 7-43 
6-15-43 
1-18-45 
6-30-43 
6- 1-44 
6-30-43 

Termina l 
Date 

7-31-44 

1- 16-46 

1-19-45 
S- 1-44 
~-19-44 

3-28-44 
9-16-43 

1-15- 44 

12-30-45 

8-20-43 
..... Coordinator o f Extended Da,· Care .. . . 8-24-43 ... Teacher . · 

9-13-43
Coordinator of Extended Da,· Care .... . 9-25-44Teacher · 

9- 1-45 . .Teacher . · 11 - 6-43
Assistant to Coordinator of \'i sual Aids. 1- 6-46 

... Coordinator of Extended Da,· Care. 1-31-44 {,- 2-44 

... Director o f .\laintenance. · 3 - 1-44 10-J 1-45 . .. . Director of Child Sen·ice. 5-15-44 . . . Sec re ta rv. 6- <J-4+Teacher: 8-20-44 
Coordinator of Extended Dav Care . . . . .. 10- 1-44 
Vice-Principal. . . . ..... : ... .. ..... . 9- 1-45 

. . . .. Vice-Principal. . .. . ... . . 6- 9-44Principal. 1-18-45
Director of Resea rch a nd Person ne l . 7- 1-44 .. .. Principal. 7-17-44 5-17-46Business .\fana11er . . 7-24-4+ 2-28-45 Clinician. · 8- 7-4+
Coordina to r oi Child Guidance . -
Coordinato r o i Libraries. 
Principal . 
Principal . 
Teacher . 
Radio Coordinator. 

. Business ~lanal?er . 
.. Principal. 

. \'ice-Principal . 
Principal . . 

. . .Teacher 
\"ice-Princi pal. 
\ 'ice- Principal 
.\ttendancc Coo rdinat o r. 
Consu ltant . Child Guidance. 

. Publications. 

1- 1 45 
<)- 1-44 
9- 4-44 
9-15-44 r- 15-45 

. .. 12-12-44 
8-27-45 
4-30-45 
6-25-45 
c,- 6-4; 

. . . . . . . . . . . . 8-13-4u 
8-22-45 

12-30-45 
8-27-45 
9-17-45 

. . I0-18-~5 
. . I 1-26-45 
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NON-ADl\IINISTRATIVE PERSONNEL 
\VHo SERVED THE VANPORT ScHOOLS S1NCE THEIR Arro1:-.T~IENT 

IN 1943

I .\lbert s. I :\!rs.) Lola ........ Cafeteria . . ,\u!!u st 18, 19-H 
.\llison. ( :\!rs. ) Fidelia. . ... Cafeteria . .September 1, 1943 

I .-\mundsen. :\label le .. ..... .Teacher . .September 1, 1943 
Baker. 1_:\ lrs.) Helen. . . . .. Teacher :\larch 17, 1943 

I 
Baldwin , (:\!rs.) Blanche .. .. Public Health 

Nurse. . . ..... June 18, 1943 
Bang. . \lfa... . . .. Teacher .. .:\larch 8, 1943 

I 
Baumann. (:\!rs.) Grace .. .. . Cafeteria .. . June I 5, 1943 
Biehner. Lillian . . Public Health . . . November I 5, 1943 
Bodine , Blanche. . .Teacher .. . .June 29, 1943 
Boles, Cl lrs. ) Helen . ...... Teacher .. . .. September 23 , 1943 
Boyer. (\[rs.) \Vilma . . .. Teacher ....... .. August 23, 1943 
Brallier. (:\!rs.) June. . .. Teacher . . .. :\larch 8, 1943 

I Brash. Pauline.... . ... Teacher . . .. June 2, 1943 
Brauer, (:\!rs.) ,\lice.. . . .Teacher .. .August 2J, 1943 
Burnette . (\!rs. ) Thelma .. Teacher .July 9, 1943 

I 
Campbell. ( \[rs.) [dith . .Teacher . . .. . . .-\u1w st 16, 1943 
Can non, 1\lrs. J Rose Lee .. .Teacher . :\larch 8. 1943 
Crawfo rd. (:\!rs. ) Cleo . . .... Teacher ... . ... September 6, 1943 
Dixon. Kathleen . . .. Teacher. \lusic ... ]line 15 , 1943 

I Douglass, :\Ir..\. E.... . .. Teacher, Ind. 
.-\rts ...... . ... June 2. 1943 

Faust , (\!rs .) Florence . . . Cafeteria . . .. September 1, 1943 

I 
Gaston, (:\!rs.) :\gnes ... .. .. Cafeteria . .September 13, 1943 
Gehrke, (\!rs.) Erma . . .. Teacher . September 1, 1943 

I 
Geidl, (:\!rs. ) Bertha Russell. Teacher .. .September 27, 1943 
Gill, (:\!rs.) Hazel ... .Teacher ... . ... .. :\larch 8, 1943 
Goodrich. (:\!rs.) Inez. .. .Teacher . ...... .. July 1, 1943 
Grotjohn, :\Ir. Henry .. .Cafeteria. .November 11, 1943 
Hackett , (:\!rs.) '.\orma. .Teacher . .November 23, 1943 
Haggblom. (:\!rs.) .\nna. . .Teacher .. . . .August 23, 1943

I Hall. (:\!rs.) Grace I.. . .. Cafeteria . . . April 17, 1943 
Hanon, :\Ir. Ra,· .. ... ... \laintenance . . . :\lay I, 1943 
Hanson. i:\lrs.) \ "era. . .. Cafeteria .. ... .. June I. 1943 

I Hennirw. 1:\lrs.) Zelma . .. .:\laintcnance. . :\larch I. 1943 
Hensel. Sn·illa. .Teacher .. . July 12, 1943 

I 
Hill , (:\lrs.J Helloisc. .Teacher .September 8, 1943 
Holt . Kathr,·n .. . .. Teacher .. ..... .. .\u gust 25, 1943 
Hunzeker. \:\ !rs.) Re,·a. ... Teacher . . :\larch 15, 1943 

I 
Imhoff..\lice .. . .Teacher, .\rt . . June I. 1943 
J ohnson , (:\!rs. ) Burnet ta. .Teacher .. September 14, 1943 
Johnson. (:\!rs. ) Hilda .. .... Teacher, Spec. 

Ed..... . \larch 16. 1943 
Jordan. (:\!rs.) :\lartha B . ... Teacher. . . June 1, 1943 

I 
J oq:ensen, (:\lrs.) .\rminda .. Teacher ......... :\Ia~- 1, 1943 
Kahn. :\lary Schlarbaum . . . Public Health 

:--,/urse........... .\ugust 16, 1943 
Keen. \:\ !rs.) Stella .. . .Teacher . . .. :\larch 8, 1943 
Kettleson. Luella. . .Teacher . . .September I. 1943 

I Knutson . (:\ !rs.) .\nna . . . . Teacher . . . December 1, 1943 

I 
I 
I 
I 

Lake. (:\ !rs.) Fa,· . ... Teacher . - .. .. \ugust 24. 1943 
Leitritz, Jean.. ... .. Clerical . . ... September 15, 1943 
Logan, :\laysel . . ... Teacher .. . .. September 27, 1943 
Lytle, (:\lrs. ) Hazel.. . . Public Health 

Nurse. . ... :--.:0\·ember 15, 1943 
:\lcCullough, 1:\f rs.) Ethel .. . Cafeteria ........ September 23, 1943 
:\lcMickle, (:\frs. ) :\lary . ... Teacher, 

Auditorium. . ... September 1, 1943 
:\!eyer, :\nn.. .. ..... Clerical. . .. .. .July 12 , 1943 
'.'-.liller, (:\!rs.) Emma Gene . .Teacher . ...... .. :\fay 27, 1943 
:\forris. (:\lrs.) Hazel . . . .. Teacher .. . ... :\larch 8, 1943 
Neely, Jean . .. . . ........ Teacher, Phi·s. 

Ed. . . . ..\ugust 13, 1943 
Nicholson, (\lrs. J Ruth . .Teacher .. . . . .... ,\pril 9, 1943 
Osborn, (:\!rs. ) Birdie . . .Teacher ..... .... September 5, 1943 
Peck, (:\!rs.) Cleo. . .... Teacher .. . . .\pril 19, 1943 
Peirson, Gertrude . . ...... Teacher . 
Peters. (:\lrs.) \!av.. . .... .Teacher. 

Orientation . . :\larch 19, 194,1 
Plumb, (:\lrs.) Geraldine .... Teacher . 
Plunkett , (:\lrs.) Lucille .... Teacher .. 
Price, (:\[rs.) Tessie .... . .. .Teacher . 
Procunier. (:\lrs.) :\fi·rtle .. .. Teacher . 
Redding, (:\ lrs .) Ruth ... . . .Teacher . 
Rhoades, (:\!rs .) Barbara . .. Teacher .. 
Rieke, Hazel . . . . . . .. . .... Teacher . . 
Rocci, (:\frs. ) Charlotte .... Teacher . 
Sanders, (:\[rs.) Thelma ..... Cafeteria . 
Scarbrough, (\[ rs.) Jessie . . Teacher . 
Schenck. (:\!rs.I Florence .. . .Teacher .. 
Schuk)·, ( :\ lrs .) . \ gries .. . .. Cafeteria . 
Schwager, \ :\lrs.) Esther .. . . Cafeteria . 
Spickerman. (:\[rs.) Norma . . T eacher .. 
Stiles, Sarah . . .. Teacher .. 
Stow. (:\!rs. ) \label. .Teacher .. 
Sturgill. (\ !rs.I Lela ... ... .. Teacher . . 
Tarlor, (:\lrs.) Gertrude. . . Teacher . . 
Timmons, / :\!rs. ) Pearl . .Teacher . 
Trio!. Ella . . .. Librarian .. 
Tuttle. (:\!rs. I Helen. . .Teacher .. 
TrIden, (:\!rs. l B)-rnece . . .Teacher . 

. .. ... July 6, 1943 
. ... :\larch 8, 19-H 

. .... August 31, 1943 
. .-\pril 9, 1943 
..·\ugust 24, 1943 
.September 13, 1943 

. .. .\ugust 19, 1943 
. . June 7, 1943 

. .. July 24, 1943 
. . October 2. 1943 

. .. :\larch 8, 1943 
. September 28, 1943 

. ... July 17, 1943 
. .... :\larch 8. 1943 

...... :\larch 16. 1943 
:\larch 16. 1943 

. :\lar 7, 1943 
.June 19, 1943 

. .... . :\larch 8, 1943 
. .. June 19, 1943 
. .. September 10, 1943 

. . .. :\larch 8, 1943 
Van Schoonhoven. Ruth .... Teacher, :\lusic . .. June 2, 1943 
White , 1.\ lrs.) Doroth)". .Teacher..\rt ... . . \ueust 9, 1943 
White , :\lella .. . ... Teacher. Science . :\"ovember 15, 1943 
Whitford. Doris .... . ... Visiting Teacher. . September 1, 1943 
Williams 1.\ lrs.) Hlanche . ... Teacher .. . . :\larch 8, 1943 
Wood. (:\!rs.) .\da.. Teacher. Band .. .June 7, 1943 
Woods, /:\lrs. ) Claire. . ... Teacher .. . .. September 10, 1943 
Zimmerman. (.\!rs.) .\lice ... Public Health 

~urse . 
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CALENDAR OF VANPORT EVENTS 

Augu st : I , 1942 

!\"ovem be r I. 1942 

November 10, 1942 
Novem he r I 5, 1942 
December 16, 1942 

Decem be r 17, 1942 
January : 5, 1943 
February I , 1943 

February 15 , 19+3 

!\larch I 2, 19+3 

:\larch : 6, 1943 

:\larch :9, 19+3 
. \ pril 2. 1943 
.\pril 8. ' 'H.1 
.\pril 9. 19+3 

.\ pril 26. 1943 

:\lay 15, 1943 

June 1. 19+3 

June 21 , 19+.J 

July q , 19+.1 

July 26. i9+3 

.\u gust 15, 19+3 

September I. 19+.J 

September I . 19+3 

Se ptember 7. 19+3 

October 1. 19+3 

October 4, 19+3 

October 10. 19+3 

October 10. I Q.j..J 

December 17, 1943 

Ground broken fo r Vanport City Housin g 
Project. 
Dr. Powers fro m C. S. Office of Education 
arrives to aid dist rict school board with Va n
port problems. 
School offices opened in down town Portland. 
942 apartments ready for occupanc;-. 
:\Ir. Hamilton appointed Superintendent of 
Schools. 
families roll iuto the project. 
Construction begins on first school building. 
Survey completed to estimate number of 
children of each age group when project is 
filled . 
Orders placed for school furniture of appro
priate size based on survey. 
School opens in apartment units-800 pupils; 
others on waiting list. 
Post office opens, but no mail deliveries. 
Rlock-long lines form. 
Public cafeteria opens. 
A food a nd shopping center opens. 
:\fovin J? day in to first school buildim: . , 
D iscovery that new school has not been ac
cepted by the government-move was out of 
order but school goes on. 
first school cafeteria opens-with three elec
tric hot plates and 300 hungry youngsters. 
Another school opens-th is time we wait for 
acceptance. 

Original school district board decides to con
tinue sponsorship of Vanport for another year. 

Vanport elects two school board members
forty votes cast-mostly teachers . 

Public Library completed. 

first Child Care Center opens. 

.\II apartment units finished . 

\ "anport completed according to plan-time, 
one vear and eleven davs. But facilities a re 
not adequate for the population. 

fu ll school statf 11athers for a week of planning. 

35 00 elementary children enroll for fall. 
Double sh ift-manv children on t he streets
many have not eniolled at all. How can we 
find them in this confusion? 

+o,ooo people on 7co acres-no one knows 
exactly how many. 

.\nether project approved across the highway 
-to be called East \ "anport. 

Applicatio n sta rted fo r additional school 
buildings. 

Two of t he six Child Care Centers closed
not enou gh patronage. 

Elementarv school enrollment reaches 4,495 
peak of the year. 

February 1, 1944 

:\larch I I , 1944 

April 15 , 1944-

June 2. 1944 

July, 1944 
August, 1944 
September, 1944 

October, 1944 

October, 1944 

November, 19+4 
January, 1945 

January 12, 1945 

:\-larch 15, 1945 

June, 1945 

September, 19+5 

December, 1945 

January, 1946 

:\larch 27, 1946 
:\larch :8, 1946 

June 15, 1946 

June I 7, 1946 

Sp rin g exodus begins. " \\'e have made sume 
money and are going back to the farm." 
Rei:ional offi ce. f\\ ' .\. approves request for 
new school buildings. 
Washington approns part of the plans fo r 
new sc hool s-afte r regional recommendation 
is followed to \Va$hin gton . 
Sponsoring school district moves to separate. 
Vanport elects its own sc hool board. first 
Summer workshop for teachers - alternating 
half-da ys wi t h summer school teaching. 
Population of Vanport begins to climb again . 
Both Vanport and Ea st Vanport are filling up. 
Residents oi East Vanport demand school of 
their own-informed that request for a school 
was denied in Washington . 
Plans made to rebuild cons truction-building 
into East Vanport school without federal ap: 
proval and using operation funds if nec"ssary_ 
Construction begins on new school buildings 
for Vanport . 
.\ school is opened in East Vanport. 
New administrative offices and junior high 
school addition completed . 
Elementarr enrollment reaches new peak of 
5,o85 . :\early a year and a half since we 
requested add itiona l school facilities-only a 
foundation for the new 27 classroom huildin g 
is in place. 
>!av,· takes radia to rs assi1rned to new school
no chance to complete building for this school 
year. 
Second Summer Wo rkshop for teachers. We 
elect. another school board. 
The war is o ve r and the real exodus begins. 
The new :\la rshall school is opened. 
Population of Vanport now 16,000. f ire 
started in East Van port school and shoppinJ? 
center of Va nport the same night. The latter 
is virtually destroyed. 
Set fire destroys wi ng of Roosevelt primary 
school. f ires set in Rooseveit intermediat e 
school , :\lac,\nhur school a nd in manv vaca nt 
apartments . FBI finall )· catches the ma n. 
This time the re is no exodu s in the spring. 
Veterans are mm·in g in and the populatio n 
trend is upward. 
"One vote saves t he schools. " 
Teachini: cont rac ts issued fo r another yea r in 
spite o f financial uncertain ties . 
first complete close-down o f elementary 
school s since the:,· first opened. 
Lanham ,\c t Extension bill passes both houses 
of Congress. 
Vanport Center College opens in Junior Hi gh 
School Buildinl!. ,\gitation under way fo r ,re
opening East \"a nport. 
We go to press. 
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I 
I MISCELLANEOUS DATA 

I TEACHER TRAINING AND EXPERIENCE WAR SERVICE OF F A:.-IIL Y :\IEl\IBERS OF 
During the school year 1944-45 a tota l of 225 elementary school PUPILS OF VANPORT SCHOOLS 

teachers were employed. 
(Repl y to questionnaire conducted in J anuarv and April, 1945, with

SEx and :'vlARITAL STATUS LIVING QUARTERS 

I 
returns fro m J ,688 pupils out of ~,710 registered, or 78.3% 

Number of men .. I! In Vanport. . 124 coverage. ) 
Number of women . 213 In Portland..... 94 Number of children having members of their immediate families in

In Vancouver, Wash. .. . . 4 the armed services: 
In Oregon, outside of Port

I 
225 

:'vfarried women . .. ... 144 Fathers. . . . . . . . . . . . . . . . . . . 250land-and Vanport.. . . 

I 

Single women . . 6g Mothers. .. . ..... . ........... 2 
Brothers . . 7 5 3 

213 225 Sisters. . . . . . . . . 36 
AGE Of TEACHERS YEARS Of COLLEGE TRAINI NG Brothers-in-law . . . 3J2 

Sisters-in-law. . . . . . . . . . . . . 3065 or over. . . ........ . 7 (with Ed.D.)... . . 
Uncles, Aunts, Cousins ... . ..... 2,599 

55 to 59- . . . . . . . . . . . . 15 5 (with YI.A.). . . . . . . . . . 9 
6oto 65 . 2 6 (M..-\. degree plus). . . . 2 

Number of children having members of their immediate families in 

I 
50 to 54· . . . . . . . . . . . . . . 11 5 (without :\I..\.). . . . . . . 14 war work :
45 to 49· • .... •. . .. .... . 38 4 (with degree). . . . . 48 

Fathers. . . . . . . . . . . . . . . . . . 2,76140 to 44... 24 4 (without degree). . . . . . 8 
Mothers. . . . . I ,399 35 to 39- . . . . . . . . . . . . . . . 45 J (with 3 years).... 52 
Brothers . . . . . .. . .. . . . . . 316JO to 34.. 28 2 /with 2 years).... 70 

I Sisters... 321z5 to 29. . . . . . . . . . . . . . . 36 I (with I year) . . . . . . . . . 18 
20 to 24. . . . . . . . . . . . . . :::5 o (no college training). . . 3 Brothers-in-law . 195 

Sisters-in-law. . . . . . . 96Under 20... . . . . . . . . . . o 
Uncles , Aunts , Cousins ......... 1,6o1 

I 
225 

:::25 
TYPES o~· CERTIFICATE HELD 

I 
Oregon life certificate . . . . . . . . 43 
Oregon 5-year certificate .. J 1 
Oregon 1-year certificate . . JI RACIAL :\lINORITIES IN \"ANPORT SCHOOLS
Oregon emergency certificate . 1:::o 

Negro pupils-percentage to to tal student body enrolled for periods
225 as indicated : 

Percenta ge with emergency certificate ..... . .. . SJ % School Sept. 194+ :\lay 1945 Dec. 1945 :\lay 1946 
Percentage with regular certificate . . .. .47% :\1acArthur. .... 7.8% 9.3% 21.2 % 22.1% 

Total years of experience as a Ylonths of service at Vanport, Roosevelt . . I 1.9 16.0 :2.1 20.5 
teacher, beginning of year to end of June, 1945 Ylarshall. 22.7 25.1 

I 
1944-19+5 25-26 months . 16 Junior High . . 9.0 12.3 ::1.7 24.1 

Over JO years. 2 23-24 months. 18 East Vanport... 14.6 19 -J 
26-30 years . 9 21-22 months. 27 
21-25 years .. 9 19-20 months . 19 Total. 9.6 13 .0 21.7 23.0 
16-20 years .. 29 17-18 months . 15 o ther minorit ies•. 3.0 3.8 
r 1-25 yea rs . . .j.1 15-1 6month s. 11 • (a pproximate number: Japanese. 40; Indian s, 25; :\lexicans. 15;6-10 vears . 47 1 .1- 14 mo nths . 6 Filipino. ::: ; Chinese, 1) .

1-5 yea rs . .... .... . . . . . 83 11-1 2 months. 12 
Percent of total5 years . 19 9-10 months . 25 
population: 

J years. . 10 5-6 months . . . . . . . . . . . 19 
+ years. 22 7-8 months. .... .. . . . 16 

Negroes . .. 17.1 :::1. 1 27 .7 23 .8 
2 years . .. 19 3-4 month s. 17 
1 year... 13 1-2 months . . . . . . . . . . . 24 

No experience .. .. . . ... . 5 
225 

225 
SOURCES OF REVE:\CE - VANPORT 

CITY SCHOOLSCOl\G\IUNITY USE OF VANPORT 
(exclusi ,·e of Child Care Centers)SCHOOL BUILDI:"\GS 

Source 1943-194+ 19+4-1 9+5 1945-1 9+6 
TOTAL .\TTESDA NCE District Tax.... None s 188.90 $ 200.23 

1944-1 9+5 1945-1 946 State and Count,- 24,201.15 157,638.57 175,249.57 
Religio us Groups . . . IJ7,827 59,516 Federal : 
Social-Ci vic Groups . 6o,045 I 1,163 FWA (La nham) . +86.807.70 +63,629.69 399,900.20 
:\liscella neous Groups ... 645 16o FPHA. :'Jone 92,301.96 70,5 51.50 

70,8J9 T otal Revenue .. . $511 ,008.85 1\713,759.12 i645,901.50 
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